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ADLER GRADUATE SCHOOL (AGS)

SELF-STUDY 2004

OVERVIEW

THE ADLER GRADUATE SCHOOL’S HISTORY OF ACCREDITATION

The Adler Graduate School (AGS), located in Hopkins, Minnesota, was initially approved by the State of Minnesota to offer the Master of Arts degree in Adlerian Counseling and Psychotherapy in April 1989.  This was followed by accreditation from the Higher Learning Commission of the North Central Association of Colleges and Schools (HLC) in February 1991.  Since then, AGS has hosted HLC Comprehensive Visits in September 1993, May 1999 and May 2003.  In addition, a Focused Visit was hosted in December 2000.  This Self-Study Report has been prepared in anticipation of AGS’ December 2004 Comprehensive Visit.

INTRODUCTION

The Adler Graduate School (AGS) has a distinctive set of core values, clear vision and mission statements, and related goals, objectives and strategies that are equally clear.  Information contained in this Self-Study Report will demonstrate that AGS meets all Higher Learning Commission (HLC) accreditation requirements.  

AGS was chartered in 1969 under the name “Alfred Adler Institute of Minnesota.”  The School was formed by a group of professionals dedicated to the teachings of Dr. Alfred Adler (1870-1937).  In 1998, the School’s name was officially changed to “Alfred Adler Graduate School,” and in August 2004 the name was further refined to “Adler Graduate School.”  AGS remains the only Adlerian-based institution in Minnesota, and one of only two accredited, Adlerian institutions in the United States.

Dr. Adler’s work in “Individual Psychology” emphasized the uniqueness of every individual and stressed the individual’s relationship with, and embeddedness in, society.  He espoused the belief that healthy persons embrace social equality and social interest.  Adlerian Psychology focuses on the need for individuals to value their relationships with others and their broader communities, and to be mutually respectful and socially conscious.

Most AGS students are enrolled in the School’s Master of Arts Program in Adlerian Counseling and Psychotherapy.  For most students, the goal in obtaining this degree is to complete the prerequisites for obtaining a license in Marriage and Family Therapy and to become practicing psychotherapists.

In 1991, Minnesota discontinued state licensure for Master’s-level psychologists.  As a result, with the approval of the Minnesota Board of Marriage and Family Therapy, AGS began enrolling students who had already attained Master’s degrees in psychology, but wished to complete the additional coursework necessary to obtain a license in Marriage and Family Therapy.  Soon afterward, with approval, AGS also began admitting students who did not yet have a Master’s Degree, and wanted to become license-eligible for Marriage and Family Therapy.  AGS offers a Diploma Program in Adlerian Psychotherapy and curricula in three specialty areas – Personal and Professional Life Coaching, Coaching and Consulting in Organizations, and Art Therapy.  Each of these programs is taught from the Adlerian perspective.

As of November 1, 2004, 173 students are enrolled at the Adler Graduate School.  AGS is practitioner-oriented.  As such, we employ faculty members who are practicing therapists, and attract students interested in becoming therapists.  Compared to other state and national programs offering Master’s degrees in the fields of Psychology or Marriage and Family Therapy, tuition at AGS is mid-range and, thus, perceived by students as affordable.  In addition, classes are taught during evening hours, permitting students to work while pursuing their degree.  These are essential features for many of the School’s students who might otherwise be unable to take advantage of graduate-level training.  Data comparing AGS with other similar institutions are provided in Chapter 2 of this Self-Study Report

Results of AGS’ 2004 Student Survey indicate that 55% of students who enroll at the School are interested in becoming employed in the human services field – 29% of survey respondents are already in the field, confirming that AGS does indeed attract a sophisticated, experienced student.   Half of respondents to the 2004 Student Survey are working adults, 30% are between 25 and 34 years of age and 43% are between 45 and 54.  87% of student respondents are Caucasian and 13% are students of color.  Two thirds of AGS students are female.

Over its brief history, AGS has grown in popularity and distinction.  Students who choose to attend AGS do so, in part, because of the training they receive in the application of Adlerian principles to Marriage and Family Therapy.  Indeed, data collected through the 2004 Student Survey indicate 38% of respondents enrolled at AGS because of the School’s reputation and its emphasis on Adlerian theory.  Similarly, data collected through the 2004 Alumni Survey suggests most alumni chose AGS because of the School’s emphasis on Adlerian theory.  In addition, results of the School’s 2004 Student Survey indicate 33% of respondents chose AGS because of their desire to achieve licensure as a Marriage and Family Therapist and 30% chose AGS because of their interest in starting a private clinical practice.  70% of respondents wish to obtain a Master’s degree or more advanced degree and 30% wish to gain skills or knowledge that will enhance a career that he or she has already begun.  

Social equality is a hallmark of Adlerian Psychology, and AGS attracts students who have a desire to work in community service settings.  The mutual respect and cooperation that characterize the Adlerian model also foster a richly diverse student body.  Thirteen percent of AGS students are foreign-born and/or students of color.  More specifically, 6% of AGS students are African American, 2% are Native American, 2% are Asian/Pacific Islanders, 2% are Hispanic, and 1% are foreign born (e.g., African).  15% of AGS students identify with the Gay, Lesbian, Bisexual and Transgender (GLBT) communities.
Students entering AGS’ program have the opportunity to quickly become immersed in clinical training. Unlike other local programs in which practical experiences are not assigned until after classroom courses are completed, AGS’ entire program is centered on clinical experiences.  Students begin stage-appropriate internship activities after just their first quarter of classroom work, and continue working in clinical settings throughout the program.  This supervision-intensive, practice-oriented model allows students to work in a supervised, clinical setting where they can immediately begin applying the skills they are simultaneously learning in the classroom.  This model provides important networking opportunities as students prepare for post-graduate employment.  Performing clinical work, incrementally, over the course of the entire program also allows students to remain employed while completing their internship requirements.

Fifteen years ago, AGS worked primarily with one internship site.  Today, AGS has partnerships with nearly 120 internship sites, including mental health clinics, social service organizations, religious organizations and local therapists’ private practices.  Specific sites include, for example, the Neighborhood Involvement Program, Wilder Foundation Community Assistance Program, Allina Hospital and Palliative Care, Domestic Abuse Project, and African American Family Services.  Full listing of internship sites available for review in HLC Team Resource Room.

The Adler Graduate School’s Marriage and Family Therapy Program Director, Dr. Herbert Laube, is the Immediate Past President of the Minnesota Division of the American Association for Marriage and Family Therapy.  His role, along with AGS’ reputation for training Marriage and Family Therapists, has been instrumental to the School’s stature within the Marriage and Family Therapy field.  

Based on the most recent data available through Minnesota’s Board of Marriage and Family Therapy, AGS graduates have a 75% first-time pass rate on the national exam for Marriage and Family Therapy, the test required for Marriage and Family Therapy licensure in Minnesota and most other states.  The average first-time pass rate, nationally, is only 65%.  In addition, approximately 10% of all Licensed Marriage and Family Therapists in Minnesota are AGS graduates.  As such, among LMFT’s in Minnesota, more earned their degrees from AGS than from any other institution in the area, including the University of Minnesota, the University of St. Thomas, St. Mary’s and Argosy.

The Adler Graduate School’s retention rate is outstanding.  As of November 1, 2004, AGS records indicate that a total of 740 persons have either graduated from the School or are currently enrolled.  Nearly 70% of students enrolling in AGS’ Master’s program either complete, or are in the process of completing, their degree.  In addition, AGS’ educational programs lead to gainful employment.  According to results from AGS’ 2004 Alumni Survey, upon enrolling at AGS, 60% of respondents were already gainfully employed; 38% of respondents were already working in the human services field.  87% of alumni who responded to the 2004 Alumni Survey indicated they were interested in being promoted and/or in making make a job change; AGS has helped these persons in accomplishing their goals.  In fact, as one indication of the professional success and influence of AGS graduates, current students now make use of approximately 25 internship sites where alumni have responsibilities for clinical supervision.  92% of respondents to the 2004 Alumni Survey agreed, or strongly agreed, their Adlerian training positively affected their lives.  

2003 HLC COMPREHENSIVE VISIT

AGS hosted a Comprehensive Visit in May 2003.  This visit was followed by a Review Committee hearing in September 2003.  

As a result of this process, the HLC handed down the following decision:

Adler Graduate School is placed “on probation” because the institution is in jeopardy of failing to fulfill GIR 5 (“It has a governing board that possesses and exercises necessary legal power to establish and review basic policies that govern the institution.”)’ GIR 11 (“Its faculty has a significant role in developing and evaluating all of the institution’s educational programs.”); GIR 20 (“Its financial documents demonstrate the appropriate allocation and use of resources to support its educational programs.”); GIR 21 (“It has financial practices, records, and reports that demonstrate fiscal viability.”); and Criterion 2 (“The institution has effectively organized the human, financial, and physical resources necessary to accomplish its purposes.”); Criterion 3 (“The institution is accomplishing its educational and other purposes.”); and Criterion 4 (“The institution can be expected to continue to accomplish its purposes and strengthen its educational effectiveness.”)

In addition, the HLC determined:

At the time of its next Comprehensive Visit in December 2004, the Adler Graduate School must provide evidence demonstrating:

1. An effectively organized Board of Trustees with the ability to provide appropriate leadership for an institution offering graduate education;

2. An effectively organized system of academic management appropriate to an institution offering graduate education; 

3. An effectively organized system of academic governance which involves faculty in decision making;

4. Continued development of financial resources that are effectively reinvested in the academic endeavor. 

In the pages and chapters that follow, each of the concerns identified during AGS’ 2003 Comprehensive Visit and outlined in AGS’ current NCA Statement of Affiliation Status will be addressed.  We will detail positive changes and how they have been accomplished, and we will present the evidence necessary for reinstatement of the School’s full HLC accreditation status.  

An introduction to the steps that have been taken to address HLC concerns, organized according to the four primary concerns identified above, follows:   

Concern #1 – Effectively Organized Board of Trustees

Since the 2000-01 academic year, AGS’ Board has been expanded from three members to its current eleven members, and includes representatives with the skill sets necessary for effective stewardship of the School’s resources.  

The members of AGS’ governing board provide appropriate legal and operational oversight for the School.  The Board’s Directors are well qualified and include community representatives and alumni, as well as professionals in areas such as higher education, assessment, law, accounting, medicine, Marriage and Family Therapy, and the human services.  The Board meets on a monthly or bi-monthly basis to ensure that AGS’ assets are used appropriately in carrying out its mission.

AGS has a talented and dedicated governing board that operates in accordance with its Articles of Incorporation, Bylaws and Minnesota law.  The Board of Directors sets overall policy, facilitates planning for the organization and approves items which include, but are not limited to, the annual budget (including compensation), hiring of personnel, policy-level curriculum matters, appointment of Board officers, and governance matters such as the nomination and election of Board members.  Board meetings focus on regular operational reports concerning all aspects of the School’s business, including monthly financial statements, program development, recruitment, enrollment, and fundraising activities.  In this manner, the Board of Directors provides an appropriate level of oversight and corporate management – ensuring that the School’s policies and strategies are carried out by its officers and employees.  Board minutes available for review in HLC Team Resource Room.

Concern #2 – Effectively Organized System of Academic Management

The Adler Graduate School has an effective system of academic management.  Prior to the 2003/2004 academic year, AGS’ administrative staff included the following positions

· President – full-time

· Academic Vice President – part-time

· Director of Student Services – full-time

· Business Manager – full-time

· President’s Assistant – full-time

· Bookkeeper – full-time

· Library & Technology Assistant – full-time

· Receptionist – part-time

During the 2003/2004 academic year, AGS’ administrative team was expanded significantly.  AGS’ half-time Academic Vice President is now supported by three full-time program directors and three part-time specialty area coordinators (who report to the Adlerian Studies Program Director).  All three program directors and one of three specialty program coordinators are doctoral-level persons.

The staff members identified above are now complemented by the following administrative staff:

· Marriage and Family Therapy Program Director – full-time

· School Counseling Program Director – full-time

· Adlerian Studies Program Director – full-time

· Coaching and Consulting in Organizations Specialty Area Coordinator (Certificate) – half-time

· Personal and Professional Life Coaching Specialty Area (Certificate) Coordinator – half-time

· Art Therapy Specialty Area (Minor) Coordinator – half-time

AGS’ organization chart is appended

Concern #3 – Effectively Organized System of Academic Governance

The Adler Graduate School’s system of academic governance is characterized by a complementary relationship between administrative staff and faculty.  Although the size and sophistication of the administrative team have increased significantly, the level of participation of faculty members in academic governance remains high.  Students and alumni likewise play an active role in AGS’ system of academic governance.

Evidence of the integration among faculty members and AGS administrators and faculty members’ level of participation in academic governance includes:

· Most AGS administrators (i.e., Academic Vice President, three program directors and three specialty area coordinators) are also faculty members

· Every AGS Advisory Committee and the AGS Advisory Council includes faculty representatives

· Curriculum development and academic appointments made with faculty input

· Faculty Senate is strong and active

AGS’ organization chart is appended; committee lists and Faculty Senate minutes are available for review in HLC Team Resource Room.

Concern #4 – Development of Financial Resources Reinvested in Academic Programs

AGS exercises great care to ensure that the School’s academic programs are properly funded.  AGS’ budget is developed through the combined efforts of the School’s community-based Board of Directors, administrators and faculty members.  This process is constantly evolving as administrative staff, community members, and faculty members work together, share ideas, and define common goals.  This budgeting process works well and has resulted in budgetary allocations that are fair, balanced, and in alignment with AGS’ vision, mission, core values, and associated goals, objectives and strategies.  For example, total operating expenses increased from $881,866 in the 2003/2004 academic year budget to $1,103,558 in the 2004/2005 budget.  As part of this increase, the 2004/2005 academic year budget calls for a 25% increase in the appropriation for educational programs. 
 Examining this issue from a “peer” institution perspective, the total educational and general expenditures per full-time equivalent Master’s student at AGS, historically, have been similar to, or greater than, those of other Master’s degree granting institutions.  According to the National Center for Education Statistics (NCES), and that organization’s most recent data, in 1999/2000, the average educational and general expenditure per full-time equivalent Master’s student ranged from a low of $5,186 among for-profit institutions to a high of $15,877 for private, not-for-profit institutions, with an average amount for all institutions of $13,058 per Master’s student.  During the same 1999/2000 period, the average annual educational and general expenditures per full-time equivalent Master’s student at AGS was $12,606, an especially impressive figure when compared to other institutions that, unlike AGS, make significant expenditures for research and scholarships.

While AGS’ annual educational and general expenditures per full-time equivalent Master’s student are equal to or greater than those of comparable institutions, the portion of these expenditures that is designed for instructional purposes only is better than that of other institutions.  According to NCES, in 1999-2000, the percentage of total expenditures dedicated to the instruction of Master’s students was between 35.6% for for-profit institutions and 38.1% for not-for-profit institutions.  AGS has exceeded these percentages in each of the past two years, with an expenditure allocation for instruction ranging from 40% to 45% of the School’s total budget.

SUMMARY

The Adler Graduate School has a rich tradition of preparing counselors and psychotherapists for service roles with individuals, couples, families, groups and organizations.  Indeed, AGS has been making significant contributions since 1969, within both professional communities and the community at-large.  Our educational programs are rigorous and well respected and, as such, our graduates are well represented in disciplines such as Marriage and Family Therapy and Psychology.

AGS has benefited significantly from its recent Self-Study and strategic planning processes.  We have faithfully addressed concerns raised by HLC representatives and, as a result, have grown continuously stronger.  We believe the patterns of evidence contained in this Self-Study Report and Appendix – complemented by materials in our Resource Room – will support this assertion.  We believe our concerted efforts and resulting accomplishments allow us to both execute and continuously improve our educational programs and to facilitate the ongoing contributions of our students, graduates and faculty members.

CHAPTER 1

CRITERION ONE – MISSION & PURPOSES

“The institution has clear and publicly stated purposes consistent with its mission and appropriate to an institution of higher education.”

INTRODUCTION

RECENT ACTIVITIES/FUTURE DIRECTIONS

· Recent strategic planning process updated vision, and mission statements, core values, and related goals, objectives and strategies

· AGS’ institutional performance consistent with vision and mission statements, core values, and related goals, objectives and strategies

· Will continue to monitor correspondence between intended directions and actual performance

Chapter 1 describes the mission of the Adler Graduate School and its educational role to train and graduate Adlerian-based professionals, and provide on-going training in Adlerian principles to members of the community.  This chapter provides evidence that the School’s vision, mission, core values and related goals, objectives and strategies are clear, publicly stated, and appropriate to an institution of higher learning.

The Adler Graduate School’s vision and mission statements emphasize the School’s educational objectives.  The School is committed to reviewing these vision and mission statements with both internal and external stakeholders as it prepares for the future.  AGS’ vision and mission statements, core values and related goals, objectives and strategies serve as standards against which the School evaluates its plans, actions, programs and decisions.  AGS’ vision and mission statements and core values focus on the School’s integration within the community and on its systematic efforts to positively influence individuals, couples, families, groups, organizations, and the overall community.

The Adler Graduate School was incorporated in 1969.  Since the adoption of its first mission statement, AGS has reviewed and adapted its mission on four occasions.  In each case, changes were integrated as a result of careful self-examination, or Self-Study, and reflected maturing objectives and preparation for the future.

The Adler Graduate School’s first mission statement, adopted in 1969, was essentially a collection of philosophical statements, largely borrowed from AGS’ parent school, the Adler School of Professional Psychology in Chicago.  The Adler Graduate School first revised its mission statement in 1992.  A committee comprised of AGS students, alumni, faculty, staff and Board members conducted a comprehensive study of the School’s mission.  The committee was charged with clarifying and streamlining the School’s mission.  As a result of the committee’s efforts, a concise mission statement was crafted that was less a description of the School’s history and values and more focused on the Adler Graduate School’s educational objectives.  The revised mission statement was also meant to provide a basis for on-going institutional evaluation.  

In 1997, the Adler Graduate School again adapted the School’s mission statement as part of a strategic planning process.  This mission statement was subsequently reviewed in 2002 (as part of a Self-Study process) and again in 2004 (as part of a strategic planning process).  On July 16, 2004, updated vision and mission statements and a list of core values were adopted.

STRATEGIC PLANNING COMMITTEE

The Adler Graduate School established a Strategic Planning Committee during the 2003/2004 academic year.  This committee, comprised of AGS administrators, faculty members and Board members, met approximately twice each month and completed a five-year strategic plan approximately halfway through the 2004/2005 academic year.  AGS’ new 2004/2005 – 2008/2009 Strategic Plan includes updated vision and mission statements, a list of core values and related goals, objectives and strategies that are specific to AGS’ departments and institutional units.

The Strategic Planning Committee’s work resulted in the adoption of a new five-year plan, effective December 2004.  However, this committee’s work is not over.  AGS’ Strategic Planning Committee is charged with monitoring the 2004-05 – 2008-09 Strategic Plan.  The plan will be reviewed annually and a report will be filed with AGS’ Board of Directors and the central AGS Advisory Council.  AGS’ Strategic Planning Committee is a standing committee and will constitute an ongoing check and balance on future strategic planning processes.    

VISION STATEMENT  

The Vision of the Adler Graduate School is to create a learning community to develop professional practitioners with a strong foundation in Adlerian psychology and philosophy, who facilitate healthy lifestyles and community cohesiveness among individuals, families, schools and organizations.

MISSION STATEMENT  

The Mission of the Adler Graduate School is to provide Adlerian and non-Adlerian instruction to train professional counselors and therapists to be practitioners focused on achieving a balance between self and social interest, and to facilitate healthier life styles among the people, organizations and communities they serve.  Promoting social interest in others through cooperation and collaboration allows individuals to add value to their lives in work, community, relationships and individual health.

AGS’ most recent Self-Study process focused on the integration of AGS’ vision statement, mission statement and core values.  As such, AGS’ vision and mission statements and core values offer guidelines for present-day planning and also allow the School to question how activities and actions might appropriately change in the future.  

CORE VALUES:

· Promoting creative thinking and advancing knowledge of the profession by increasing competency, and promoting ethical practices through the application of Adlerian principles and philosophy.

· Embodying a culture of diversity, openness and collegiality among students and faculty by developing a continuous, dynamic, planning and implementation model to ensure adequate graduate educational programs.

· Supporting Master’s and specialty programs utilizing an Adlerian focus.

· Supplying the School with the human, financial, and physical resources to ensure its future. 

CHAPTER 1 SUMMARY

The Adler Graduate School understands the importance of linking our various constituencies through the integration of clear vision and mission statements, stable core values, and related goals, objectives and strategies.  Students, alumni, faculty, staff, administrators, community representatives and Board members have all been encouraged to participate in the on-going review and adaptation of the Adler Graduate School.  Although AGS’ vision statement, mission statement and core values are meant to be durable, they are also dynamic guidelines, subject to continuous review.  In the end, AGS’ vision and mission statements and core values reflect who we are, what we believe in, what we do and, most importantly, they represent one marker of the Adler Graduate School’s continuous maturation.

In short, we at AGS believe we have addressed all applicable GIR’s and expectations for accreditation related to Criterion 1. 

CHAPTER 2

CRITERION TWO – RESOURCES

“The institution has efficiently organized the human, financial, and physical resources necessary to accomplish its purposes.”

INTRODUCTION

RECENT ACTIVITIES/FUTURE DIRECTIONS

· Established strong institutional leadership and strengthened partnerships with faculty, students, alumni and community partners

· Expanded already strong investment in resources related to educational programs

· Expanded faculty resources – increased proportion of doctoral-level faculty members

· Expanded administrative support for educational programs and AGS operations, in general

· Expanded student population

· Strengthened fiscal management and financial stability

· Expanded size of Board of Directors and strengthened policies and procedures related to Board oversight

· Strengthened physical resources, e.g., library and technological resources

· Strengthened marketing and resource development activities

· Will continue to work toward optimal organization of human, financial and physical resources

Criterion Two focuses on the human, financial and physical resources necessary to accomplish an institution’s purposes.  The acquisition and effective management of resources are central to the health of any institution.  An examination of AGS’ human, physical and financial resources indicates that these resources are managed in an integrated fashion and that the School is effective in planning for and managing needed improvements, now and in the future. 

During the past five years, the Adler Graduate School has engaged constituents as never before.  AGS’ Board of Directors, administrators, staff, faculty, students, alumni and an interested community have worked together to build upon the School’s assets and address challenges identified through strategic planning and Self-Study processes.  Changes in leadership have been made based on a thoughtful examination of AGS’ mission and values and, subsequently, on an exhaustive search process.  AGS’ governance structure includes a participative network of advisory committees and, ultimately, a dynamic, dialectic of opinion.  The Adler Graduate School’s financial health is strong and, most importantly, we enjoy a solid foundation in the form of talented faculty, dedicated administrators and staff members, gifted alumni and current students, and promising prospective students who are enthusiastic about attending the School.

Chapter 2 of AGS’ Self-Study Report focuses on the human, financial and physical resources necessary to accomplish our purposes now and in the future, and on the organization and integration of these resources.  Resources are discussed in the following sequence: 1) Human Resources; 2) Financial Resources; 3) Physical Resources.

HUMAN RESOURCES 

Introduction – Human Resources

Human resources are the Adler Graduate School’s single most important asset.  There are many individuals and groups who support the School’s mission and work diligently to achieve its purposes.  AGS administrators have worked hard to foster a collaborative culture, based on Adlerian principles, that integrates each of AGS’ constituencies in pursuit of common objectives.  

The term human resources incorporates each of AGS’ constituent groups.  As such, the School’s processes of planning, programming and evaluation necessarily include the Board of Directors, administrators, staff, faculty, students, alumni and community partners.  AGS’ Self-Study process has included the careful examination of human resources and, as a result, we are confident about the balance of human resources we have achieved; a balance that presently serves us well, and one that prepares us for a highly productive future.

A summary of recent changes in AGS’ management of its human resources follows:

· Expanded administrative structure – added three full-time Program Directors and three part-time Specialty Area Coordinators

· Developed new Faculty Handbook

· Developed new system to determine faculty rank, responsibilities, assignment criteria and compensation guidelines

· Revised method for evaluating faculty performance 

· Reorganized AGS Business Office

· Revised office procedures manual

GOVERNANCE

Board of Directors

The final legal authority for the governance of the Adler Graduate School rests with the Board of Directors.  AGS’ By-laws govern the size of the Board.  There are currently eleven members, whose terms are limited to three consecutive three-year terms.  The Board has a nominating committee to establish a pool of prospective members.
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· Katherine Flynn, MA – Psychotherapist      

· Virginia Froberg, MA – Educator & Psychotherapist

· M. Joan Hasper, MA, LP – Psychologist


· Cynthia Hays, EdD – School District Administration Director

· Barbara Melamed, MA – Psychotherapist

· Dana J. Powell, CPA – Financial Analyst

· Jennifer Rosemark, JD – Attorney

· William L. Rush, PhD – Psychotherapist

· Margie Tomsic, PhD – College Research & Assessment Dean

· Charles Dwight Townes, MD – Physician

· E. Robie Wayne, CFRE – Resource Development Vice President

Selection of Board Members and Dynamic Nature of Board

The Adler Graduate School’s Board of Directors has achieved stability during the past three years.  The structure of the School’s Board of Directors has matured from a small group of persons with a common interest in mission to a multi-dimensional group of as many as eleven persons who not only share a sense of mission, but also fill specific roles based on unique skill sets.  

Whenever seats are open they are efficiently filled.  Prospective Board members are presented to the Board of Directors by other Board members, faculty and staff members, or other persons interested in the Adler Graduate School.  If criteria related to the Board’s current needs are met, prospective Board members are interviewed by representatives of the Board and, if appropriate, are nominated for a Board seat.  The full AGS Board will then vote to either accept or reject the nomination.  Ultimately, Board members fill distinct professional niches and, collectively, constitute a highly effective planning, decision-making and evaluative body.

The current, eleven-member Board of Directors is well qualified.  Five members hold MD, JD, PhD or EdD Degrees; four members hold Master’s Degrees; one member is a CPA; one member is a Certified Fund Raising Executive (CFRE).  The Board’s Governance Sub-Committee continuously reviews the needs of AGS’ Board and recruits new members, as necessary.  This oversight ensures that the Board is comprised of members who are qualified, autonomous, and actively involved as institutional leaders.  

Two good examples of the Board’s dynamic oversight occur through the Academic/Program Committee and the Governance Committee.  As their names suggest, these Board sub-committees oversee issues related to the School’s educational programs and issues related to governance, respectively.

AGS Board Adheres to By-Laws, Other Legal Requirements/Corporate Formalities

AGS’ Board of Directors complies with its By-laws and other legal requirements and corporate formalities.  The Board’s Governance Committee annually reviews the School’s By-laws, Board policy manual, and other legal requirements.  For example, the Board’s Governance Committee conducts a periodic review of the Board’s Policy Manual and the Academic/Program Committee conducts a periodic review of the School’s Faculty and Student Handbooks.  Subsequently, these sub-committees report to the full Board of Directors and make recommendations for changes or revisions that might be necessary. 

Frequency of Board Meetings Ensures Rigorous Oversight

AGS has carefully reviewed the frequency with which Board meetings are held and has established an integrated schedule of Board meetings and complementary Board sub-committee meetings.  As such, appropriate Board oversight is maintained and AGS administrators are provided with sufficient direction regarding the activities of the School.  Most importantly, the AGS Board’s involvement in the management of the School is characterized by enough formalized structure to ensure that the School will continue to flourish regardless of any change that might occur in administrative personnel.   

The Adler Graduate School’s Board of Directors elects officers, establishes sub-committee membership, and sets its meeting schedule annually. For example, at the Board’s June 17, 2004 meeting, the following meeting schedule and sub-committees were approved:

Table 1 - Board meetings for 2004-05 were set at 8:00 AM on the following dates:

	· August 19, 2004
	· September 16, 2004
	· October 21, 2004

	· November 18, 2004
	· HLC Site Visit Dec 5-8 (to be set as necessary)
	· January 20, 2005

	· February 17, 2005
	· March 17, 2005
	· April 21, 2005

	· May 19, 2005
	· June 16, 2005
	


Board sub-committees for 2004-05 were approved as follows:

Academic Program Committee

· Dr. Cynthia Hays

· Dr. Dwight Townes

· Virginia Froberg

Finance Committee

· Dana Powell

· Robie Wayne

· Dr. Margie Tomsic

Governance Committee

· Dr. William Rush

· Joan Hasper

· Barbara Melamed

Executive Committee/ New Officers

· Joan Hasper, Chair

· Dr. Dwight Townes, Vice-Chair

· Katherine Flynn, Secretary

· Dana Powell, Treasurer

AGS Board Members Are Not Compensated

AGS’ Board Members serve the School without compensation and, as such, qualify for protection under the law as volunteer board members.  AGS’ Board is covered by officers and directors insurance.
The Board of Directors Establishes and Reviews Institutional Policies

The 2003 Comprehensive Visit Team’s Report asserts that AGS does not fulfill Criterion 2 and that the minutes of the Board of Directors do not provide evidence that the Board has “developed processes to consistently establish and review basic policies that govern the institution.”  Comprehensive Visit Team Report, p. 15   AGS’ Board of Directors does adopt and review School policies, such as the Investment and Financial Policy adopted in 2002, and the Ethics Policy adopted in April of 2003.  6/21/02 Board Minutes and 4/4/03 Board Minutes available for review in HLC Team Resource Room.  

Although the Board of Directors has adopted and reviewed policies as it has determined necessary, it recognizes the value of having a formal process established to ensure the annual or periodic review of institutional and operational policies.  As a result, the Board of Directors has adopted guidelines designed to ensure the periodic review of the School’s policies.

Conflict of Interest Policy For Officers, Directors, Executive Level Employees and Faculty Members

AGS has a clear and effective conflict of interest policy for officers, directors, executive level employees and faculty members.  The Board of Directors adopted a revised conflict of interest policy on September 18, 2003, as recommended by legal counsel.  Each year, at the Board’s June meeting, Board members receive a copy of this policy and each member is asked to sign an attached form acknowledging receiving the policy statement and indicating their commitment to it.  Other staff and faculty members also receive copies of the policy and are asked to complete the signature form.  Completed forms are returned to AGS’ administrative offices, where they are kept on file.  Possible conflicts of interest are reviewed and addressed, as needed.  Conflict of Interest Policy and Disclosure Form available for review in HLC Team Resource Room.
This Conflict of Interest Policy and Declaration Form effectively address the 2003 Comprehensive Visit Team’s concern regarding the potential conflict of interest arising from a student completing an internship “within the location of the professional practice of a member of the faculty, or under the direct professional supervision of the student’s faculty instructor,” 2003 Team Report, p. 23.  For example, although the Neighborhood Involvement Program (N.I.P.), a nonprofit corporation providing mental health services in Minneapolis, is a frequent internship site for students, and AGS’ Academic Vice President is employed by N.I.P., the Academic Vice President is not involved in N.I.P.’s selection of interns, does not work with or manage interns at N.I.P., and has no involvement with students’ selection of N.I.P. as a possible internship site.   As a result, although the fact of the Vice President’s employment at N.I.P. would be disclosed on a conflict of interest disclosure form, there is no legal conflict of interest under Minnesota law in this situation.  Similarly, the fact that a faculty practice site is hosting a student would also be disclosed under the School’s Conflict of Interest policy.  2003 Comprehensive Visit Team Report available for review in AGS Resource Room.

The reorganization of the Board of Directors, to include a sub-committee structure, and the minutes of AGS Board meetings, provide ample evidence of the Board’s oversight and corporate management of the day to day operations of the School. Indeed AGS’ Board of Directors not only possesses, but also exercises its legal power over the governance of the School in accordance with GIR 5 and Criterion 2.
Minutes Provide Complete Record of Board Discussions and Actions

Minutes of all Board meetings and Board sub-committee meetings are recorded by the President’s Assistant.  Minutes contain information that clearly and thoroughly reflects Board discussions and actions.  Copies of minutes are kept on file and are available for review, as requested.

Use of Electronic Communications for Board Discussions/Actions

Whenever electronic communications are used for Board discussions and actions, AGS is careful to comply with the Minnesota Nonprofit Corporations Act.  Copies of all communications that result in approval of specific resolutions are filed with the official minutes of the Board.

The following standards apply to those times when the AGS Board uses electronic communications for discussions and actions:

· Meetings can be held by teleconference entirely or individuals may participate by conference call;

· E-mail may not be used to hold meetings, but may be used to provide notice of meetings or to obtain approval of specific resolutions through an Action in Writing process; and

· Ensure all e-mail signatures are maintained in minutes book to reflect actions taken
Board Training Provided Regarding Fiduciary Duties and Obligations:

Training for Board members and AGS administrators concerning roles, responsibilities and duties is provided by legal counsel on a regular basis for all new Board members. Training ensures that Board members have sufficient knowledge of their fiduciary duties and obligations as officers and directors, ensuring appropriate oversight of the institution and the highest degree of legal protection.  The most recent training occurred on May 20, 2004 and all Board members were present.  In addition, AGS administrators provide orientation for all new Board members. 
AGS Board Appropriately Approves the Compensation of Officers, Employees and Agents

AGS’ Board of Directors ensures that the methods used for compensating the School’s administrators reward strengthening the School’s academic programs, as well as AGS’ financial health.  AGS utilizes a formal methodology to guide the annual evaluation of the School’s President and other key leaders associated with the School.  

This methodology satisfies the following IRS requirements:

· That the total compensation of officers, directors and executive level employees be approved in advance by the Board or a committee of the Board composed of individuals without a conflict of interest with respect to the compensation arrangement.

· The Board or committee of the Board must obtain appropriate data as to comparability to ensure that members have sufficient information to determine that the total compensation package, including benefits, is reasonable.

· The Board or committee of the Board must concurrently document its decision in minutes which must include: the terms of the compensation that was approved, the date of approval, the names of the individuals in attendance at the meeting, the vote of each person, the names of any individuals with a conflict of interest and the comparability data that was relied upon by the Board or committee.

Review of AGS President and Compensation

The appointment of AGS’ President was approved by the Board of Directors in May 2001, without a term.  5/25/01 Board Minutes available for review in HLC Team Resource Room.

AGS’ Board of Directors implements and documents an annual performance review for the School’s President.  This review is comprehensive and focuses on all aspects of the institution’s relative health, including continuous improvement in the strength of the School’s academic programs and the institution’s finances.  In the past, this evaluation has been conducted AGS’ Board Chairperson.  However, effective June 17, 2004, it is now being conducted by the Board’s Governance Sub-Committee.  Subsequently, a report is prepared for the full Board.  A criterion-driven protocol is utilized and completed evaluation forms are kept on file.  The President’s appointment continues until the Board of Directors terminates the appointment, and there is no requirement that the President be re-appointed annually or at any other frequency.

As part of its annual review, the Board’s Governance Sub-Committee discusses compensation with AGS’ President.  Each year, at its June Board meeting, the Board discusses the review that has been conducted and a compensation proposal for the upcoming school year.  The Board reviews, discusses and, ultimately, approves the review and compensation plan.  If a bonus is provided for in the plan, specific criteria identified by the Board must be met in order for the bonus to be awarded.  5/25/01 Board Minutes approving President’s 2001/2002 compensation, 6/21/02 Board Minutes approving President’s 2002/2003 compensation, 7/17/03 Board Minutes approving President’s 2003/2004 compensation and 8/19/04 Board Minutes approving President’s 2004/2005 compensation available for review in HLC Team Resource Room.  

Review of Staff and Faculty Compensation

Article IV, Section 12 of AGS’ Bylaws states “The compensation of all employees and other agents shall be determined and fixed by the Board of Directors.”  In keeping with this Bylaw, the Board of Directors has historically relied on the President to establish the specific compensation of all other administrative staff.  Subsequently, the Board, through its approval of the annual budget, formally approves the compensation of all administrative staff.  Board Minutes approving annual budgets available for review in HLC Team Resource Room.  

The Board of Directors’ approval of the annual budget satisfies its obligations under its By-laws to approve the compensation of all employees, as the By-laws do not require the approval of the compensation of each individual employee, but rather require the determination of the compensation of “all employees.”  Nevertheless, to address the concern raised in the 2003 Comprehensive Visit Team’s Report, the Board of Directors, at its regularly scheduled meeting on September 18, 2003, adopted a resolution confirming its delegation of authority to the President to establish the compensation of other administrative employees.  The compensation of individual staff members is also reported to the Board of Directors and will continue to be approved through the approval of the annual budget.  9/18/03 Board Minutes available for review in HLC Team Resource Room.
The Board also annually approves faculty members’ compensation through its approval of the per credit rate to be paid to faculty.  Historically, all faculty members have received the same per credit payment.  This has been approved through the approval of the annual budget.  The Board of Directors adopted a new faculty compensation plan for the 2003/2004 academic year that provides for three levels of faculty compensation, based on faculty rank.  This plan was further adapted in anticipation of the 2004/2005 academic year.  The Board’s Compensation Sub-Committee has been given responsibility for reviewing overall staff compensation.  7/17/03 Board Minutes approving faculty compensation plan available for review in HLC Team Resource Room.
Clearly, AGS’ Board of Directors provides appropriate oversight and supervision concerning the compensation of the School’s employees and faculty in a manner consistent with both its fiduciary duties under Minnesota law, and accepted governance procedures.

The Board of Directors Delegates President to Supervise Academic Vice President

Article IV, Section 10 of AGS’ By-laws provides that the Board “may appoint the President of the corporation” as an administrative officer.  In contrast, AGS’ By-laws do not refer specifically to the position of Academic Vice President, but do provide that the corporation “may have such other officers, agents and employees” as is deemed necessary by the Board of Directors.

The Board of Directors approved the appointment of the Academic Vice President on March 14, 2000 without a term.  As with the President, the appointment of the Academic Vice President continues until the Board of Directors terminates the appointment.  There is no requirement that the Academic Vice President be re-appointed annually or at any other frequency.  AGS’ President performs an annual evaluation of the Academic Vice President in his role as the “chief academic officer” of the School.  These annual written evaluations are then placed in the Academic Vice President’s personnel file.  The Board of Directors formalized this delegation of authority to the President at its September 18, 2003 meeting.  3/14/00 Board Minutes and 9/18/03 Board Minutes available for review in HLC Team Resource Room.  
Minutes of Board meetings appropriately reflect the appointment of both the President and Academic Vice President.  However, the minutes do not reflect an annual re-appointment, as such action is not required by AGS’ governing documents.  In the future, formal evaluation of the President, as performed by the Chair of the Board, will be fully reflected in Board minutes.  Similarly, formal evaluation of the Academic Vice President, as conducted by the President, will be reported to the Board and, subsequently, fully documented in the personnel file of the Academic Vice President.  In this manner, the Board of Directors provides independent oversight of the appointment and evaluation of the President and Academic Vice President.

The Board of Directors Has Considered the Possible Purchase of a building in Relationship to the Fiscal Future of AGS and Has Determined it Contributes Importantly to the School’s Future

As stated previously, AGS’ financial performance has improved dramatically since the appointment of Dr. Dennis Rislove as President four years ago.  For example, in recent fiscal years, AGS has achieved operating margins (e.g., 20%) that are significantly higher than those of most academic institutions.  Administrative expenses have been evaluated and carefully redirected, and enrollment and spending on programs have increased.  These changes offer compelling evidence of the strong fiscal responsibility and accountability demonstrated by AGS’ Board of Directors.  Due diligence has also been evident in the Board’s deliberations concerning the prospective purchase of a building.

The Adler Graduate School is currently housed in a portion of a school building that bears an annual rental fee of approximately $57,000.  However, AGS is contemplating a possible move to much larger quarters.  As such, our physical plant could be expected to sustain both present programming and expansion plans for some time to come.  As opportunities arise, we would be able to expand existing programs and develop new ones, as appropriate.  If the School secures a larger building, available space would likely be leased to tenants whose missions are consistent with that of AGS.  Leases could be discontinued as AGS requires more space.  In the meantime, lease agreements would generate additional revenues for the School.

The 2003 Comprehensive Visit Team’s Report concluded that the acquisition of a new building would divert needed funds from AGS’ academic programs.  However, as discussed in the Introduction to this Self-Study Report, AGS has consistently funded its academic programs at levels similar to, or greater than, those of other Master’s degree institutions.  As financial projections demonstrate, this generous funding of academic programs would not be placed at risk by prospective plans for a new building.  In fact, the acquisition of a new building would actually enhance, rather than reduce, AGS’ financial viability.

AGS’ Board of Directors has engaged in very thoughtful discussions regarding the possible acquisition of a new facility.  Evidence of this process is found in the minutes of Board meetings focusing on a prospective purchase that did not take place.  First, upon request of AGS’ Board, Rego & Youngquist Architects prepared a facility study of the prospective property to ensure its adequacy for Adler’s purposes.  9/6/02 Board Minutes and 4/25/03 Board Minutes available for review in HLC Team Resource Room.  

Second, the Board requested and received five budget projections regarding the acquisition and operation of the prospective property.  These projections were distributed to the Board of Directors and fully discussed at its meeting on April 25, 2003, at which time the Board authorized the President to enter into a purchase agreement for the building.  Budget Projections Handout distributed at 4/25/03 Board meeting available for review in HLC Team Resource Room.  

The Board of Directors fully analyzed the prospective building acquisition, taking into consideration AGS’ financial status and desire to obtain greater financial stability.  However, in light of the 2003 Comprehensive Visit Team’s Report, the Board directed staff to delay the negotiation and closing of the prospective purchase.  6/13/03 Minutes available for review in HLC Team Resource Room. 

When the building AGS sought to purchase was once again placed on the market, another buyer ultimately submitted an offer that was accepted.  However, the Board’s careful and responsible action in relationship to this decision once again demonstrates the importance the Board places on AGS’ financial stability and its primary concern – AGS’ educational programs and the overall operation of the School.

AGS’ Board thoroughly analyzed the financial advantages and disadvantages of acquiring a building.  The Board obtained the information it needed to make a fully informed decision regarding the prospective facility and prepared five possible financial scenarios.  Based on this information, the Board of Directors made a decision that the acquisition would further strengthen, not jeopardize, AGS’ financial stability.  AGS’ Board decided to postpone the purchase of a new building.  This process is fully described in the minutes of AGS’ Board of Directors and demonstrates that the Board exercises its legal power over the operation of the School prudently and in the best interests of the corporation.

Advisory Committee Structure

Advisory committees are an important human resource and an important part of the Adler Graduate School’s planning, decision-making and evaluative processes.  While participative leadership strategies have been applied for most of the School’s 35-year history, this model has become increasingly valuable and effective during the past four years.  Indeed, under the leadership of President Dennis Rislove, and utilizing his participative, site-based decision-making model, the Adler Graduate School has benefited from its advisory committee structure and the active involvement and creativity of each of the School’s constituent groups.  

The process of advisement, or site-based decision-making, includes four standing advisory committees and the more central, AGS Advisory Council.  The standing advisory committees are comprised of both appointed members and elected members.  The AGS faculty and Student Association elect representatives to each advisory committee.  Alumni are included based on either an invitation or an individual alumnus’ expression of interest.  Other members of advisory committees are appointed by AGS’ President.  Elected members usually serve staggered one or two-year terms.  Other advisory committee members may continue to serve a particular committee on a more indefinite basis.  The AGS Advisory Council is comprised of AGS administrators and staff who are appointed, representatives of the four standing committees who are elected by members of specific committees, and the Chair or Co-Chairs of AGS’ Faculty Senate.

Standing committees include the Finance and Marketing Committee, Program and Curriculum Committee, Student Services Committee, and Strategic Planning Committee.  Ad hoc committees are established, as needed (e.g., Personnel Committee).  The Faculty Senate and Alumni and Student Associations also function as advisory committees.  

The AGS Advisory Council is the School’s most influential advisory committee.  Its purpose is to assist AGS’ President in planning, programming and evaluation activities. The AGS Advisory Council is chaired by President Rislove, who serves as a liaison between the committee and the School’s Board of Directors.  Other members of the AGS Advisory Council include the Academic Vice President, Director of Student Services, Business Manager, President’s Assistant, Media Center Coordinator, Program Directors, Faculty Senate Chair or Co-Chairs and persons elected from standing sub-committees.  Other interested parties may attend meetings but do not have a vote.

The primary responsibilities of the AGS Advisory Council include:

· Contribute creative, innovative ideas that can lead to the development of new programs and services, or the modification of existing ones; such programs and services should support AGS’ vision, mission, core values, and related goals, objectives and strategies.

· Collaborate with AGS’ constituencies to periodically review and adapt, as appropriate, our vision, mission and core values, and related goals, objectives and strategies; empower constituencies to achieve agreed-upon purposes and to demonstrate the School’s values

· Conceptualize student, faculty, staff and community needs; identify trends, marketplace factors, or other variables that could affect AGS’ future growth and direction

· Assist the President in identifying human, financial, and physical resources necessary to the School’s vision, mission, core values, and related goals, objectives and strategies

· Review and/or approve progress reports, recommendations, conclusions, etc. made by advisory committees, the Faculty Senate, Student and Alumni Associations, and departmental representatives

· Advise the President on academic and institutional issues, such as policies and procedures, student conduct, accreditation, and program design and development 

AGS’ current organization chart is appended

Faculty Senate

Another important human resource is AGS’ Faculty Senate.  In early 2001, faculty associated with the Adler Graduate School began to organize a Faculty Senate.  By Summer 2001, the Faculty Senate concept was put into operation.  Every member of AGS’ faculty is a member of the Faculty Senate.  As such, there are presently 40 members of the Faculty Senate.  

As with any institution of higher education, AGS depends on a dynamic faculty, actively engaged in the life of the organization.  During its first three and one half years of existence, the Adler Graduate School’s Faculty Senate has been an important asset, replacing the School’s earlier Faculty Committee.  The Faculty Senate is an effective voice for AGS faculty and a respected, well-integrated component of the School’s system of governance.  AGS’ Faculty Senate enjoys a stature similar to that of the other institutional advisory committees.  As such, it has the prerogative to review existing and emerging issues and prepare recommendations for the AGS Advisory Council and/or AGS administrators.

The Adler Graduate School’s Faculty Senate has actively participated in the on-going maturation of the School.  It has constructively contributed to problem-solving efforts and proactive, strategic planning exercises.  Among its many contributions, the Faculty Senate has worked to: 1) Develop a model for assigning and monitoring faculty roles and responsibilities; 2) Involve more faculty in committee roles; 3) Support and facilitate faculty development; 4) Actively participate in the process of curriculum development and execution; 5) Help in the development of institutional policy; 6) Enhance communication among faculty and AGS administrators. 

Perhaps the most significant contribution of the Faculty Senate, to date, is the development of a model for the assignment and monitoring of faculty roles and responsibilities.  In many ways, this model is a metaphor for the Adler Graduate School’s participative and highly effective governance pattern.  Indeed, the cooperative spirit that guided collaboration among faculty in developing this model also extended to subsequent work with AGS administrators, as the model was adapted for purposes of implementation.

Administration

AGS Possesses Sufficient Administrative Personnel

Until the 2003 Comprehensive Visit Team filed its report, previous HLC teams had reviewed AGS’ operations and commended the School on its administrative model.  For example, the 2000 Focused Visit Team’s Report reviewed AGS’ administrative staffing pattern and made the following comment.
The addition of a part-time Academic Vice President was a good decision and appropriate based on the size, scope, and the financial exigencies of the institution. . . .  Since the Vice President is also an instructor, he has a valuable perspective on the academic programs and is sensitive to the views and concerns of the faculty.  The Vice President is also a practicing administrator in a reputable health care and social services agency and, thus, brings knowledge of the needs of prospective students and their employers.  2000 Focused Visit Team Report, p. 7 – 2000 Focused Visit Team Report available for review in HLC Team Resource Room.
AGS’ administrative resources have been strong for several years.  Nevertheless, administrative resources are under continuous review – both as to quality and quantity.  Indeed, as AGS has continued to grow, administrative resources have, of course, been re-assessed.  As such, the School’s organizational structure and associated administrative services have been expanded.  For example, during the past year, positions for three full-time Program Directors have been established.  In addition, positions for three half-time Specialty Area Coordinators have been established.  Coordinator roles are supervised by the Program Director for Adlerian Studies.  Three Clinical Instructors, each of whom have modest administrative responsibilities (related to the oversight of internship sites), work under AGS’ Program Directors and Coordinators.  These positions, along with AGS’ Director of Student Services, effectively support AGS’ half-time Academic Vice President in monitoring the School’s academic programs.

As the Adler Graduate School’s organization chart indicates, the School’s Academic Vice President serves as Chief Academic Officer and has principal authority over the Director of Student Services, Program Directors, Specialty Area Coordinators and Faculty (including classroom instructors, Clinical Instructors and Didactic Instructors).  The Academic Vice President supervises faculty members and the President and Academic Vice President share supervision of the Director of Student Services and Program Directors.  The Program Director for Adlerian Studies supervises Specialty Area Coordinators.  In the absence of the School’s President, the Academic Vice President is also designated as Chief Executive Officer.  

Administrative positions and full-time equivalency (FTE) are:

· President – full-time

· President’s Assistant – full-time

· Business Manager – full-time

· Bookkeeper – full-time

· Library & Technology Assistant – full-time

· Academic Vice President – half-time
· Director of Student Services – full-time
· Marriage and Family Therapy Program Director – full-time
· School Counseling Program Director – full-time
· Adlerian Studies Program Director – full-time
· Coaching and Consulting in Organizations Specialty Area Coordinator – half-time
· Personal and Professional Life Coaching Specialty Area Coordinator – half-time
· Art Therapy Specialty Area Coordinator – half-time
· Clinical Instructors (administrative responsibilities confined to oversight of internship sites, as delegated by Program Directors) – FTE varies  
AGS Organization Chart appended

AGS President

The Adler Graduate School’s President serves as Chief Executive Officer of the School.  

The primary responsibilities of the President are:

· Foster a culture based on Social Interest that integrates AGS’ constituents in pursuit of a shared mission and common set of purposes; such a culture affirms the value of collaboration, cooperation, contribution, mutual respect and integrity

· Work with the Board of Directors and its sub-committees to develop strategic plans that support the School’s mission

· Collaborate with Academic Vice President in overseeing AGS’ academic programs and associated administrators and faculty

· Help to facilitate the School’s relationship with Student Association

· Facilitate the development and maintenance of high quality programs that optimize the School’s growth

· Direct operational activities of the School, including planning, organizing and monitoring activities in each of AGS’ functional departments, and related decision-making
· Insure the effective utilization and development of all resources – human, financial and physical
· Maintain an in-depth understanding of the School’s financial performance; direct the preparation of budgets and financial reports
A job description for AGS’ President is available for review in the HLC Team Resource Room.

In Spring 2001, AGS’ Board of Directors conducted a national Presidential search, resulting in the selection of Dr. Dennis Rislove, who has served as the School’s President since June 2001.  With his academic background, administrative experience, professional contacts, vision and perseverance, as well as his adherence to healthy business practices, Dr. Rislove has helped the Adler Graduate School to achieve financial strength and has encouraged inventive ideas for the future.

AGS’ Board of Directors selected Dr. Rislove with the School’s vision, mission, core values, and goals, objectives and strategies (and particularly our planning and leadership needs in mind).  Indeed, during the nearly four years since Dr. Rislove took office, a cooperative team of AGS constituents has succeeded in addressing all concerns raised by HLC representatives and in proactively pursuing a mission-driven vision that ensures the Adler Graduate School’s viability for years to come.

Dr. Rislove served Wisconsin and Minnesota public school systems as a K-12 Superintendent for nearly 30 years.  As such, for three decades, through highly responsible roles requiring substantial public trust, he shaped the quality of education in two States known for the high premium they place on education.  As a Superintendent, Dr. Rislove also served public education and the community-at-large through a variety of voluntary committee and leadership roles.   He holds a Ph.D. in the area of Educational Administration, and teaches on-line, college-level classes in higher education financing for Walden University.  

Since Dr. Rislove has become President, the Adler Graduate School has:

· Reorganized administrative staffing; consolidating or eliminating some positions and adding other positions critical to educational programs – resulting in a more effective staffing pattern

· Substantially increased investment in the School’s educational programs

· Reviewed and revised strategies for implementing comprehensive assessment activities

· Established clear job descriptions and methodology for staff performance review

· Established clear methodology for reviewing faculty performance – both peer review and administrative review

· Revised faculty structure, including roles and responsibilities

· Reviewed and reorganized course schedule so as to facilitate greater efficiency

· Updated AGS policies; established AGS policies and procedures manual
· Assessed gaps and inconsistencies in AGS’ written documents and made corrections

· Reviewed and adapted AGS’ system of organizational governance and related roles and responsibilities

· Established efficient and timely methodology for reporting to AGS’ Board of Directors 

· Clarified AGS’ priorities in relationship to expense reduction and revenue enhancement

· Improved budgeting strategies and accounting practices.

· Balanced the budget and proceeded to re-establish a significant reserve

· Increased tuition to a level consistent with comparable area institutions

· Reduced audit costs

· Improved control and supervision of credit cards and purchasing

· Assisted the Board in developing a new investment policy

· Initiated several new grant applications

· Revised School’s Resource Development Plan and Marketing Plan

A copy of Dr. Rislove’s resume is available for review in HLC Team Resource Room.

AGS Academic Vice President

The primary responsibilities of the Adler Graduate School’s Academic Vice President include:

· Discharge responsibilities as assigned by AGS’ President

· In President’s absence serve as Chief Executive Officer

· Serve as School’s Chief Academic Officer

· Collaborate with President in overseeing AGS’ academic programs and associated administrators and faculty

· Oversee the School’s Director of Student Services, particularly in the areas of policy development and problem-solving

· Facilitate School’s relationship with Faculty Senate

· Serve as Dean of Faculty and Dean of Students

· Oversee assessment activities

· Serve as Self-Study Coordinator

· Assess faculty members’ performance and on-going development

· Develop and execute strategies for faculty recruitment and appointment
· Serve as a member of AGS’ teaching faculty 
A job description for AGS’ Academic Vice President is available for review in HLC Team Resource Room.

As with the selection of AGS’ President, selection of the Academic Vice President was made with respect to the School’s vision, mission, core values, and related goals, objectives and strategies.  Former AGS Board Chairperson, Dr. Carol Bland, former AGS President, Patricia Ramberg, and AGS faculty members asked Dr. Dan Haugen to serve as Academic Vice President, beginning in April 2000.  Since then, Dr. Haugen’s role has become somewhat broader.

Dr. Haugen has been an instructor at the Adler Graduate School since 1988.  He has served, at various times, as Director of Assessment, Director of Resource Development and Self-Study Coordinator.  Dr. Haugen is President and Executive Director of the Neighborhood Involvement Program, a highly respected, 40-year-old Minneapolis health care and social services organization.  Dr. Haugen holds a PhD in the field of Social Work.  

Presently, Dr. Haugen serves the Adler Graduate School on a half-time basis.  As his role at the School has expanded, so has the amount of time he has dedicated to AGS.  Over time, based on discussions with President Rislove, it is possible Dr. Haugen will further expand his relationship with AGS – possibly to full-time status.  In the meantime, Dr. Haugen’s role and responsibilities are fully supported by AGS’ Director of Student Services, three Program Directors, three Specialty Area Coordinators and eight Clinical Instructors.  Dr. Haugen spends parts of two days a week on site and part of every day on the job.  He is also available by telephone and e-mail virtually every day and speaks frequently with other AGS administrators.  

A copy of Dr. Haugen’s resume is available for review in HLC Team Resource Room.

Director of Student Services

The responsibilities of AGS’ Director of Student Services include:

· Reports to President as principal supervisor

· Reports to Academic Vice President in areas related to academic programs and student services

· Oversee student services, including program planning and monitoring of students’ degree plans

· Oversee marketing activities for the School and the related recruitment of students

· Oversee admissions process

· Work with an administrative team to monitor the School’s internship program

· Prepare the School’s written materials related to recruitment, admissions and student services

· Lead role in facilitating the School’s relationships with Student and Alumni Associations

· Participate in planning and execution of special events

AGS’ Director of Student Services works closely with the School’s Academic Vice President.  Together, they address and manage the needs of the School’s growing student population.  

Accounting

In recent years, the Adler Graduate School has worked hard to simultaneously upgrade its accounting system and reduce expenses associated with both accounting and the School’s annual audit.  When President Rislove took office in June 2001, he effectively completed the task of upgrading the School’s accounting system and reducing accounting and audit expenses.  Staff roles were reorganized and AGS has implemented a fiscal policy, an accounting system and a network of checks and balances that persuaded the Minnesota Higher Education Services Office (MN HESO), in October 2002, to replace the status, “conditionally approved” to award a Master of Arts degree (assigned to AGS in December 2000) with the status, fully “approved”.
FACULTY

Structure

The Adler Graduate School employs 40 faculty members, four of whom are both full-time and hold doctoral-level degrees.  Thirteen other faculty members also hold doctoral-level degrees and the rest hold Master’s degrees.  Among Master’s-level faculty members, fifteen hold Master’s degrees and teach, three hold Master’s degrees and serve as Clinical Instructors only and five hold Master’s degrees and serve as Didactic Instructors only.  Thus, among 32 teaching faculty members, 17 – or 53% of teaching faculty – hold doctoral-level degrees.  Twelve faculty members have served AGS for more than ten years.  

During the 2002/2003 academic year, the Adler Graduate School’s faculty developed a model to guide the assignment of faculty rank and responsibilities and the assessment of faculty performance.  During the 2003/2004 academic year, this model was presented to AGS administrators, minor adaptations were negotiated, and the model was ultimately adopted.  Beginning with the 2004/2005 academic year, this model is now being implemented.  As a result, the roles, expectations and activities of faculty members are now comparatively clearer and more focused.

AGS faculty members are actively involved in their chosen disciplines and enrich students with their up-to-date clinical expertise.  In addition to their teaching responsibilities, faculty members also assume non-teaching responsibilities vital to AGS’ effectiveness.  That is, faculty members work with students, participate in committee and faculty meetings and actively participate in professional conferences and continuing education forums.  AGS supports ongoing professional development by allocating funds for this purpose. 

Previous teaching and clinical experience are required of all faculty members, except under unusual experiences.  If a prospective faculty member does not have an Adlerian background, he or she is expected to complete appropriate faculty development activities.  For example, a prospective faculty member is routinely expected to complete the School’s “Introduction to Adlerian Therapy” course, or some version of this course.  Ultimately, faculty members are expected to integrate Adlerian materials and philosophy into the School’s courses, whenever possible.

In recent years, AGS has completely revised its Faculty Manual.  Policies have been reviewed and, in many cases, rewritten.  In addition, new policy statements have been crafted that fill policy gaps and/or strengthen already existing procedures.  In all cases, faculty members have been intimately involved in this process.

Faculty members are at the center of AGS’ organizational framework.  In addition, AGS administrators and Board members are committed to building upon the roles and influence of faculty members wherever and whenever possible.  For example, faculty members have been essential to, and have played leadership roles in, projects such as the development of the School’s model for faculty ranks, the competencies grid that guides student assessment, prospective programs such as the School Counselor Program, our new website, and our Marketing and Strategic Plans.  Besides the faculty’s obvious roles as instructors and administrators, members are actively involved in all aspects of the School’s institutional life, including:

· Strategic planning

· Institutional governance – e.g., participation in advisory committees

· Program and curriculum development

· Assessment of faculty performance

· Assessment of student learning

· Advisement and other student services 

· Marketing

· Planning and budgeting 

AGS Employs a Faculty Well-Qualified to Meet its Educational Objectives.

AGS faculty members are carefully selected and well qualified to provide students with the education they seek.  As discussed earlier in this Self-Study Report, AGS is one of only two accredited American institutions dedicated to the teaching of Adlerian-based, Individual Psychology in a practical, internship-intensive setting.  AGS’ educational programs are designed to prepare professionals whose understanding of psychology and human relationships will be based on the academic foundation of Adlerian theory.  Just as importantly, AGS’ programs are designed to prepare professionals who are practically equipped to practice Adlerian theory in clinical settings.
AGS has been careful to calibrate its standards against those of other reputable institutions of similar focus and/or size.  Indeed, although some information has been hard to gather (e.g., compensation data) we have carefully compiled data concerning faculty composition and other factors.  We have collected these data from “peer” institutions so as to make appropriate comparisons and determine if adaptations are warranted.  For example, in part based on a review of comparables, AGS has implemented a new Faculty Compensation Plan that facilitates and rewards research, publication and other scholarly activities.  As a result, AGS’ faculty is involved in publishing scholarly and practical works used in the field of psychology and related fields.  Examples of such publications and Faculty Compensation Plan are available for review in HLC Team Resource Room.

For all of the above reasons, in assessing the quality of AGS’ faculty, one must consider the depth and breadth of individual instructors’ educational backgrounds and clinical experiences, and the School’s resulting ability to accomplish its educational purposes, with reference to its specific mission.  With these considerations in mind, and as required by GIR 9 and Criterion 3, AGS is able to “accomplish its educational and other purposes” with a faculty that possesses “the degrees appropriate to the level of instruction offered by the institution.”  Faculty resumes are available for review in HLC Team Resource Room.

Comparisons with Similar Institutions

In researching-single purpose Master’s degree programs, AGS administrators found many programs that compare very closely to AGS.  The following schools represent some of those that were studied:

· Forest Institute of Professional Psychology, Missouri

· Phillips Graduate Institute, California

· Boston Graduate School of Psychoanalysis, Massachusetts

· Crown College, Minnesota

· St. Mary’s University, Minnesota

· Bethel College, Minnesota

· Adler School of Professional Psychology, Illinois

Comments on the Comparisons

· In each of the above schools, the purpose of the school or the school program used for comparison is to train clinicians.  The schools consider themselves an alternative to traditional MA and PHD programs. The school closest in all respects to AGS, the Forest Institute, has the following statement in its catalog; “The school’s sole purpose has been to provide an alternative to traditional programs for individuals desiring an education preparing them to serve primarily as direct providers of mental health services rather than as researchers or academicians.”

· Each of these programs has fewer than 300 students in the clinical training programs.  All have a majority of women students.  The Boston school follows one theory or philosophy – Freudian Psychoanalysis.  The Adler Graduate School uses Adlerian Theory as the basis for its clinical training.

· St Mary’s, Bethel and Crown train Marriage and Family Therapists, as does AGS.  The Phillips Institute combines Marriage and Family Therapy with Art Therapy training, as does AGS.

· The Adler School of Professional Psychology in Chicago offers a program that was the basis for AGS’ program.

· With the exception of the faith-based institutions, that have more comparatively more MDivs on their Boards of Directors, the other schools’ Boards are very similar in make-up to AGS 

· The ratio of PhDs to MAs is similar in all schools offering Master’s-level programs.  The schools offering PhDs have more doctoral-level faculty.

· Although AGS offers quarter credits and many comparable institutions’ programs offer semester credits, taking these differences into consideration, costs associated with AGS’ program are comparable to those of other similar programs.

Table 2 - Comparable Institutions with AGS  

	School
	Crown
	Boston Grad

School of

Psychoanal
	Phillips Grad. Inst.
	Adler School of Profess

Psych
	Chicago School of Profess.

Psych.
	Forest Inst
	Bethel College
	St Mary's

University
	Adler Grad

School

	
	
	
	
	
	
	
	
	
	

	Student Population
	350
	42FT/94PT
	419FT/171PT
	300
	500
	400
	25FT/11PT
	60FT/270PT
	165 PT

	
	
	
	
	
	
	
	
	
	

	Tuition
	$295.00 Sem
	$590.00Sem
	$620.00 Sem
	$590.00 Sem
	$590.00 Sem
	$436.00 Sem
	$350.00 Sem
	$255.00Sem
	$360.00 Qtr

	
	
	
	
	
	
	
	
	
	

	Admissions Policies
	BA 2.5 GPA
	BA 3.0 GPA
	3.0 GPA
	BA Varies
	BA
	BA 3.0 GPA
	MAT 3.0 GPA
	2.75 GPA
	3.0 GPA

	
	
	
	
	
	
	
	
	
	

	Completion credits
	
	
	
	
	48
	
	45
	43
	64

	
	
	
	
	
	
	
	
	
	

	Diversity
	
	
	64% caucasion
	
	
	Sentence in Cat
	
	15 min, 3 int
	11 min, 2 int

	
	
	
	
	
	
	
	
	
	

	FT/PT Faculty
	8FT/ 6PT
	
	15 M  43 F
	18 M/12 F
	10M / 12F
	
	7 FT, 1 PT
	40PT / 18 F
	28PT / 4FT

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	Teaching

	PhD Faculty
	60%
	
	15 PHD, 42 MA
	27 PHD, 3 MA
	22 PHD
	
	
	
	17PHD, 15MA

	
	
	
	
	
	
	
	
	
	Other Faculty

	
	
	
	
	
	
	
	
	
	8MA

	
	
	
	
	
	
	
	
	
	

	Board Make-up
	
	1 JD, 1 PHD, 1 MA
	4 PHD, 4, JD, 13 MA,
	
	8PHD, 2 MA,
	
	3 JD, 1 MD, 30 NA
	1JD, 1PHD, IDD
	3PHD,1MD,

	
	
	15 NA
	7 NA
	
	1 JD, 8 NA
	
	
	19NA
	1CPA, 6MA

	
	
	
	
	
	
	
	
	
	1JD


Faculty Qualifications – Detailed 

The AGS faculty is small and close-knit.  Although their abundant skills are well known among AGS administrators and uniquely qualify them for teaching at the School, we at AGS embrace the importance of implementing formal processes when confirming and documenting the degrees and experiential capabilities of the members of our faculty.  
AGS carefully monitors and documents faculty composition and members’ qualifications.  Since receiving the 2003 Comprehensive Visit Team’s Report, AGS has strengthened its process of obtaining a certified transcript from each higher education institution attended by an AGS faculty member, along with evidence of the institution’s accreditation. These certified transcripts are contained in faculty members’ files, and document that the institutions attended are accredited.

Faculty members’ files are periodically updated so as to document degrees, licensure status, professional affiliations, graduate course work and scholarly activities.  AGS also updates information concerning faculty members’ clinical work and other experiential qualifications.  With the assistance of each individual faculty member, AGS documents, in detail, the clinical experience of each faculty member.  This process helps to provide the “additional types of evidence” an institution with a “very specific purpose unique to them or to a limited number of similar institutions” may need to prove that its faculty is sufficiently qualified to accomplish its purposes.  HLC Handbook For Accreditation, p. 51 – HLC Handbook For Accreditation available for review in HLC Team Resource Room.
Procedure for Updating Personnel Files

· In general, the personnel files of faculty members are updated annually.  Information gathered, when it is gathered, and its purposes are identified below.

· Transcripts – collected when joining AGS – confirms coursework completed, degrees held and accreditation status of institutions attended

· Resumes – collected when joining AGS – Confirms credentials/licensure status, professional affiliations and professional experience, scholarly activities

· Copies of licenses held – collected when joining AGS and as licenses are awarded – confirms credentials/licensure status

· Professional Development Plans – updated annually – confirms continuing education activities

· Employment Eligibility Verification Form (Form I-9) and accompanying documentation (e.g., driver’s license, U.S. passport, social security card, Etc.) – collected when faculty or staff are added to AGS payroll – confirms eligibility for employment in U.S.

Personnel files are available for review upon request.

AGS Faculty – Distribution of Degrees 

The 2003 Comprehensive Visit Report suggests that AGS is limited in its ability to attract doctoral faculty.  However, based on comparisons with institutions specializing in Marriage and Family Therapy and other related fields, it is clear that AGS does employ a combination of doctoral-level and Master’s-level faculty members that is similar to other comparable institutions.  Data concerning comparisons with other institutions provided earlier in this chapter.

In recent years, we have significantly increased the proportion of faculty members who hold terminal degrees.  For example, at the time of our May 2003 Comprehensive Visit, the proportion of teaching faculty with doctoral degrees was 40%.  As the December 2004 Comprehensive Visit approaches, the proportion of teaching faculty holding doctoral-level degrees is now 53%.  Similarly, 53% of the courses taught during the 2003/2004 school year were taught by doctoral-level faculty members.  More specifically, 17 of 32 teaching faculty possess doctoral-level degrees.  All remaining faculty members possess Master’s degrees and have significant clinical experience.  13% of AGS’ faculty members are persons of color.
AGS seeks to facilitate knowledge of Adlerian psychology and to develop learners’ skills in applying this knowledge.  Teaching the practical application of Adlerian theory is accomplished at AGS through students’ work with practicing Adlerian therapists who offer first hand experience in modeling the application of Adlerian theory in clinical practice.  Indeed, the clinical experience of the School’s faculty is its hallmark.  For example, many AGS instructors direct clinics specializing in Adlerian Counseling and Psychotherapy, many belong to the North American Society of Adlerian Psychology (NASAP), many attend national and international conferences related to Adlerian Psychology, and many make presentations and publish scholarly works concerning Adlerian Psychology.

While some doctoral-level candidates for faculty positions possess the above characteristics, many do not.  By necessity, then, because of AGS’ highly specialized educational focus, the pool of candidates from which faculty is selected is often quite small, and is comprised of many Adlerian-trained, Master’s-level instructors who are better qualified to provide the education sought by AGS students than many of their non-Adlerian or non-clinically-oriented, doctoral-level counterparts.  Nevertheless, we at AGS are committed to increasing our number of doctoral-level instructors even further.  

Faculty Appointments

With the concurrence of the AGS Advisory Council, AGS faculty members are able to influence the development of policies and procedures affecting faculty members.  In appointing faculty members, AGS gives priority to an individual's qualifications as a teacher, clinician, researcher and scholar.  One's service to the School and the community is also considered. Appointments are made according to policies and procedures guiding the selection of instructors.

AGS is committed to the highest standards of quality in making course assignments.  Teaching opportunities will initially be made available to current faculty who are qualified.  If qualified faculty members are not available, other qualified candidates will be considered.  Such teaching opportunities will be publicized and filled via clearly defined personnel practices.  All course assignments require a formal contract between AGS and specific faculty members.

The assignment of courses is carefully managed by AGS administrators and faculty members, with a goal of establishing a balance between stability/continuity and the flexible development of new instructional resources.

Prerequisites For Faculty Appointments

· Since AGS courses are graduate level, it is preferred that instructors possess an earned doctorate or other terminal degree.

· Because AGS programs are clinically oriented, all instructors will be expected to have at least three years of experience as practitioners in their professions.

· Because AGS has an Adlerian focus, it is expected that instructors will be proficient in the principles and techniques of Individual Psychology.  Certification by an Adlerian training school or its equivalent is preferred.  Each course offered by AGS must include appropriate Adlerian content and/or discussion of Adlerian implications.  The degree to which Adlerian content and/or discussion is integrated will vary with the course but, in all cases, will be reflected in each course's clearly defined learner outcomes.  AGS' Academic Vice President and/or Program and Curriculum Committee will review each syllabus to determine appropriate Adlerian-based learner outcomes.

· Preference will be given to instructors with teaching experience on the graduate level.

· Prior to appointment, a transcript showing the highest degree earned must be on file at AGS.

Appointment Process

· Course assignments will be made according to specific hiring protocols and will be subject to the approval of AGS' President.  In most cases, except when emergency hiring protocols apply, assignment of new or current faculty members to new roles will be based on the recommendation (to the President) of the Academic Vice President, the Director of Student Services, the Faculty Senate Chair or one of two Co-Chairs, and one faculty member.  Emergency protocols call for the collaboration of the Academic Vice President, Director of Student Services, President and Faculty Senate Chair or one of two Co-Chairs.  Back-up roles for specific courses should be viewed as a substitute role.  That is, back-up instructors should not consider themselves "heirs" to teach a particular course.  When vacancies occur for regular teaching assignments, except when emergency hiring conditions apply, applications will be taken from all interested faculty members and, if necessary, qualified professionals from the community.  Proposals for new courses must be submitted to AGS' Academic Vice President.  If appropriate, the proposal will be referred to the Program and Curriculum Committee for recommendation.  Ultimately, a new course must be approved by the AGS Advisory Council.  New courses will be brought to the attention of AGS faculty and any AGS faculty member may apply to teach a new course.  If necessary, applications will be sought from other professionals in the community.

· Faculty members are expected to participate in the life of the School in a manner consistent with their appointment.

· If a faculty member decides to leave AGS, the President will be informed as soon as possible, so the faculty member's duties may be reassigned

The advanced degrees, clinical experience, and licensure status of faculty is summarized in below.

Table 3 - AGS Faculty

	Instructor
	Degree
	Years of Professional Experience
	Licensures
	Faculty Status

	Mona Affinito
	PhD
	36
	LP
	Emeritus

	Rachell Anderson
	PsyD
	26
	LCP
	Adjunct

	Trish Anderson
	MA
	7
	LMFT, CFLE
	Core

	Roger Ballou
	PhD
	26
	LAMFT
	Associate/FT

	Stacie Bigelow
	MA
	9
	
	Adjunct

	Susan Brokaw
	MA
	41
	LMFT, LICSW
	Core

	Rhonda Brown
	JD
	21
	Family Law
	Adjunct

	Jonathan Bundt
	MA
	11
	
	Clinical Supervisor

	Gladys Folkers
	MA
	19
	
	Adjunct

	Catherine Furnberg
	MA,MDiv
	16
	
	Adjunct

	Instructor
	Degree
	Years of Professional Experience
	Licensures
	Faculty Status

	Jana Goodermont
	MA
	6
	LMFT
	Didactic Therapist

	Pamela Harris
	PhD
	11
	LICSW
	Adjunct

	Daniel Haugen
	PhD
	27
	LICSW
	Core

	Catherine Hedberg
	MA
	10
	LP
	Clinical

Supervisor

	Paula Hemming
	MA
	13
	
	Associate

	Ruth Katz
	MA,MSEd
	12
	LP
	Didactic Therapist

	Herbert Laube
	PhD
	26
	LMFT
	Core/FT

	Lydia Laube
	PhD
	21
	LP, LMFT
	Adjunct

	R. Jeff Lupient
	MDiv
	21
	
	Core

	Mary Jamin Maguire
	MA
	21
	LP, LICSW
	Core

	Diane Meixner
	MA
	15
	LMFT, ATR
	Adjunct

	Michael Miller
	PhD
	4
	
	Adjunct

	Sheryl Moinat
	PhD
	20
	LP
	Adjunct

	Harold Mosak
	PhD
	46
	LP
	Adjunct

	Richard Murray
	MA, MBA
	7
	
	Adjunct

	Charlene Myklebust
	PsyD
	31
	
	Adjunct

	Leftherios Papageorgiou
	MA
	16
	LMFT, LICSW
	Didactic Therapist

	Miriam Pew
	MSW
	26
	LMFT, LICSW
	Didactic Therapist

	William Premo
	PhD
	9
	
	Associate

	John Reardon
	MA
	21
	
	Adjunct

	Holly Smart
	MA
	16
	LP, ATR
	Adjunct

	Sharon Smith
	PhD
	11
	LP
	Adjunct

	Nikki Thompson
	MA
	11
	LMFT, ATR
	Adjunct

	Jerome Truer
	MA
	20
	
	Clinical Supervisor

	Joan Ungar
	MA
	19
	LP, ATR-BC
	Adjunct

	Laurie Willhite
	PharmD
	11
	
	Adjunct

	Robert Willhite
	MSW
	41
	
	Emeritus

	Wesley Wingett
	PhD
	21
	LMHP
	Associate/FT

	Thomas Wright
	MTh
	31
	LMFT
	Didactic Therapist

	Instructor
	Degree
	Years of Professional Experience
	Licensures
	Faculty Status

	Daniel Zenga
	EdD
	18
	LP
	Core/FT


In 2002, the Minnesota Higher Education Services Office (MN HESO) conducted a review of AGS under its normal review process.  Michael J. Patton, Ph.D., Licensed Psychologist and Professor Emeritus at the University of Missouri-Columbia, was retained to review AGS’ faculty. 

Dr. Patton’s written report to MN HESO read, in part:  

This is a rather narrowly focused practitioner oriented masters counseling program based primarily upon the theory of personality and treatment principles of Individual Psychology as espoused by the late Alfred Adler.  


* * *

Given the highly specific and dominant theoretical focus, one would expect that the majority of the faculty who teach in the program would have graduate level training in Adlerian psychology and clinical experience as practitioners of the Adlerian point of view.  This was indeed the case as I read the vitae . . . .  Moreover, almost all of the faculty members appear to maintain jobs as independent practitioners or as clinicians working in larger agencies.  Again, this would seem to be consistent with the program’s model.


* * *

The faculty appears to be a ‘seasoned’ group of teachers . . . .  To a person, the members of this faculty are engaged in clinical practice of one kind or another . . . They bring a very wide range of clinical experiences in an equally wide range of clinical settings and across a broad spectrum of client problems.  This is a real plus for the students of this program.


* * *

In sum, the faculty of the Master of Arts program in Adlerian Counseling and Psychotherapy appear to have the education and experience relevant to the program and the degree.  

Dr. Patton’s report available for review in HLC Team Resource Room.

Consistent with the above findings and the positive conclusions arrived at upon the completion of the MN HESO evaluation, AGS is in good standing with MN HESO.
STUDENT ASSOCIATION

Every AGS student is a member of the Student Association.  The Adler Graduate School’s Student Association actively contributes to the School’s planning, programming and assessment activities.  The Student Association operates under formally adopted bylaws and is guided by elected officers.  The Student Association enjoys high credibility and substantial visibility within the Adler Graduate School.  The President meets with Student Association representatives on a regular basis and carefully considers their ideas and recommendations.  AGS administrators firmly believe a strong and healthy Student Association is important to the School’s health.  As such, everyone associated with AGS is committed to sustaining the Student Association’s active role.

AGS students actively participate in planning and programming activities.  Students are represented on committees, including:

· Board of Directors

· Program and Curriculum Committee

· Student Services Committee

· Marketing and Finance Committee

· Personnel Committee

· Assessment Committee

· Adler Connections planning efforts
Student Association Minutes available for review in HLC Team Resource Room.

ALUMNI ASSOCIATION

The Adler Graduate School’s Alumni Association also contributes actively to the School’s planning, programming and assessment activities.  Alumni may take classes for credit at half price or audit courses for only $25, provided space is available.  Many alumni have also returned to AGS to complete internships necessary for LMFT licensure.  We have also invited alumni to mentor current AGS students who are interested in the academic areas and career choices that alumni are familiar with.  Finally, some of AGS’ most distinguished graduates have worked with the School to develop new courses, course sequences, and internship sites.  Each of these opportunities has served to expand the School’s contact with alumni.

COMMUNITY PARTNERS

The Adler Graduate School enjoys productive, cooperative relationships with a growing number of community partners.  Perhaps these partnerships are best exemplified by the School’s relationships with internship sites.  Fifteen years ago, AGS worked primarily with the Neighborhood Involvement Program as an internship site.  Indeed, the Neighborhood Involvement Program’s Counseling Center was a significant part of many AGS graduates’ internship training.  While the Adler Graduate School’s relationship with the Neighborhood Involvement Program remains strong, we now have partnerships with approximately 120 internship sites, including mental health clinics, social service organizations and local therapists’ private practices.  Many of these sites, in fact, are managed by AGS graduates, making internship experiences steeped in Adlerian psychology possible.  

Information concerning the Adler Graduate School’s partnerships with Internship sites available for review in HLC Team Resource Room.

Summary – Human Resources

The Adler Graduate School’s human resources play a vital part in the School’s overall health.  The School’s Board of Directors, students, alumni, faculty, administrators, staff and community partners all play an important role in the School’s overall health.  AGS’ division of labor is clear, and cooperative working relationships exist among the School’s constituent stakeholders, resulting in a positive balance of high productivity and high morale. 

The Adler Graduate School and its representatives, encompassing all constituent groups, anticipate our future with confidence and optimism.  Lines of communication are open and a cooperative spirit prevails.  

A summary of actions taken and strategies used during just the last four years provides evidence of AGS’ commitment to healthy, stable human resources:

Actions – (Many of these Actions can also be considered ongoing Strategies)

· Effective, long-term leadership secured in the form of President Dennis Rislove

· Size of faculty and resulting range of capabilities increased

· Board of Directors expanded to 11 members; members recruited to accommodate specific skill sets

· Governance structure established that balances clear lines of authority and the meaningful participation of all constituencies

· Faculty Senate has emerged as a constructive, high-stature component of institution

· Faculty ranks have been reclassified, according to a new model, clarifying processes for making faculty assignments, conducting faculty reviews and facilitating faculty development/advancement

· Reviewed and strengthened student advisement model

· Faculty evaluation methods have been revised and strengthened
· Student Association strengthened

· Alumni Association re-established

· Increased community partnerships (e.g., number and quality of internship sites increased dramatically; sponsoring Watershed Charter School; increased resource development and marketing efforts)
· AGS policies and procedures reviewed across all operational areas

· Policies and procedures manual developed

· Student and Faculty Handbooks rewritten

· Internship Manuals for students and site supervisors rewritten
Strategies

· Implementing professional development strategies for faculty and staff

· Implementing expanded administrative structure and associated program controls

· Continuing use of a site-based, participative governance structure; engaged constituents are the School’s greatest source of strength and creativity

· Continuing to strengthen and manage relationships with internship sites and other community partners

· Working closely with Faculty Senate, Student Association and Alumni Association; all are vital to AGS’ strength and overall health

FINANCIAL RESOURCES

Introduction – Financial Resources

The Adler Graduate School implements strategies that ensure a balanced budget.  In recent years, unnecessary expenses have been reduced in favor of an ever-expanding investment in the School’s educational programs.  At the same time, revenues have increased.  As a result, the strength of AGS educational programs has increased, even as the School’s overall financial stability has increased.  Although AGS has faced significant challenges, the School has been successful in addressing these challenges.

The Adler Graduate School has aggressively addressed concerns associated with our financial viability.  In 200l, the Higher Learning Commission was very concerned about the opinions of third parties such as AGS’ auditor and the Minnesota Higher Education Services Office.  We at AGS are proud to report these opinions have shifted significantly.  Indeed, both our auditor and MN HESO formally and publicly revised their professional impressions of the Adler Graduate School’s financial viability approximately three years ago.

By the end of fiscal year 2001, the Adler Graduate School’s financial health was well on the way to being restored.  By the end of fiscal year 2002, the turnaround was complete.  We achieved an operating surplus.  What is more, as fiscal year 2005 progresses, the School continues to exhibit increasingly greater financial health, compared to 2002.  Indeed, the Adler Graduate School’s reserve has grown, an investment policy is in place that is appropriately conservative, and healthy, sustainable growth is being predicated on reliable revenue streams (e.g., tuition).

Fundamental Elements of AGS’ budgeting process are as follows:

· The budget is driven by AGS’ vision, mission and core values, and related goals, objectives and strategies

· The budget should be clear and understandable

· The budget should be developed in a logical and systematic manner, with input from many sources

· The Board, administration and faculty are active participants in the budgeting process

· Funding allocated based on justification of needs and adequate revenues

· All expenditures are accountable and subject to review

AGS’ FINANCIAL STRUCTURE

Board of Directors

· The Adler Graduate School’s Board of Directors presently includes eleven members, with a variety of professional backgrounds.  The Board’s Treasurer has an extensive background in the areas of accounting and financial control.  All members of AGS’ Board understand and accept the fiduciary responsibilities associated with their roles.

· The Adler Graduate School’s Board of Directors convenes monthly.  Complete financial reports are delivered to the Board on a monthly basis.  President Rislove is in frequent contact with the School’s Board members and is never more than a telephone call or e-mail away.  As with any institution’s trustees, the preeminent responsibilities of the Adler Graduate School’s Board of Directors are: 1) To ensure achievement of the School’s educational mission; 2) To ensure the School’s ability to effectively serve students; 3) To influence the development of effective policies and procedures; 4) To participate in resource development activities; 5) To carefully monitor and facilitate the School’s financial health; 6) To oversee the performance of the School’s President.   

AGS Administration

The Adler Graduate School’s Chief Executive Officer, President Dennis Rislove, is the individual most responsible for the School’s financial health.  President Rislove’s primary source of support in this task is the School’s Business Manager.  Together, they develop and execute a budget that is consistent with the School’s vision, mission and core values, and the Board’s fiscal policy.  AGS’ Board of Directors is fully and continuously informed of the School’s progress compared to plan.  Indeed, during the past four years, President Rislove has refined AGS’ financial controls and, as a result, has positively affected the School’s ability to reinvest in its educational programs. 

Checks and Balances

The Adler Graduate School’s financial health is attributable, in part, to a system of checks and balances.   

A summary of these checks and balances follows:

· Budget developed by AGS staff and approved by AGS Board

· Budget executed by AGS staff with regular oversight by AGS Board

· AGS’ strategic plans and related operational decisions guided by the School’s President, with oversight by AGS Board

· AGS implements site-based decision-making policy and open administrative procedures

· AGS advisory bodies meet on regular basis; proceedings and ultimate influence are subject to clear guidelines and protocols, and all proceedings are recorded through minutes

· Staff and faculty roles and responsibilities subject to a clear network of supervisory relationships and oversight

· No one at AGS discharges responsibilities that exceed their authority or, conversely, have authority that exceeds their responsibilities; system of checks and balances predicated on accountability and allowing persons the latitude to effectively do their jobs

FINANCIAL HEALTH RESTORED

The Factors Causing AGS’ Financial Concerns Were Limited in Scope and Are No Longer in Evidence.

During the brief tenures of two presidents, between 1998 and 2000, AGS experienced significant financial losses, as reflected in AGS’ FY 1998/1999 and FY 1999/2000 financial statements.  In response to these losses, AGS’ Board of Directors hired current president, Dr. Dennis Rislove, and expanded the size of the Board in an effort to bring in members with the requisite skills (higher education, assessment, finance, law, resource development, human services) to ensure the continued success of AGS and its programs.  As discussed more fully below, following the hiring of President Rislove and the expansion of the Board, the financial performance of AGS improved dramatically.

The 2003 Comprehensive Visit Team concluded that AGS “did not demonstrate its ability to adequately fund the overall operation of the Institution,” 2003 Team Report, p. 8.  As discussed below, however, AGS’ financial performance over the last five years clearly demonstrates our ability to finance the School’s operations. 

The Adler Graduate School has made continuous progress with regard to our financial health.  AGS’ 6/30/2000 audit report indicated that, “recurring losses raise substantial doubt about the School’s ability to continue as a going concern.”  However, based on the progress achieved between then and the conclusion of fiscal year 2001/2002, AGS’ auditors officially removed any reference to this concern from their report.  In addition, in October 2002, the Minnesota Higher Education Services Office (MN HESO) removed the “conditional approval” designation assigned in December 2000.  As such, AGS is fully approved, by MN HESO, to grant the Master of Arts Degree in the State of Minnesota.  

AGS Financial Viability – Independent Auditors

Upon his installation as AGS President in 2001, Dr. Rislove immediately recognized 
 that AGS’ financial problems were the result of inadequate enrollment and excessive spending on unnecessary items and services.  By working closely with the AGS Board, administrative employees, and faculty, President Rislove both increased enrollment and effectively reduced or eliminated unnecessary expenses, without negatively affecting the quality of the School’s academic programs.  These changes allowed AGS to quickly return to financial health in FY 2001/2002.  As a result, AGS received an unqualified 2001 external audit opinion that the School was no longer at risk of not being a going concern.  AGS also received an unqualified opinion following its FY 2002/2003 and FY 2003/2004 external audits.  Auditor’s Reports available for review in HLC Team Resource Room.
AGS administrators maintain ongoing contact with the School’s auditors.  AGS is once again a going concern.  What is more, the financial condition of the Adler Graduate School continues to improve.  Once again, independent auditors now believe AGS is financially sound.

Minnesota Higher Education Services Office (MN HESO)

AGS maintains an ongoing, positive relationship with the Minnesota Higher Education Services Office.  Among other responsibilities, MN HESO licenses Minnesota’s post-secondary institutions and administers state financial aid programs.  In December 2000, MN HESO placed AGS on “conditional approval” status and the School was required to provide monthly financial statements to MN HESO.  However, following AGS’ improved financial performance in FY 2001/2002, MN HESO removed the School from its conditional approval list.  By October 2002, MN HESO had once again granted Full Approval to the Adler Graduate School, removing the Conditional Approval status and the requirement to send monthly financial statements.  

The following is a quote from a 1/13/03 letter from MN HESO’s Audit Manager to AGS President, Dr. Dennis Rislove:

“On December 4, 2000, the Minnesota Higher Education Services Office (MN HESO) informed the Adler Graduate School (School) that the School was “conditionally approved” to award Master of Arts degrees with the stipulation that it provide MN HESO with specific information and, “evidence that the School is making progress toward having the financial resources to provide the programs it purports to offer and to meet its financial obligations.”  On October 25, 2002, MN HESO informed the School that it, “is fully approved to grant the Master of Arts degree, and that the School’s Private Institutions

Registration renewal application is complete.”   MN HESO Report available for review in HLC Team Resource Room.

Accounting System

The Adler Graduate School has worked hard to reduce expenses associated with both accounting and the School’s annual audit.  Staff roles have been reorganized, and two positions have been eliminated, greatly reducing total staff hours in the School’s accounting department.

The Adler Graduate School now has an accounting system that is both accurate and efficient.  For better monitoring of finances, income statements and balance sheets are now completed within 15 days of the end of each month.  More specifically, reports reflecting budgeted vs. actual revenues and expenses are completed monthly; reports are given to AGS’ Board of Directors on a monthly basis.

Costs associated with the annual audit have also been greatly reduced.  Rather than hiring temporary accounting staff, AGS’ Business Manager and bookkeeper now make all preparations for the audit, including schedules and adjustments in journal entries.  See Accounting Fees table that follows:

Accounting Fees:

· Year ending 6/30/1999
$68,131

· Year ending 6/30/2000
$62,198

· Year ending 6/30/2001
$30,332

· Year ending 6/30/2002
$20,255

· Year ending 6/30/2003
$18,975

· Year ending 6/30/2004
$20,345

Income Statements, Balance Sheets and Budgets available for review in HLC Team Resource Room.

Despite the FY 2001 external auditor’s opinion that AGS was no longer at risk of not being a going concern, the 2003 Comprehensive Visit Team continued to express concerns about the School’s ability to fund its operations going forward.  In actuality, AGS is in its best financial position in years, and the prospects for AGS’ future are very promising.  See Net Assets, Statement of Activities, and Cash and Investment tables that follow 

AGS’ financial turnaround was almost immediate, as evidenced by the following summary of AGS’ financial performance over the last five years:

Increase (decrease) in Net Assets:

· Year ending 6/30/1999
($498,003)

· Year ending 6/30/2000
($293,254)

· Year ending 6/30/2001
  ($26,409)

· Year ending 6/30/2002
   $95,777

· Year ending 6/30/2003
$205,468

· Year ending 6/30/2004
$123,215

Table 4: Summary of Statement of Activities (Audited except for 2004 results)

	(Rounded to nearest $000)
	2001
	2002
	2003
	2004

	Total Revenue and Support
	$882,000
	$919,000
	$1,090,000
	$1,136,000

	Annual Percent Increase
	13%
	4%
	19%
	4%

	Total Expenses
	$906,000
	$821,000
	$841,000
	$970,000

	Increase/Decrease Net Assets (operating surplus)
	-$24,000
	$98,000
	$249,000
	$166,000

	Operating Margin
	-3%
	11%
	23%
	15%


Table 5: Year Ending Cash and Investments (Audited except for 2004 results)

	(Rounded to nearest $000)
	2001
	2002
	2003
	2004

	Cash and Investments
	$164,000
	$322,000
	$523,000
	$685,000


As noted in Table 1, because of increased enrollment and associated tuition revenues, AGS’ overall revenues have increased at an average rate of approximately 10% per year over the last four years.  Together with reductions in unnecessary expenses, these increased revenues have produced a 15% operating margin for fiscal 2004, significantly better than that of most schools of comparable size.  Similarly, AGS’ cash reserve and investment revenues have improved dramatically over the last four years, with current cash reserves and investment revenues totaling in excess of $685,000, representing more than 60% of the School’s annual operating budget.  Budgetary information available for review in HLC Team Resource Room.
Financial Records are Comprehensive and Consistent with Higher Education Practices

In addition to being well funded and supportive of its programs, AGS also keeps thorough and accurate financial records.  AGS maintains separate financial statements for program versus non-program expenses.  The School’s financial statements are prepared in accordance with generally accepted accounting principles for higher education institutions and are audited each year by independent auditors.  As discussed earlier in this Self-Study Report, AGS has a well-defined planning and budgeting process that includes input from its community based Board, administration and faculty.  The budget is driven by AGS’ vision and mission statements, core values, and related goals, objectives and strategies.  As such, programs are responsibly funded, in a manner that balances needs and necessary revenues.  Schedules for Functional expenses and Independent Auditor’s Report available for review in HLC Team Resource Room.
In recent years, AGS has upgraded its financial management system so as to produce detailed financial reports, in a variety of formats, at both an institution-wide level and at program- or department-specific levels.  These improvements allow us to generate reports in formats similar to those of other institutions.  To aid in monitoring the School’s finances, AGS’ financial management system can generate detailed monthly financial reports within days after the end of any month.  This timely financial reporting provides AGS’ administrators and Board members with important information and facilitates sound decision-making.  Statement of Activities available for review in HLC Team Room.
Investment Balance

The Adler Graduate School’s investment income continues to grow, but is no longer being used to fund the School’s operations, a practice that began during fiscal year 1997/1998 and continued through fiscal year 1999/2000.  With the assistance of an investment firm, a conservative investment policy was developed to improve internal control and future carrying value of the School’s investments.  This policy was approved by AGS’ Board of Directors in June 2002.  See Investments table that follows – AGS’ Investment Policy Available for review in HLC Team Resource Room.
Investment Balance as of:

· June 30, 1999
$435,338

· June 30, 2000
$121,903

· June 30, 2001
$120,405

· June 30, 2002
$241,394

· June 30, 2003
$504,309

· June 30, 2004
$577,220 

Increased Collection Efforts

The Adler Graduate School’s accounting office implements a policy stating that past due tuition balances must be paid prior to registration for the next quarter, unless satisfactory payment arrangements have been made and approved by AGS’ Business Manager.  Students graduating with a tuition balance will not receive a diploma or transcript until the balance is satisfied, and must sign a promissory note with a payment plan.  Monthly statements are sent to students and the Accounts Receivable Ageing Report is reviewed on a regular basis.  Phone calls regarding any delinquent accounts are made on a regular basis, and students are asked to make satisfactory payment arrangements. These increased collection efforts have resulted in fewer bad debts.  In short, while revenues have increased, the accounts receivable balance has decreased, reflecting more timely tuition payment.  As a result, AGS’ cash flow has improved.  See Receivables table that follows.
· Tuition Receivable as of June 30, 2001
$77,170

· Tuition Receivable as of June 30, 2002
$48,061

· Tuition Receivable as of June 30, 2003
$37,612

· Tuition Receivable as of June 30, 2004
$22,047

STUDENTS/ENROLLMENT

AGS Has Sufficient Number of Master’s Degree Students 

Increasing an institution’s enrollment typically takes several years.  However, during the first four years of President Rislove’s tenure, the full time equivalent, student enrollment at AGS has increased by 20%.  Thus, AGS has reached its highest enrollment level in several years.  Indeed, interest by prospective students remains high, and AGS expects continued growth in enrollment during coming years as well.  Just as importantly, the Adler Graduate School’s retention rate is outstanding.  As of November 1, 2004, AGS records indicate that a total of 740 persons have either graduated from the School or are currently enrolled.  321 students have left AGS without completing their degree plans.  Thus, nearly 70% of students enrolling in AGS’ Master’s program either complete or are in the process of completing their degree.  

Based on AGS’ growth in enrollment, the 2003 Evaluation Team agreed there are sufficient students within the program to fund the School’s operating budget.  As such, the requirements of GIR 13 (that “The Adler Graduate School has degree programs in operation, with students enrolled in them”) are satisfied.  

The Adler Graduate School has a sufficient number of students to fund its educational programs.  What is more, AGS has developed financial forecasts that document the current and future sufficiency of student numbers.  In addition, the new program in School Counseling, scheduled to begin in the fall of 2005, has the potential to double the School’s enrollment over the next six years.  These forecasts are reviewed and approved by AGS’ Board of Directors.  

The Adler Graduate School’s enrollment of new students has been on the rise since the end of fiscal year 1999/2000.  What is more, total credit registration, a good measure of activity among both new and fully integrated students, has also been on the rise.  Indeed, against a backdrop of increasing enrollment and increasing credit registration, tuition revenues have been at sufficient levels to fund AGS’ operating budget for nearly five years.   

The Adler Graduate School will continue to enroll approximately 20 new students per quarter.  If, on average, 155 students register for 20 credits per year, AGS will log 3100 credits per year.  At $360 per credit, tuition income will equal $1,116,000 per year.  Thus, based on this conservative, very achievable projection, tuition income will exceed AGS’ expenses in any given year.
The Adler Graduate School has achieved a stable enrollment pattern, capable of sustaining annual expenses.  Marketing, combined with prudent programming decisions, has contributed significantly to this stable enrollment pattern. 

AGS’ budget for the 2004-2005 academic year anticipates a growing enrollment.  As such, the 2004-2005 budget includes a 25% increase in the School’s commitment to our educational programs – and still projects steadily increasing assets. 

Plans for Increasing Enrollment Have Been Successful 

AGS is one of the area’s most user-friendly Schools.  Our educational programs are competitively priced and our one-course-per-month format allows working adults to complete courses at a reasonable pace.  In addition, if a prospective student already holds a Master’s degree, it is not necessary to wait for quarterly acceptance.  Such a student may begin their work at AGS during any month.  The School also allows persons already working in the field to use their place of employment as an internship site if the site can provide the required on-site supervision.  Each of these factors makes AGS especially convenient for working adults with families.
AGS attracts students through word of mouth, advertising and conscientious follow-up with prospective students who request information. Although the School’s growth has been stable and consistent during the past three years, continued growth will, of course, require focused marketing efforts and ongoing planning.  

The Adler Graduate School has worked hard to establish an effective enrollment plan, associated recruitment and marketing strategies, and clear lines of accountability.  During the past five years, this plan has been carefully developed, executed and adapted, based on thorough evaluation. 

With the assistance of AGS staff, faculty members, students and outside consultants, President Rislove directed a committee of faculty and staff to prepare a new marketing plan.  The AGS Marketing Plan illustrates methods for increasing the size of our student body and diversifying our mix of students, and contains recruitment and advertising goals, and objectives and strategies to increase enrollment.  The School’s Board is committed to funding the expenditures required by this Marketing Plan.  Marketing Plan available for review in HLC Team Resource Room.  
AGS’ Library & Technology Assistant maintains the School’s website.  He has designed the School’s web page to include many customized features and links.  For example, the School’s list of internship sites is listed, as well as job postings, a referral page, available books and links to other Adlerian sources.  A Yahoo e-mail group allows the School to communicate with students, and students to communicate with each other.  It offers a student newsletter and constitutes an efficient vehicle through which students can share important information.  Alumni can also participate in their own e-mail group.  A referral page for alumni, with listings of private practices, has also been developed, allowing alumni to indicate their areas of specialization, phone numbers and other salient information.  Since most program inquiries start with AGS’ web page, the School’s advertising directs inquiries to our web page.  Sources of Program Inquiries chart available for review in HLC Team Resource Room.

Once again, as indicated above, although AGS’ Marketing Plan has only been in place for a short time, initial results have been impressive.  As indicated, there has been a 20% increase in the enrollment of full-time equivalent students over the last four years.  AGS administrators and Board members are optimistic about increasing the School’s enrollment at a similar rate in the future.

As adult learners, students entering AGS have a sincere interest in the field of counseling and psychotherapy.  Collectively, they have a broad background of personal and professional experiences and bring focused, professional attitudes to the classroom.  Based on data from AGS’ 2004 Student and Alumni Surveys, students choose AGS based on the School’s reputation, its focus on Adlerian Individual Psychology, and the scheduling of courses.  In addition, the School attracts students who wish to: 1) Obtain a degree, training in one of the School’s specialty areas or additional training, in general; 2) Enter the human services field or acquire increasing responsibility within the human services field; 3) Work as a volunteer within the human services field; 4) Achieve licensure as a therapist; 5) Start a private clinical practice. 

Decisions that have contributed to the Adler Graduate School’s increase in enrollment include:

· Clear, quantitative/qualitative objectives adopted 
· Prospective student audiences more clearly targeted

· Active follow-up with all inquiries 

· Partnerships with Student and Alumni Associations have increased favorable “word-of-mouth” benefits to School

· Increased outreach with persons in position to refer prospective students (e.g., Minnesota Board of Marriage and Family Therapy, career counselors at the University of Minnesota)

· Establishment of specialty area curricula (e.g., Certificates in Coaching and Consulting in Organizations and Personal and Professional Life Coaching; Minor in Art Therapy)

· Increased programmatic emphasis in the area of Marriage and Family Therapy
· Establishment/execution of Marketing Plan

· Efforts being made to increase AGS’ community visibility and involvement with community partners

· Increased use of Internet and web page advertising

Enrollment Plan 

Goals:

5. To increase new student enrollment in the Master's Program by 10% per year over the next five years, starting with the 2004/2005 academic year 

6. To increase overall credit registrations by 10% per year over the next five years, starting with the 2004/2005 academic year

7. To enroll at least 12 new specialty area students per year over the next five years, starting with the 2004/2005 academic year

8. To attract more diverse student population

9. To enroll 8 students per quarter in LMFT program over the next five years, starting with the 2004/2005 academic year

10. To establish School Guidance Counselor Program

Table 6 - New Student Enrollment by Quarter:

	Fiscal
Year
	Summer
	Fall
	Winter
	Spring
	Total

	
	
	
	
	
	

	1997-98
	11
	20
	15
	11
	57

	1998-99
	13
	17
	16
	13
	59

	1999-00
	15
	25
	19
	14
	73

	2000-01
	13
	31
	17
	13
	74

	2001-02
	12
	28
	21
	25
	86

	2002-03
	22
	21
	20
	12
	80

	2003-04
	21
	24
	20
	22
	89

	2004-05
	21
	33
	20
	20
	94


Goal #1 – Increasing New Student Enrollment 

Enrollment has stabilized at an average of 22 new students per quarter during the last three years, reflecting a 19% rate of growth.  The goal is to increase student enrollment and overall credit registrations by 10% each academic year.

Goal #2 – Increasing Enrollment in Specialty Areas 

AGS offers courses in three specialty areas.  Two of these specialty areas lead to certificates: 1) Personal and Professional Life Coaching; 2) Coaching and Consulting in Organizations.  The third specialty area leads to a minor in Art Therapy.  During the 2001/2002 academic year, eight students were registered in the Coaching and Consulting in Organizations certificate area.  During the 2002/2003 academic year, enrollment increased to 14 students – where it has remained.  Also, during the 2002/2003 academic year, the certificate area in Personal and Professional Life Coaching began, with an initial enrollment of 16 students.  During 2003/2004, enrollment increased to 26 students.  Many students take one or two of these certificate classes as electives planning to return to complete the certificate as graduates. A total of 50 students have received certificates to date.  Many interested alumni have also inquired about returning to work on these certificates.  An Art Therapy minor was initiated during the 2003/2004 academic year – 13 students took part. Only those enrolled in AGS master’s program or those with a clinical master’s degree may participate in this specialty area.  Since there are no Art Therapy Master’s programs or certificate areas in the Twin Cities or surrounding area, it is anticipated this new component of AGS’ educational programs will address an important need and serve to increase the School’s revenues.
AGS’ certificate areas and minor increase revenues because they serve as supporting work for both Master’s degree students and students seeking LMFT license eligibility.  AGS’ certificate areas and minor also attract students who already hold Master’s degrees.

Goal #3 – Increasing Credit Registrations 
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Figure 1 -Depicted in the Tuition Revenue graph that follows
	Year Ending
	6/30/99
	$585,172.00

	Year Ending
	6/30/00
	$651,890.00

	Year Ending
	6/30/01
	$815,690.00

	Year Ending
	6/30/02
	$855,360.00

	Year Ending
	6/30/03
	$1,003,023.00

	Year Ending
	6/30/04
	$1,055,291.00

	Forecast
	06/30/2005
	$1,207,368.00


Goal #4 – Increasing Diverse Student Populations

The Adler Graduate School has attracted an increasingly diverse student population, including students from Kenya, Norway, Korea and Thailand, as well as Native American, African American, Southeast Asian and Latino students.  Currently, Twelve AGS students are African American, four are Native American, three are Asian/Pacific Islanders, two are Hispanic, one is African and one is a native of Norway.  Recent AGS graduates hail from countries such as Kenya, Nigeria, England and Norway. 

Goal #5 – Promoting LMFT Program

In 1991, the Minnesota State Legislature passed a law that no therapist would be considered a Licensed Psychologist without a doctoral degree.  Therefore, a license that was available to Master’s-level persons was now only available to doctoral-level applicants.  As a result, many Master’s level programs changed their focus from Psychology to Marriage and Family Therapy.  AGS was one of the first institutions to adapt its program.

With approval from the Minnesota Board of Marriage and Family Therapy, AGS began to make use of its foundation in Adlerian Counseling and Psychotherapy to establish a program that would lead to license eligibility as a Marriage and Family Therapist.  As part of this process, the School added elective courses and increased its internship hour requirement from 250 to 480 hours.  The latter change was made to accommodate the 300 hours of face-to-face client contact necessary to be license-eligible in Minnesota.

The Adler Graduate School maintains a close relationship with Mr. Robert Butler, the Executive Director of the Minnesota Board of Marriage and Family Therapy.  Mr. Butler is supportive of AGS’ work in the area of Marriage and Family Therapy and consistently refers prospective students who already hold Master’s degrees to AGS, and works with these students to determine the AGS courses they must complete in order to become license-eligible.  

Mr. Butler reviews individual students’ previous coursework and then sends them to AGS for only the courses they need to fulfill credit requirements in the five areas of competency required for licensure.  Mr. Butler has analyzed AGS’ courses according to the State Board’s grid of required courses.  This enables AGS’ Student Services Director to customize programs for these students; efficiently leading to license eligibility – not a second Master’s degree.  These students must also complete a 300-hour internship under the School’s supervision. 

Students interested in LMFT licensure, who are enrolled in AGS’ full Master’s degree program, also follow the State Board’s grid, along with the School’s internship requirement.  The Adler Graduate School usually accepts three to five Marriage and Family Therapy Program students per quarter.  As word of this program spreads among persons who wish to be licensed, we intend to increase the number of new LMFT students to eight per quarter.  Marriage and Family Therapy licensing requirements available for review in HLC Team Resource Room. 

As mentioned in the introduction to this Self-Study Report, according to the latest available data, AGS graduates have a 75% first time pass-rate on the national exam for LMFT licensure.  The national average is 65%. In the last two years, of the 154 people who have passed the national exam and received their LAMFT (associate licensure in Marriage and Family therapy) 47 or 1/3 were Adler graduates. In addition, despite being one of the smallest Master’s degree programs in the State, AGS graduates have earned fully 10% of the State’s licenses currently held in the field of Marriage and Family Therapy.  What is more, a number of area clinics are run or staffed by AGS graduates who have achieved LMFT status.  As a result, our graduates are able to work with AGS interns, providing them with specialized Adlerian supervision while learning to conduct Marriage and Family Therapy.
As the School’s Marriage and Family Therapy Program has grown, so has acceptance of the Master’s-level, LMFT license by Health Maintenance Organizations and Medicare and Medicaid plans.  In fact, the LMFT license has grown in stature so much that some clinics now only accept license-eligible interns, and many employers who wish to bill insurance plans must now seek only persons who have LMFT status or are eligible to be licensed. 

Adler’s enrollments have also increased because of the growing popularity of in-home family therapy, which is often court-ordered.  The benefits of in-home family therapy include seeing the family in their own environment and not missing appointments.  The professional community realizes the need to treat whole families, instead of just an identified patient.  As such, Marriage and Family Therapists are being hired to provide these services.  In fact, clinics and agencies often request AGS students as interns, since they are considered very well prepared for counseling couples and families.

LMFT Supervision Course

After receiving a Master’s degree and passing the LMFT licensing exam, a person becomes a Licensed Associate Marriage and Family Therapist (LAMFT).  Clinics may now bill insurance plans for LAMFT-level treatment.  Persons with LAMFT credentials must then complete 1000 hours of practice under the supervision of specially licensed supervisors – there are only approximately 80 of these supervisors in Minnesota.  

Because there are so few LMFT supervisors in the State, AGS is planning to offer a class to train licensed persons who wish to become supervisors. In fact, the Director of AGS’ Marriage and Family Therapy Program, Dr. Herbert Laube, is the immediate past President of the Minnesota Association of Marriage and Family Therapy and is completing training to be able to teach this class for prospective supervisors.  Dr. Laube’s stature has been invaluable, given AGS’ interest in and commitment to the field of Marriage and Family Therapy.

The growth in stature and acceptance of the LMFT license has played a role in AGS’ increasing popularity.  Many recent AGS graduates, who previously did not feel that licensure was necessary, have returned to complete requirements in an effort to become license-eligible.  

In order to satisfy licensure requirements in the State of Minnesota, AGS students, upon graduation, must go on to complete 1000 supervised hours within a two-year period.  In addition, they must meet with a state-approved supervisor for a total of 200 hours.

It is the goal of Dr. Laube to offer AGS graduates a course, approved by the American Association of Marriage and Family Therapy (AAMFT) that will make them eligible to become supervisors.  These same supervisors will then be able to provide specialized Adlerian supervision to other AGS graduates.

The benefits of an LMFT Supervisor Course include:

· Help to strengthen the current LMFT track by adding a training track beyond licensure

· Provide Adlerian leadership in the field of Marriage and Family Therapy

· Provide stature for the School because the course will be available to all LMFT’s, not only AGS graduates

· Agencies could hire our graduates as supervisors

Dr. Laube and one other AGS faculty member are in the final stages of completing the requirements to teach this course.  AGS will offer this course once every two years.

In executing this plan, AGS will:

· Obtain all current guidelines and materials for review

· Finalize the details of the supervision class and report to AAMFT

· Design the curriculum with Adlerian components

· Develop a marketing plan

· Decide whether to seek accreditation from the Commission on Accreditation for Marriage and Family Education, part of the American Association of Marriage and Family Therapy.

This curriculum will strengthen AGS and the Marriage and Family Therapy field, as a whole, offering training to well-qualified alumni and professionals throughout the community.

Goal # 6 – Promoting School Counselor Program

Over time, many AGS graduates have been able to become licensed School Guidance Counselors by adding only four or five courses to their existing AGS Master’s degree.  These courses have been taken at other schools.  Thus, AGS has begun preparations to add a School Counselor licensing track to our curriculum. Dr. Wesley Wingett, an Adlerian instructor in Nebraska with extensive experience in the field of education, has been chosen to develop this track.  Based on standards developed by Minnesota’s Board of Teaching, AGS’ prospective curriculum will offer eight courses in School Counseling, with remaining courses taken in conformance with our current Master’s degree program.  Students will also complete a dual internship, covering both therapy and school counseling.  It will be possible to complete this track as part of AGS’ 64-credit Master’s degree program.  However, if a student desires dual licensure, as both an LMFT and School Counselor, this preparation will be accomplished by earning 72 credits.  Listing of the Marriage and Family Therapy Board’s requirements and the proposed Licensed School Counselor requirements available for review in HLC Team Resource Room.
Fundraising

Historically, AGS has succeeded financially without relying significantly on gifts from individual donors or grants from foundations.  The School’s Board and administration, however, acknowledge the benefits of such sources of funding.  In fact, one of the School’s most active Board members, Mr. Robie Wayne, is an experienced Certified Fund Raising Executive (CFRE) who has assisted AGS in the development of a comprehensive fundraising plan.  Fundraising Plan available for review in HLC Team Resource Room.  

The Adler Graduate School has worked to build a model for the systematic development of financial resources.  In recent years, this model has been based on increased marketing efforts, fundraising among AGS’ primary stakeholders, and inexpensive special events.  For example, special events, such as “Adler Connections” forums, bring AGS’ constituent groups together, build upon already strong relationships, and can be efficiently hosted each year.  In recent years, the preparation of grant requests has also increased.  

Grantsmanship

Although the Adler Graduate School has not had a rich history of pursuing grants, President Rislove and AGS’ Board of Directors have recognized the importance of this activity and have strongly encouraged faculty, staff, and alumni to apply for available grants.  Over time, the school plans to commit more human and financial resources to this endeavor.  Contacts have been established with potential funders and the School has joined the Minnesota Council of Nonprofits (MCN).  AGS administrators regularly attend MCN seminars.

Individual Donors

The Adler Graduate School’s fundraising efforts among primary stakeholders are based on a model developed by Robie Wayne, a nationally recognized expert in the area of capital development and, as mentioned, a member of AGS’ Board of Directors.  In early 2003, utilizing Mr. Wayne’s model, the Adler Graduate School began implementing a capital campaign to raise funds for the possible purchase of a new building for the School.  While this campaign is currently on hold, Mr. Wayne’s model can now be used in other fundraising exercises.  Indeed, supporters identified during a capital campaign will comprise a foundation for other AGS fundraising efforts.  In time, as the Adler Graduate School’s visibility increases among donors and potential donors, we will be able to build upon this foundation.  Materials describing AGS’ capital campaign are available for review in HLC Team Resource Room.

The Adler Graduate School’s present capital campaign, although on hold, raised approximately $40,000 in its first three weeks.  We intend to renew this capital campaign as soon as another potential site for the Adler Graduate School is located.  Once again, in the meantime, we will use the database of donors we have now developed to facilitate the success of future fundraising campaigns.  Indeed, these campaigns, conducted annually, will help to support the School’s present and future educational programs.

Additional Resource Development Opportunities

Presently, AGS is evaluating opportunities to acquire an alternative building.  The advantages of a new building would be significant.   If AGS owned its own building, the building’s primary identity would be that of the Adler Graduate School.  Additional advantages of a new building would include a better quality facility, increased size, better location, better visibility and better signage.  The process through which this potential acquisition has been considered was described in the Human Resources section of this chapter and the advantages of a new building are described in the Physical Resources section of this chapter.  

Summary – Financial Resources

The Adler Graduate School displays sound financial and organizational health.  President Rislove’s administration has faithfully pursued these objectives.  Without exception, AGS’ various constituent groups have embraced both revenue enhancement and expense reduction strategies, as appropriate.  As a result, under President Rislove’s experienced and dynamic leadership, AGS has been able to carefully build administrative and faculty resources and, just as importantly, invest in the School’s educational programs.

A summary of actions taken and strategies used during just the last four years provides evidence of AGS’ commitment to healthy, stable financial resources:

Actions – (Many of these Actions can also be considered ongoing Strategies)

Increased already strong investment in educational programs

· Established more efficient accounting department and related accounting practices

· Reduced costs associated with audit; discontinued use of outside bookkeepers

· Reduced costs associated with bookstore

· Reduced potential liability through written personnel policies and accounting policies and procedures
· Decreased legal and consulting fees

· Reduced bad debt – increased collections

· Developed new bookkeeping procedures manual

· Developed new financial aid policies and procedures manual

· Efforts resulted in fiscal year 2002 audit report reflecting auditor’s restored confidence in AGS

· Efforts resulted in Minnesota Higher Education Service Office restoring full approval to grant Master of Arts Degree

· Clarified investment policy – resulting in more conservative focus on long-term growth

· Prioritized and focused marketing and resource development activities – utilizing internet and website technologies

· Expanded Marriage and Family Therapy curriculum

· Developed curricula in specialty areas
· Initiated capital campaign to address costs associated with prospective multi-use building
Strategies

· Implement conservative fiscal policy – expenditures dictated by revenues

· Subject all aspects of AGS operations and educational programming to ongoing assessment

· Ongoing review of AGS policies and procedures

· Implement governance structure that allows for active participation of AGS constituents 

· Continue to invest in educational programs, thereby building the quality and attractiveness of the School’s programs

· Line item review of all revenues

· Continue to increase revenues – led by increases in tuition revenues based on expansion of new student enrollment and total credit registration

· Continue to monitor appropriateness of current tuition/fees and possible increases 

· Increased internship hours – monitoring appropriateness of related fees

· Line item review of all expenses

· Continue to build optimal mix of staff and administrative roles (e.g., combined admissions and student services functions)

· Carefully manage AGS’ investment portfolio

· Continue to build net assets

· Continue to develop School Counselor Program

· Continue orientation to strategic planning and Self-Study processes

· Integration of planning processes and subsequent budgeting/allocation decisions

AGS is committed to strategic planning and Self-Study processes.  We will continue to accommodate these processes as part of our ongoing culture of planning, budgeting and assessment.  Strategic planning and Self-Study processes have helped to identify strategies that will serve to sustain the School’s financial resources.

PHYSICAL RESOURCES

Introduction – Physical Resources

This section of the Adler Graduate School’s Self-Study Report describes the School’s physical resources, discusses the organization of these resources and addresses their relative importance to the organization.

SUFFICIENT PHYSICAL RESOURCES

AGS’ Learning Resources and Support Services Adequately Support its Degree Program

AGS administrators and the School’s Board of Directors have established an appropriate balance between the School’s commitment of resources to educational programs (e.g., faculty development, learning resources) and the commitment of resources to non-educational programs (e.g., cash reserves, marketing, administrative costs).  However, a comparatively greater emphasis is, and always will be, placed on the School’s educational programs.  For example, the 2004-2005 academic year budget increases appropriations for educational programs by 25%. 
In recent years, AGS has increased allocations for its educational programs in an effort to upgrade equipment, classroom technology and library resources.  In addition, a number of new positions have been established, effectively strengthening AGS’ administrative oversight, academic advisement and the School’s internship program.  More specifically, salaried positions for three full-time Program Directors and three half-time Specialty Area Coordinators have been established to assist AGS’ Academic Vice President and Director of Student Services.
AGS administrators carefully identify those areas of the School’s educational programs where additional expenditures on equipment and other educational resources are most needed.  Input is taken from faculty members and staff, and surveys are conducted with students and alumni, for example, to help determine ways to improve our physical resources and educational programs.  Results of 2004 Student and Alumni Surveys available for review in HLC Team Resource Room.

AGS’ Library Is Sufficient to Support its Educational Purposes

The explication of GIR 18 provides, in part, that, “Every program requires some use of library resources, broadly defined to include access to information through information networks and computer databases as well as print media . . . .  If the institution does not own these resources, it must show that its students have access to them on a regular, dependable basis.”  NCA Handbook For Accreditation, p. 25 – NCA Handbook For Accreditation available for review in HLC Team Resource Room.

The Adler Graduate School’s library is a specialized collection, devoted to the works of Alfred Adler, his followers and others in the general field of Psychology.  AGS’ library is home to the largest collection of Adlerian scholarship in the region, and is widely considered one of the finest Adlerian collections in North America.  It provides a rich resource for AGS students.  Among other things, AGS’ library includes both basic and classic texts on subjects covered by the School’s curriculum.  AGS faculty members and staff are asked to supply AGS administrators with suggestions for new holdings.  The AGS library is open during business hours and whenever classes are being conducted.

The Benjamin Core Adlerian Library, a subsection of the AGS library, contains materials used exclusively for research.  Duplicates of materials in the Benjamin Core Adlerian Library are also available in the circulating stacks.  A list of resources deemed to be essential to an acceptable Adlerian library was developed in recent years; many of these resources are included in the Benjamin Core Adlerian Library and new materials are added regularly.

The AGS library includes both basic and classic texts on subjects covered in the School’s curriculum.  For students seeking information from outside sources, the library has five computers with Internet access.  In addition, AGS has made arrangements with the University of Minnesota so that AGS students may establish full privileges at its libraries, including the ability to access materials on loan.  AGS students may also have access to the library at the University of St. Thomas.  Like the University of Minnesota, St. Thomas has an extensive collection to support its Marriage and Family Therapy program.  

Because AGS is a commuter school, both the University of Minnesota and the University of St. Thomas libraries are equally accessible to AGS students, and each is a large institution with library resources that are both substantial and diverse.  Thus, between the materials available on-site, and those available nearby, AGS students have “regular” and “dependable” access to the resources needed to complete their studies.
During the past year, access to on-line library resources has been expanded significantly.  These resources and a listing of AGS’ library resources appear below.  AGS staff members have taken steps to make sure that students and faculty members are familiar with this listing.  June 11, 2004 Memo From President Rislove available for review in HLC Team Resource Room.

· Adlerian article list (available on site or from AGS web site) – Excel spreadsheet list of 3000 articles/papers/chapters in Adlerian journals and books that is available in the AGS library, with basic search capability through Excel and Internet Explorer.

· PsychInfo (APA) – Online database of Psychology related articles/books/papers.  PsychInfo is an abstract database of psychological literature, dating from the 1800s to the present.  An essential tool for researchers, PsychInfo combines a wealth of content with precise indexing.

· PsychARTICLES (APA) – Online database of full articles from more than 50 APA journals published by the American Psychological Association, the APA Educational Publishing Foundation, the Canadian Psychological Association and Hogrefe and Huber.

· WorldCat (OCLC) – Online catalog of books in libraries from around the world.

· Borrowing privileges at the University of Minnesota Libraries (with completed paperwork)

· Web links to:

· MedLine/PubMed (NIH) – Database of health related articles/papers

· ERIC (US Dept. of Education) – Database of articles/papers related to education

· College library catalogs (i.e., University of Minnesota, University of St. Thomas, College of St. Catherine, Hamline University)

· Library of Congress catalog

· British Academy Portal

· MNLink (Minnesota Library Information Network)

· Minnesota Library Systems and Catalogs

· Minnesota Statues, Session Laws and Rules

· Public Libraries (access to local catalogs and subscription databases paid for by public library systems) – Minneapolis, St. Paul, area Counties (i.e., Hennepin, Ramsey, Anoka, Carver, Scott, Washington, Dakota), Great River Library System (i.e., Benton, Morrison, Sherbourne, Stearns, Todd and Wright Counties), Traverse des Sioux Library System (i.e., Sibley, Nicollet, Brown, Le Sueur, Blue Earth, Waseca, Martin, Faribault and Watonwan Counties)

· On site collections:

· Adlerian Book Collection

· Adlerian Journal Collection

· Thesis Collection (over 300 titles)

· General Book Collection

· General Journal Collection (55 titles)

· Audio/Visual Collection

In evaluating AGS’ library resources, it is relevant that the School is primarily a clinically oriented institution.  That is, while there are scholarly requirements in the curriculum, the School’s educational programs focus primarily on theory and application.  The faculty is composed of practicing therapists, and students attracted to AGS are interested in becoming therapists.  In light of this emphasis, as well as students’ ready access to materials from nearby institutions, AGS believes its current library does indeed meet the needs of students and faculty.

Persons associated with AGS’ library are committed to the acquisition of Adlerian publications.  As such, in recent years, AGS’ library collection has grown.  Students and faculty have not expressed concerns over the resources available, and past evaluations by HLC representatives, MN HESO and others have never suggested AGS’ library is deficient in meeting the School’s educational purposes.  While a new facility would provide much needed space for the library to expand, given the School’s size and clinical focus, resources available at this time are more than adequate.

AGS’ Bookstore Supports the School’s Educational Purposes

The Adler Graduate School operates a bookstore, offering a variety of both Adlerian texts and works from the fields of Psychology and Education.  All required course materials are available in AGS’ bookstore.  In fact, AGS’ bookstore is the region’s primary source for Adlerian materials.  Materials may be purchased in person or by telephone or mail.  The bookstore is open during business hours and whenever classes are conducted.
AGS’ Classroom Technology Serves its Educational Purposes

Neither the GIR’s nor the Criteria for Accreditation indicate a minimum level of technology required for institutions to meet their educational purposes.  This likely stems from the HLC’s belief that the measures used to judge institutions should be broad and flexible, “focus[ing] on the particulars of each institution’s own purposes, rather than trying to make institutions fit a pre-established mold,”  HLC website.  When examined in light of AGS’ educational programs, it is clear that AGS’ classroom technology and other resources sufficiently meet the School’s educational purposes.

The primary technological need in AGS’ classrooms is audio and video equipment.  Because AGS focuses on clinical theory and techniques, recordings of therapeutic sessions, student sessions, and scholarly productions are often utilized in the School’s classrooms.  AGS has the necessary audio equipment (compact disk and cassette players) and video equipment (VCR and DVD), to adequately meet faculty and student needs in this regard.  

Computer equipment (including Internet access) is available and is utilized for instruction.  Computer resources, including personal computers and printers are located in the Adler Graduate School’s library.  Students may use these resources to accommodate word processing, e-mail and Internet-related needs.  Basic training in the use of these resources is available for students and faculty.  AGS’ computers are installed with software, including Microsoft Word, Excel and PowerPoint.  

AGS’ bookstore, library, and computer resources are consolidated in a single location, the Robert Bartholow Media Center, effectively maximizing student access and security.   In short, the physical resources currently available to the Adler Graduate School are sufficient to accomplish our vision, mission, core values, and related goals, objectives and strategies.  These resources have been established with utility and efficiency in mind.  That is, AGS has secured the space and other physical resources it needs to meet students’ needs.

We at the Adler Graduate School continuously seek to build upon our present foundation of physical resources.  We have made significant changes in these resources during the past year, and we anticipate further development of our physical resources in the future.  One possible improvement being considered is the acquisition of a new educational site.

Prospective New Building

The Adler Graduate School is presently located in a former high school building, the Eisenhower Community Center, in Hopkins, Minnesota.  AGS leases just over one half of one wing on the third floor of the Center, accommodating the School’s administrative and faculty offices, classrooms and media center.

Elementary school classrooms and adjoining administrative offices for the Hopkins School District surround the School’s leased space.  While the facility is adequate, it is not ideal.  AGS is permitted little signage on the outside of the building, and the prominent identity of the building is that of an elementary school, offices for the Hopkins School District, and a location for human services programs.  As such, prospective students are often unaware that the building is home to AGS, and sometimes have difficulty finding the School’s leased space upon arriving at the multi-purpose Eisenhower Community Center for the first time.  

While the Adler Graduate School is able to operate effectively at its current location, AGS’ Board of Directors supports President Rislove’s goal of moving the School to a new location that provides: 1) Greater physical visibility; 2) Better access for both prospective students and the public overall; 3) Potential for new revenues.   

In January 2002, President Rislove was able to facilitate AGS’ sponsorship of Watershed Charter High School, currently located in Minneapolis.  Watershed’s enrollment has increased in recent years and, as such, their administrators are eager to lease space if AGS acquires a new building.  If this expanded relationship occurs, since the State of Minnesota grants Charter Schools lease-aid, AGS would be guaranteed an annual subsidy.   Several AGS graduates have also expressed interest in moving their private practices to a new AGS location, if one is secured, and another graduate would like to relocate her Montessori School there.  Other uses for a new AGS building could include space for networks of alumni, and space for an Adlerian clinic that could be used as an internship site for AGS students.  In short, the acquisition of a new building promises opportunities for increasing enrollments, revenues, program offerings and alumni involvement.

Because of the financial problems AGS experienced between 1998 and 2001, the Board has been extremely cautious and deliberate in its evaluation of opportunities to acquire a new building.  AGS’ Board and administration have considered many factors in evaluating the acquisition of a building.  To this end, the Board has concluded that a new building, while affording students an improved environment, would also provide AGS with additional opportunities and expanded revenues.

Summary – Physical Resources 

AGS will continue to explore and invest in learning resources, the AGS media center and new classroom technologies.  In addition, as indicated in Chapter 2, as part of our discussion of Criterion 2, the acquisition of a new home for the Adler Graduate School is being carefully studied.  Clearly, such an acquisition will require aggressive fundraising activities.  However a new building will have implications for our present educational programs, the development of new programs, increased enrollment and the School’s long-term financial viability.

A summary of actions taken and strategies used during just the last four years provides evidence of AGS’ commitment to healthy, stable physical resources:

Actions – (Many of these Actions can also be considered ongoing Strategies) 

· Improved and increased computer equipment and classroom technology

· Collected input from faculty members, staff, students and alumni concerning physical resource needs

· Expanded library resources – particularly on-line resources

· Strengthened Robert Bartholow Media Center – consolidated bookstore, library and computer resources for students in an effort to facilitate access, security and efficiency

Strategies

· Continue to dedicate substantial portion of AGS budget to educational programs – including physical resources

· Continue to collect input from AGS constituents concerning physical resource needs

· Continue to build library resources 

· Continue to consider purchase of building – accommodating present and future AGS physical plant needs

CHAPTER 2 SUMMARY

Five years ago, the very stability and existence of the Adler Graduate School were at risk.  However, actions were initiated that insured the School’s human, financial and physical resources, and their adequacy in implementing our vision, mission, core values, and our related goals, objectives and strategies.  Indeed, the Adler Graduate School’s resilience, resourcefulness and, ultimately, our commitment to mission have been remarkable.  What is more, the knowledge and growth-oriented strategies that have emerged from our processes of Self-Study, strategic planning and problem solving, in general, have added significant value to our organization and provided us with a map for future development.

There are many indicators of our progress.  We have solidified human resources by overhauling our organizational structure and decision-making processes, and by significantly expanding our administrative staff.  We have carefully involved all of our constituent groups in planning efforts.  We have faced financial problems by implementing new accounting and financial planning systems.  We have also implemented a variety of revenue enhancement and expense reduction strategies.   Finally, we have faced problems associated with our physical resources by prioritizing needs and carefully building a strong foundation of resources; a foundation that allows us to invest in our educational programs and substantially upgrade our physical plant and related resources.  Due to the progress AGS has made in resolving both immediate concerns and, subsequently, challenges associated with our long-term health, we now have the resources, as well as the planning, administrative and evaluative skills, to pursue our mission and accomplish our institutional goals well into the future.  We have achieved stability and have used this foundation to pursue our growth objectives.

In short, we at AGS believe we have addressed all applicable GIR’s and accreditation criteria related to Criterion 2 and, in particular, that we have satisfied HLC concerns related to: 

· GIR 5 (“It has a governing board that possesses and exercises necessary legal power to establish and review basic policies that govern the institution.”)

· GIR 11 (“Its faculty has a significant role in developing and evaluating all of the institution’s educational programs.”)

· GIR 20 (“Its financial documents demonstrate the appropriate allocation and use of resources to support its educational programs.”)

· GIR 21 (“It has financial practices, records, and reports that demonstrate fiscal viability.”)

· Criterion 2 (“The institution has effectively organized the human, financial, and physical resources necessary to accomplish its purposes.”)    

CHAPTER 3

CRITERION THREE – EDUCATIONAL AND OTHER PURPOSES

 “The institution is accomplishing its educational and other purposes.”  

INTRODUCTION

RECENT ACTIVITIES/FUTURE DIRECTIONS

· Strengthened ability to assess program quality, teaching quality and student learning

· Implementing comprehensive program of assessment

· Strengthening “culture of assessment” that makes effective use of assessment results

· Continuing to build quality of educational programs and student services

· Will continue to make increasing use of assessment results

· Will continue to increase role of faculty in assessment activities and subsequent decision-making exercises

Chapter 3 focuses on the institution’s ability to accomplish its educational purposes.  Criterion 3 challenges the Adler Graduate School to review and evaluate the educational programs that are essential to the School’s vision, mission, core values, and related goals, objectives and strategies.  More specifically, we must assess whether our educational programs help students to: 1) Grow intellectually; 2) Clarify their values; 3) Develop analytical skills; 4) Integrate and make use of information; 5) Challenge their own and others’ perspectives.  In addition, we must assess our effectiveness in relationship to other purposes besides teaching and learning (e.g., supplying the community with effective counselors and psychotherapists).  Guided by our mission and goals, and committed to ongoing assessment activities, we at the Adler Graduate School are able to take stock of both our strengths and challenges and, most importantly, identify strategies for ongoing development.  

The Adler Graduate School’s academic programs are closely tied to the School’s core values.  Guided by these core values, AGS students develop knowledge through both required and elective course work, applied fieldwork and, after graduation, through professional activities and continuing education related to their chosen field.

EDUCATIONAL PHILOSOPHY

The Adler Graduate School (AGS) is committed to providing a quality learning experience that supports and facilitates the principles inherent in Adlerian Psychology.  AGS expects all persons associated with the School to practice Social Interest; that is, to value equality, cooperation and encouragement.  AGS’ educational programs help students to become self-reflective, lifelong learners who demonstrate these values in their communities.  Students, alumni, faculty and staff consistently indicate that AGS’ philosophy (as manifest through values such as Social Interest, equality, cooperation and encouragement) benefits them personally and professionally.  AGS’ constituents also believe this philosophy is modeled at the School and that it ultimately benefits the community overall.     

EDUCATIONAL PROGRAMS AND CURRICULUM

The Adler Graduate School’s educational programs serve a wide range of learners.  These learners include:

· Students who desire a graduate-level education in Adlerian Counseling and Psychotherapy.  These students usually wish to pursue careers in Marriage and Family Therapy and/or professional areas that call for strong interpersonal skills.  Historically, most AGS students have been working adults.  In recent years, however, an increasing number of our students are entering as recent undergraduates

· Persons already holding Master’s degrees who wish to complete courses in one or more of AGS’ specialty areas – Personal and Professional Life Coaching; Coaching and Consulting in Organizations; Art Therapy; or Marriage and Family licensure.

· Human services professionals (e.g., social workers, psychologists, pastoral counselors, employee assistance counselors, nurses, child care workers) who wish to apply the principles of Adlerian Psychology in their fields of expertise.  Many persons who are already trained to provide counseling services wish to augment their skills with Adlerian principles that will be useful in their respective fields

· Managers and employees from a wide variety of settings who wish to obtain skills that will help them facilitate more effective working environments.  For example, AGS’ programs attract persons from the business world who wish to constructively apply Adlerian principles such as Social Interest and cooperation in their organizations

MASTER OF ARTS DEGREE IN ADLERIAN COUNSELING AND PSYCHOTHERAPY

Overview 

AGS’ Master of Arts Degree in Adlerian Counseling and Psychotherapy is based on Alfred Adler’s theory of Individual Psychology.  It is a 64-credit program that emphasizes an Adlerian approach to counseling.  However, faculty members implement a curriculum that is rich and varied; effectively exposing students to non-Adlerian theories and concepts, as well as foundational Adlerian content.  Examples of AGS courses that stand out in terms of their rich and varied content include Comparative Theories, Introduction to Adlerian Theory II, Family of Origin, and courses comprising the School’s specialty areas.  Course syllabi are available for review in HLC Resource Room.

The Adler Graduate School’s Master of Arts Degree in Adlerian Counseling and Psychotherapy is tailored to meet the needs of working adults.   The 64 credit program consists of 14 required classes, 28 credits and 12 elective classes, 24 credits and a 12 credit internship experience.

The Capstone project of the Master’s degree: is a thesis or integrative paper with a formal review of this written requirement through a final oral examination.  Criteria used to assess the successful completion of all requirements are clear and reflect the School’s commitment to the Adlerian foundations we espouse.  

Most students enrolled in AGS’ Master of Arts Program establish an emphasis in Marriage and Family Therapy and apply for licensure in that field after graduation.  The Adler Graduate School also offers twelve-credit curricula in each of three specialty areas, including Coaching and Consulting in Organizations, Personal and Professional Life Coaching, and Art Therapy.  
Students complete a Program Planning Grid that identifies course requirements in each area.  Students who expect to apply for Marriage and Family Therapy licensure after graduation, for example, complete elective courses in that area.  Students who wish to complete courses in a specialty area while pursuing their Master’s Degree complete elective courses in one of those areas.

Master of Arts Degree – Admission Criteria

Students admitted to AGS’ Master of Arts Program in Counseling and Psychotherapy will have demonstrated their academic preparation by receiving an undergraduate degree from an accredited college or university and by satisfying other admission criteria.  AGS students represent a variety of academic and professional backgrounds.  

Like most institutions, the Adler Graduate School has clearly defined admission requirements.  Applicants must have earned an undergraduate degree, they must have achieved at least a 3.0 GPA, and they must have completed at least 12 credits in psychology or a related field.  Criteria for provisional admission are somewhat less rigorous. However, full admission ultimately requires the accommodation of AGS’ strictest admission standards.  Once admitted, the integration of theory and practice becomes the principal objective of the Adler Graduate School’s Master’s program.

All applicants are expected to submit the following materials for consideration:

· Completed application form

· Personal Goal Statement

· Three letters of reference

· Resume or work history

· Official transcripts from post-secondary institution(s)

· Application fee

Applicants who secure full admission meet the following criteria:

· A Bachelor’s Degree from an accredited institution

· A cumulative GPA of at least 3.0 on a 4.0 scale

· 12 quarter (or 9 semester) credits in psychology or a related field

· A completed application file and interview

Applicants who do not meet all requirements for full admission may be admitted on a provisional basis.  

Applicants who secure provisional admission meet the following criteria:

· A Bachelor’s Degree from an accredited institution

· A cumulative GPA of at least 2.7 on a 4.0 scale, or a GPA of 2.5 to 2.7 if the GPA associated with courses comprising the undergraduate major was 3.0 or better

· Less than 12 quarter or 9 semester credits in psychology or a related field  

Students admitted to the Master of Arts Program in Adlerian Counseling and Psychotherapy on a provisional basis must achieve a GPA of 3.5 or better in their first two AGS courses.  If so, the applicant’s file will again be reviewed as he or she is considered for full admission.  If a GPA of at least 3.5 is not achieved, full acceptance will be denied.  Prospective students who meet minimum requirements for admission but are uncertain about their desire to pursue full admission to the School’s Master of Arts Program may take as many as four courses as a student-at-large, before making a final decision about enrollment.

Based on clear protocols for transferring course credits from other accredited graduate-level programs, up to twelve credits, or six AGS courses, may be applied toward completion of the Master of Arts Degree in Adlerian Counseling and Psychotherapy.  No more than six transfer credits may be applied to AGS’ Diploma Program and no transfer credits may be used for completion of curricula in an AGS specialty area.  For students who are only using AGS to prepare for licensure in Marriage and Family Therapy, required courses are determined by Minnesota’s Board of Marriage and Family Therapy.

Students work toward mastery through a combination of intensive course work and clinical experiences.  Courses are designed to provide a foundation in Adlerian Psychology – its philosophy, principles, theories and techniques.  Coursework is continuously strengthened by complementary clinical work.  Students begin their work at AGS by observing faculty and internship liaisons that model Adlerian values and therapy techniques.  Over time, students are able to apply these techniques across increasingly sophisticated clinical settings, where they receive feedback and support from AGS faculty.  The acquisition of applied, clinical experience is also supported through a rigorous sequence of peer group and small group forums conducted by AGS faculty.

Occasionally, concerns are expressed about whether or not a student is fundamentally suited to employment in the human services field.  For example, staff and faculty may have questions about a student’s performance or certain aspects of their personality.  Informal methods may be used in early stages of problem-solving, more formal processes are also available, as necessary.  Formal processes are described in the School’s Student Handbook and include discussion and written documentation, leading to a written warning, a specific development plan, probation, suspension or expulsion from the School.  As always, faculty members may express concerns.  AGS’ Academic Vice President and Director of Student Services routinely meet with students who have aroused concern.  

Master of Arts Degree – Changes in Internship Structure

In the past, AGS students were required to complete 250 internship hours, with only the last 50 requiring face-to-face client contact, or therapy.  Since AGS now conforms to an LMFT licensure track, our current requirement is 480 hours, with 300 face-to-face client contact hours – at least 150 of which must be with families, couples or individuals (who are using therapy to focus on a relationship).  The first 180 internship hours are peer hours, during which students may, for example, participate in training exercises, conduct intake interviews, complete assessments or run support groups.  

Because AGS has increased internship hours, students must begin to see clients for therapy much earlier during their program.  Naturally, this has necessitated an increase in supervision for students.  Students are assessed at the end of each of the first four quarters of their internship.  By the fourth quarter, students must have a client load and must present cases in small group forums.  This requirement must be satisfied in order for students to move to more advanced supervision groups during their second year at AGS.  AGS’ internship program is rigorous in its demands on students, faculty supervisors and internship sites.  Current Internship Model available for review in HLC Team Resource Room.
Master of Arts Degree – Internship Experience – Detailed Description

AGS carefully oversees and evaluates students’ performance related to internship activities.  Prior to beginning their clinical experience, students take an orientation class during their first quarter.  Throughout this period, students study the Internship Manual, learn about the program, make decisions about the populations with whom they would like to work, and begin the process of applying for internships.  By the end of the quarter, students select their internship site.

Every AGS student is expected to successfully complete a sequence of peer group and small group supervisory forums.  Peer group forums precede small groups and begin early on in a student’s AGS career.  Normally, a student is expected to complete five peer groups before beginning the small group component of the internship program.  However, assuming sufficient clinical experience, appropriate early-stage mastery of clinical skills and the approval of one of AGS’ Clinical Instructors, a student may be exempted from the fifth peer group forum and allowed to start small group activities.  Ultimately, students must successfully complete a minimum of three small group supervisory forums.  

Peer groups and small groups are meant to facilitate coaching and evaluation by AGS Clinical Instructors.  Students are expected to bring substantive and challenging clinical issues before their fellow students and Clinical Instructors.  Licensed AGS Clinical Instructors provide one hour of supervision for every 20 hours of training that a student undergoes.  If this level of oversight proves insufficient for any student, or if an individual student does not display the increasing levels of competency required for continuous movement through successive internship stages, steps will be taken to adapt that student’s internship experience.  Typically, this is accomplished through clear communication between AGS’ Clinical Instructors, students and internship site supervisors. 

During the final phase of internship training, students also complete eight hours of Clinical Instructor-supervised therapy – referred to as “doubles” supervision.  This level of oversight is unique among Master’s-level programs and provides an outstanding opportunity to integrate knowledge and professional skills through applied experiences.  Supervising Clinical Instructors provide both oral and written feedback as students advance through increasingly challenging clinical environments.  Concerns about students’ performance are noted and addressed, as appropriate.  Upon completing the “doubles” supervision requirement, students then write their final paper and take an oral examination.  Thus, from orientation to graduation, students receive substantial guidance and assessment of their clinical experiences and performance.

Master of Arts Degree – Student Internship Sites Closely Monitored

The Adler Graduate School’s internship program has consistently been one of the School’s strengths.  However, in recent years, this model has been further strengthened.  For example, the process for approving and overseeing internship sites has been intensified, and documentation has become more rigorous (e.g., contracts between AGS and internship sites, learning contracts between students and internship sites, revision of separate Internship Manuals for students and site supervisors.  AGS internship model, contracts, manuals and other documentation related to students’ internship experiences are available for review in HLC Team Resource Room.  

Interns are not permitted to use a site for graduate credit until that site is formally approved by the School.  More specifically, if a student wishes to work at a site that has not previously hosted an AGS intern, a New Site Approval Form must be submitted and formally approved.  Prospective sites are reviewed by AGS’ Director of Student Services and Program Directors in specific program areas.  For example, Dr. Herbert Laube, Program Director for AGS’ Marriage and Family Therapy Program, has worked as a Clinical Instructor at AGS for over 18 years and is actively involved in the approval and ongoing monitoring of internship sites in the area of Marriage and Family Therapy.  New Site Approval Form available for review in HLC Team Resource Room.  
If a prospective site is to be approved, AGS’ Director of Student Services and/or appropriate Program Director must meet with the site supervisor to confirm that the site has adequate resources and that the site can meet all obligations related to AGS’ internship program and participating students’ needs.  At these meetings, a copy of AGS’ Internship Site Supervisor Manual is reviewed with the site supervisor.  The Site Supervisor Internship Manual contains several policies, including policies clarifying the site’s responsibility to supervise the student, the site’s responsibilities when students are working with the site’s clients, licensing obligations for supervisors, the supervisor’s obligation to verify the work performed by the student and the supervisor’s obligation to provide periodic assessments of the student’s clinical skills.  Site Supervisor Internship Manual available for review in HLC Team Resource Room.
Once a site has been approved and a student is preparing to work at that site, a Pre-Internship Learning Contract is established between the site and the student.  This contract is meant to verify the existence of professional liability insurance to cover the student’s activities, learning objectives for the student, and the site supervisor’s status and licensure.  In addition, a Student Internship Agreement is entered into between AGS and all internship sites.  Pre-Internship Learning Contract and Student Internship Agreement are available for review in AGS Resource Room.

DIPLOMA PROGRAM IN ADLERIAN PSYCHOLOGY

The Adler Graduate School’s Diploma Program in Adlerian Psychotherapy is a post-graduate training program for mental health professionals.  When this Diploma is conferred it reflects AGS’ recognition of an individual’s competence in the responsible practice of Adlerian Psychotherapy.  

Applicants for admission to the Diploma Program in Adlerian Psychotherapy must meet the following criteria:

· Has earned a Master’s or Doctoral Degree in psychology or a related field.

· Has accumulated at least 18 quarter credits in graduate-level psychology courses or a minimum of 18 months work experience as a counselor or therapist

In order to successfully complete AGS’ Diploma Program in Adlerian Psychotherapy, a student must earn a minimum of 36-quarter credits.  Upon request, as many as six credits may be transferred from other institutions or waived.  As with the Master of Arts Degree in Adlerian Counseling and Psychotherapy, students enrolled in the School’s Diploma Program in Adlerian Psychotherapy use a planning grid to map the sequence and timing of required and elective courses. 

SPECIALTY AREAS FOR PROFESSIONAL DEVELOPMENT

The Adler Graduate School presently offers curricula in the following certificate areas:

· Coaching and Consulting in Organizations

· Personal and Professional Life Coaching

AGS also offers the following minor:

· Art Therapy  

These Certificate areas and Minor are designed to integrate the core concepts in a specialty area with self-knowledge, community needs, Adlerian Psychology and current research.  Each twelve-credit specialty area requires completion of five courses and a directed study experience.  Individual students are able to design outcome objectives in consultation with a primary faculty member.

MARRIAGE AND FAMILY COURSEWORK FOR LICENSURE PREPARATION

Until 1991, the Adler Graduate School emphasized the Psychology content traditionally associated with our courses.  In 1991, however, the Minnesota State legislature set in motion legislation that would eventually make it impossible for Master’s level persons in the field of Psychology to be licensed.  As such, it was necessary for the Adler Graduate School to adapt its focus.  Indeed, as a creative response to this new, 1991 legislation, AGS began to de-emphasize traditional Psychology content in favor of content meant to prepare students for careers as Marriage and Family Therapists.

The Adler Graduate School was one of the first programs to make this adjustment.  With the approval of Minnesota’s Board of Marriage and Family Therapy, AGS began to offer courses that can be applied to our Master’s degree program and can help students become license-eligible in the field of Marriage and Family Therapy.  In keeping with licensure requirements in the field of Marriage and Family Therapy, AGS added value to this transition by increasing its internship requirement from 250 hours to the more rigorous, 480-hour level.

Because of community conditions and the quality of the Adler Graduate School’s Marriage and Family Therapy track, our program has become increasingly popular.  Indeed, the Executive Director of Minnesota’s Board of Marriage and Family Therapy is very supportive of AGS’ Marriage and Family Therapy track and has made numerous referrals to the School’s program.  Once again, as mentioned earlier, despite being relatively small, AGS has now trained approximately 10% of all persons currently licensed in Minnesota as Marriage and Family Therapists.  Approximately 75% of our trainees pass the Marriage and Family Therapy licensure exam on the first try – compared to a national average of approximately 65%.  What is more, internship sites often request AGS students and many of our graduates eventually establish clinics of their own and – subsequently offering internship opportunities for current AGS students. 

Many students associated with AGS’ Master of Arts Program in Adlerian Counseling and Psychotherapy choose to participate in the School’s Marriage and Family Therapy track.  In doing so, they become license-eligible if all 44 Marriage and Family Therapy track credits are completed.  

For persons who have already earned a Master’s degree in psychology or a related field, AGS’ Marriage and Family Therapy track allows students to take only those courses required for licensure in Minnesota.  To be considered for enrollment in AGS’ Marriage and Family Therapy track, these students must first submit an application form, application fee and official transcripts.  In addition, these students must meet with a representative from Minnesota’s Board of Marriage and Family Therapy to determine specific course and internship requirements.  These students must then provide AGS with written documentation of the Board’s determination regarding requirements.  

Courses in the AGS’ Marriage and Family Therapy track fall into five areas:

· Human Development

· Marital and Family Systems

· Marital and Family Therapy

· Professional Studies

· Research Methods

LMFT SUPERVISOR COURSE

As indicated in Chapter 2, in our discussion of Criterion 2, the Adler Graduate School will soon offer an LMFT Supervision course for prospective LMFT supervisors.  This course will likely be offered every other year and will strengthen Minnesota’s Marriage and Family Therapy system, as a whole, by offering training to well-qualified alumni and other professionals within the community.  This is a worthy and achievable goal, considering AGS’ present faculty resources.  
OFFERINGS IN SUPPORT OF PROFESSIONAL DEVELOPMENT AND COMMUNITY OUTREACH

AGS’ core values compel the School’s commitment to the personal and professional development of its constituents.  These values also compel a commitment to community service.  AGS supports students, staff and faculty as they participate in Adlerian and other professional organizations, as they introduce various community groups to Adlerian Psychology, and as they serve their community, in general.  Activities reflecting AGS’ commitment to these purposes are described below.

Family Education

The Adler Graduate School has an historical and philosophical commitment to family education.  Through present course offerings and internship opportunities, AGS facilitates effective parenting, healthy families and communities, and positive relationships, in general.  AGS seeks to provide families with opportunities to learn practical solutions to parenting challenges and family relationships.  

ACADEMIC RIGOR

Courses

Staff and faculty are active professionally and committed to continuous development.  In fact, all of AGS’ constituent groups have contributed to an ongoing dialogue aimed at continuous improvement of the School’s educational programs.  In fiscal year 2004, comprehensive surveys were conducted among students and alumni in an effort to take inventory of progress, to date, and next steps.  
Courses and academic programs associated with the Adler Graduate School are characterized by effective teaching. Student and alumni feedback has consistently supported these assertions.  94% of respondents to the 2004 Alumni Survey rated the faculty’s knowledge of course materials as either outstanding or above average, 87% of respondents rated faculty’s teaching ability as outstanding or above average, and 94% of respondents rated the faculty’s professional integrity as outstanding or above average.  Similarly, 95% of respondents to the 2004 Student Survey rated the faculty’s knowledge as outstanding or above average, 88% rated the faculty’s teaching ability as outstanding or above average, and 92% of student respondents rated the faculty’s professional integrity as outstanding or above average.  2004 Student and Alumni Surveys available for review in HLC Team Resource Room.    

Courses offered by the Adler Graduate School are subject to ongoing review.  Instructors are expected to integrate an expanding knowledge base, as well as student, collegial and administrative feedback, as they make changes in content, teaching methods and assessment methods, as appropriate.  During the past year, virtually every AGS course has been revised according to an updated syllabus template that forces faculty to review critical components such as course description and learning objectives.  Minnesota’s Board of Marriage and Family Therapy has also reviewed AGS’ syllabi to insure correspondence between course content, AGS competencies/graduation criteria, and state licensure requirements

New courses and content areas are subject to a prescribed developmental process.  Ideas are usually proposed to either AGS’ President or Academic Vice President.  After initial discussions and, possibly, the development of draft materials, an idea considered to have merit will be referred to the School’s Program and Curriculum Committee.  The Program and Curriculum Committee will then review the proposal and, subsequently, make a recommendation to the School’s central, AGS Advisory Council.  In some cases, more information will be requested before a recommendation is passed along.  If an idea for a new course or curriculum area is adopted, prospective instructors (from AGS’ faculty and, if necessary, from outside the School) will be invited to apply for subsequent teaching opportunities.

External review of new courses and content areas may also be required.  This need is usually determined by the scope and magnitude of proposed curriculum changes.  For example, if necessary, the Higher Learning Commission and/or the Minnesota Higher Education Services Office are advised of proposed curriculum changes and asked for their opinion.  

Faculty – Evaluation

At the conclusion of each course, every student completes an Evaluation of Instruction form.  This form provides students with an opportunity to rate specific aspects of the course and the instructor’s performance.  The survey also solicits narrative comments from students.  To assure each student’s anonymity, results of assessments are compiled and condensed into a single report.  Each report is provided to the instructor and reviewed by the Academic Vice President, who typically prepares a memorandum, for individual faculty members, that analyzes student surveys pertaining to the specific course.  Instructors are then expected to integrate this feedback and make changes in content, teaching methods and assessment methods, as appropriate.  In some cases, the Academic Vice President will speak with a faculty member concerning feedback related to a specific course and, if necessary, work with the instructor to establish specific development goals.  Evaluation of Instruction form, examples of summaries of student feedback and examples of feedback from Academic Vice President are available for review in HLC Team Resource Room.

In addition to the reviews prompted by student evaluations, there are numerous other opportunities for the assessment of faculty performance.  Faculty members are subject to a clearly defined Peer Review process.  Each AGS faculty member is reviewed by an Associate-level or Core-level Instructor for a three-hour period each year.  This process also includes AGS’ Academic Vice President and culminates in an annual Professional Development Plan.  

AGS administrators and faculty members have worked hard to develop ways of better documenting AGS’ faculty assessment processes and producing more formalized and better-documented faculty assessment reports by the Academic Vice President.  We have also strengthened that part of the evaluation process where AGS administrators and faculty peers constructively address concerns identified during the process of an individual faculty member’s assessment.  Description of faculty evaluation processes and examples of peer feedback and Professional Development Plans are available for review in HLC Team Resource Room.
AGS also utilizes other methods to review the performance of faculty members.  For example, faculty members submit updated syllabi for review and approval.  The Student Services Committee and Program and Curriculum Committee commonly hear student issues or concerns and address them through forums such as the AGS Advisory Council or Faculty Senate.  Additionally, faculty members associated with internships or didactic experiences may meet to address changes necessary in their components of AGS’ educational programs. 

Faculty – Curriculum Development

AGS faculty members are engaged as a community of scholars and are intimately involved in the development and oversight of AGS’ curriculum.  They meet regularly, both formally (e.g., Faculty Senate, AGS advisory committees) and informally, to address faculty concerns and to discuss issues such as the effectiveness of AGS’ curriculum and faculty instruction, and new course development.  For example, AGS’ Program and Curriculum Committee meets approximately twice each month to review topics such as the School’s curriculum, new course proposals, and syllabi requirements.  Clearly, faculty members view themselves as stakeholders in the School and its curriculum.  Indeed, AGS faculty members are actively involved in, and have significant influence over, curriculum development and management.   Meeting minutes documenting the involvement of faculty members in AGS advisory and institutional governance committees are available for review in HLC Team Resource Room.

Competencies embraced by the Adler Graduate School and the objectives identified in course syllabi are integrated.  All course syllabi have a “Learning Outcomes” section that identifies the Adlerian and other competencies that will be taught.  By the end of AGS’ program, students are expected to have learned and be able to apply all of these competencies.
Scholarship

The Adler Graduate School has a distinct clinical focus.  However, faculty members also engage in scholarly activities.  In fact, AGS has taken creative steps to facilitate and reward professional and scholarly development through the School’s compensation plan.  For example, AGS provides financial incentives for publishing and participation in other scholarly activities.  Publications, professional presentations, teaching responsibilities outside of AGS, and research activities are all encouraged in a number of ways.  As a result, scholarly activity has increased among the School’s faculty.  List of recent publications and Faculty Compensation Plan available for review in HLC Team Resource Room.  
Historically, AGS has been practitioner-oriented, employing faculty who are practicing therapists and attracting students interested in becoming therapists.  However, in recent years, Adlerian concepts, themselves, have been subject to more and more empirical study.   At a minimum, most AGS courses help students to critically evaluate and intelligently consume research.  Assigned readings consistently integrate up-to-date research and most textbooks are grounded in research.  Instructors introduce current issues and facilitate scientific discussions that complement Adlerian content. 

AGS’ Principles of Research course requires students to integrate some aspect of Adlerian theory and research in the behavioral sciences by preparing a literature review.  AGS also offers a statistics course.  In addition, in fulfillment of AGS’ capstone requirement, an increasing number of AGS students are deciding to write a thesis instead of the less research-oriented, integrative paper.  For example, 42 of the 60 students – or 70% of students – taking part in fall graduation ceremonies held in 2003 and 2004 completed theses.   

Student Services

As mentioned in Chapter 2 of this Self-Study Report, in an effort to determine areas where learning resources and support services must improve, AGS administrators regularly seek feedback from students and alumni through the use of surveys.  Exit interviews with new graduates (referred to as Graduation Interviews) are also conducted by President Rislove.  In the future, AGS staff will also seek information from persons who leave the School before they complete their degree plan.  AGS administrators also gather information concerning the learning resources and support services of “peer” institutions in an effort to obtain data for comparison purposes and to determine if additional expenditures and initiatives are warranted.  Data concerning comparable institutions, results of 2004 Student and Alumni Surveys and sample questions asked during Graduation Interviews are available for review in HLC Team Resource Room.
AGS administrators and faculty members have reviewed and strengthened policies and procedures related to a variety of important student services, including advisement (i.e., degree planning and academic development; internship experience and professional development) and assessment of student outcomes and satisfaction.  Indeed, student services have not only been improved, they are now also better monitored and documented.  Information concerning AGS’ internship and advisement model and data from 2004 Student Survey available for review in HLC Team Resource Room; student files are available for review upon request

AGS Provides Comprehensive Student Services

The Adler Graduate School’s Student Services Office provides services that support AGS’ vision, mission, core values, and related goals, objectives and strategies.  The Student Services Office is managed by the School’s Director of Student Services.   Services are meant to increase the effectiveness of AGS’ educational programs by assessing the needs of students and facilitating their academic success.  Beginning with an orientation session prior to a student’s first quarter, and ending with an exit interview, the Student Services Office seeks to maintain continuous contact with students.  

Student Services – Advisement

AGS has improved its Student Services Office by strengthening its student advisement capabilities.  AGS’ Director of Student Services is primarily responsible for student advisement in relationship to academic planning.  Advisement regarding professional development and internship activities is provided by AGS faculty members – specifically the School’s Program Directors, Specialty Area Coordinators or designated Clinical Instructors.  AGS’ Academic Vice President assists in these processes, whenever necessary.

Because AGS is basically a one-program institution, and because the School’s coursework is essentially pre-determined due to licensure requirements, students do not require a significant degree of advisement concerning course selection.  Some guidance is required, of course, for the selection of electives and for students considering participation in specialty areas.  This guidance is usually provided when a student registers for his or her second quarter.  At this time, each student meets with AGS’ Director of Student Services to determine an individualized degree plan.

Each student meets with the Director of Student Services at an early stage in the program to establish a degree plan.  A completed individual degree plan is provided to each student, and tracked through the transcripts maintained by AGS’ Director of Student Services.  All records maintained by the School’s Student Services Office, including transcripts, conform to accepted practices.  The privacy and integrity of data are secure.  

Transcripts, tuition records and progress, in general, are closely monitored to ensure that students are on track to complete their work in a timely fashion.  Indications of a potential problem might include receiving a grade lower than ”B”, having difficulty finding a suitable internship site, or experiencing conflict at an internship site.  Any student who fails to perform at a satisfactory level is assisted by AGS’ Director of Student Services, Academic Vice President and/or faculty members.  Students who are consistently unable to function at an acceptable level may be placed on academic probation or counseled out of the program.  About 5% of AGS students require various troubleshooting services and approximately 1% are eventually counseled out of the program.

Students receive hands-on guidance throughout their course of study.  At new student orientation sessions, AGS’ Master’s program is explained.  The Marriage and Family Therapy requirements grid, which lists the coursework needed for licensure, is also explained.  As part of this orientation exercise, each student registers for his/her first three courses.  During a student’s first quarter, he or she also attends a ten-hour orientation focusing on the School’s internship requirement.  The internship orientation is comprehensive in its focus and includes information provided by an assigned Internship Instructor, other faculty members, and AGS’ Director of Student Services.  Once students are placed in clinical settings and internship activities begin, each student begins working with an Internship Instructor.  Once again, this relationship is meant to complement the work of AGS’ Director of Student Services, who oversees students’ execution of their degree plans.  Marriage and Family Therapy Requirements Grid available for review in HLC Team Resource Room.
Advisement concerning professional development continues with AGS Internship Instructors who closely monitor internship activities.  AGS’ internship model provides students with opportunities to learn from experienced peers, as well as instructors.  As such, AGS offers comparably more opportunities for guidance and growth during the internship component of our program than many programs that wait until all coursework is completed before introducing clinical experiences.

Student Services – Needs/Requests

AGS’ Student Services Office has been very responsive to student needs and requests.  In recent years, “Adler Connections” events have served to bring AGS students, alumni, faculty, staff and prospective students together in a supportive fashion.  Databases concerning internship opportunities have been established.  Mentoring relationships between newer students and more veteran students or alumni have been facilitated.  Students have been given instruction in the use of technology, acceptable writing standards, how to initiate a private therapy practice and even how to prepare for licensure exams.  Student services are also enhanced by a website that AGS updates on a regular basis.

AGS is small enough that students personally know and have full and regular access to the School’s administrators.  Students often raise issues through one-on-one discussions with academic administrators, and the School welcomes and is receptive to student concerns.  Prior to graduation, every student is asked to participate in a “Graduation Interview” with the School’s President.  These exit interviews provide students the opportunity to provide feedback directly to the President concerning what they liked and disliked about their experiences at AGS.  In the past, students were merely invited to participate in these interviews, and approximately two-thirds did.  Now, all students are asked to participate as a routine matter of course.

Additionally, the Student Association provides a formal process for students to actively participate in AGS’ planning and programming activities.  The Student Association operates under formally adopted by-laws and is guided by elected officers.  It enjoys high credibility within the School, and its members meet on a regular basis with AGS’ President.  Thus, there are numerous formal and informal channels for students to provide feedback and to apprise the School of concerns about student services.  Samples of records maintained by AGS’ Student Services Office are available for review in HLC Team Resource Room.
Summary – Resources and Services Available to AGS Students

General Support Services

AGS’ student services include advisement regarding both program planning and professional development.  More specifically, support services include program guidance and planning, help in identifying professional development goals and objectives, help in understanding internship requirements, help in locating internship sites, help in understanding licensure requirements and help in identifying job opportunities.

AGS’ educational programs begin when new students are oriented prior to their first quarter of enrollment.  Students are introduced to program planning, including scheduling and the various tracks a student may follow.  For example, students with full-time jobs and/or families are encouraged to take just one course per month, in addition to internship requirements, to ensure a high quality training experience.  Students who are employed on a part-time basis, or not employed at all, may be encouraged to take two evening courses each month and complete internship hours during daytime hours.  It should be mentioned that virtually all students take only one course per month during the first quarter of their AGS career.

At the orientation meeting that new students attend, everyone is instructed to schedule a meeting with AGS’ Director of Student Services, at the end of one’s first quarter, to plan the remainder of the first year.  Students may also meet with the Director of Student Services on a quarterly basis to plan their courses, but most prefer to establish annual plans.  The Director of Student Services facilitates regular contact with students, and is otherwise available on request.

During a student’s first quarter, all new students attend a course called Internship Orientation.  This is a one-credit (ten hour) course conducted one evening each month for three months (or the entire first quarter).  Students are introduced to the mechanics of AGS’ internship program – they are given a list of the School’s current internship sites and helped to begin development of a resume that can be used when seeking specific internship opportunities.  Students will also be given information that helps them begin planning their capstone exercise (i.e., thesis or integrative paper) – an exercise that is usually tied to the internship experience.

During the final month of the Internship Orientation course, students may meet with AGS’ Director of Student Services to discuss their progress in locating a first internship site.  If a student discovers a place to work as an intern that does not have a current relationship with AGS, the School’s process for site review and approval is triggered.  If the prospective site meets AGS’ criteria and is approved, the student will be allowed to begin work at the site.   

As mentioned, students have access to the Director of Student Services on an as needed basis.  However, students will inevitably meet with the Director of Student Services as they approach graduation.  A review of an individual student’s Program Plan is conducted so as to ensure that no graduation requirement has been missed.  At this time, the student should be in the final stages of their internship experience and well on the way to completing their capstone requirement and preparing for an oral examination.

Advisement

Advisement for AGS students is continuous, from initial orientation through graduation, and includes both academic/program planning and professional development components.  Academic advisement, or program planning, is handled by AGS’ Director of Student Services.  Advisement related to professional development, particularly in clinical or applied areas, is handled by AGS supervisors; either Program Directors, Specialty Area Coordinators or designated Clinical Instructors.  

Consistent with ongoing professional development, students are under continuous supervision during their entire AGS career.  Students attend ten-hour courses during each quarter they are involved in internship activities.  Supervisors are available to address issues arising from internship responsibilities.  Similarly, during that period of one’s AGS career when a thesis or integrative paper is being written, faculty members are available for consultation to guide students in these projects.

Internship Resources

AGS’ Director of Student Services oversees a listing of internship sites – including a description of the sites and contact information.  This listing is posted on AGS’ web site.

Placement Resources

A Job Board is posted on AGS’ web site.   AGS staff members integrate new job opportunities as soon as the School learns of them.  Both current students and alumni make active use of this Job Board.

Resumes

Help in preparing resumes is available during orientation and, subsequently, upon request.  

E-Mail Informational Yahoo Group

An e-mail group is available for students.  A similar group is available for alumni.  These e-mail groups are meant to facilitate the exchange of information concerning such things as internship sites and jobs.  The Adler Graduate School’s newsletter is also available through this medium.

ASSESSMENT AND INSTITUTIONAL EFFECTIVENESS

The Adler Graduate School is committed to a comprehensive, multi-dimensional assessment plan that addresses the impact of AGS’ services and resources on students, alumni, faculty and the community.  Through ongoing assessment, we understand our goals and objectives, strategies needed to fulfill them, and ways to gather the information we need to evaluate and continuously improve teaching and learning.  Finally, ongoing assessment helps us to better understand the relationships between program evaluation, planning and budgeting.  Indeed, AGS’ 2003-04 – 2008-09 Assessment Plan helps us to assess the effectiveness of the School’s overall educational programs and how to promote continuous improvement.  AGS’ Academic Vice President, with advice from the School’s Assessment Committee, is responsible for the coordination of assessment activities.  AGS’ Assessment Plan available for review in HLC Team Resource Room.  

AGS has improved its ability to assess students’ progress from orientation through graduation, and beyond.  For example, we have strengthened the connections between graduation criteria/competencies and course learning objectives and, in turn, we have strengthened our ability to assess students’ academic and clinical performance.  Thus, we have strengthened our capacity to assess the quality of our educational programs, the performance of our faculty, and whether students are learning what they need to know to practice in the field of counseling and psychotherapy.

In assessing student outcomes, AGS seeks to ensure that students are learning what we intend to teach them and how we might improve upon our performance in this regard.  We are interested in the performance of each of AGS’ programs and we ask ourselves challenging questions.  Are we utilizing the most appropriate admissions criteria? What should we be teaching students?  What are the most effective teaching methods? Are our graduation requirements appropriately rigorous?  How can we encourage and assist our graduates and professionals in our community to maintain their skills and competencies? 

AGS’ assessment activities are meant to support the accomplishment of our primary objective; that is, facilitating learners’ knowledge of Adlerian philosophy, principles, theories and techniques.  In any given course, AGS faculty and administrative staff have carefully reviewed course descriptions, learning objectives, course content, instructional techniques and student evaluation methods.  Based on this foundation, we have made significant progress in the implementation of a methodology that allows for the ongoing review of our educational objectives, methods and outcomes.  As our Graduation Criteria/Competencies Grid suggests, we at AGS have an increasingly greater capacity to assess our programs by comparing graduation criteria/competencies against the learning objectives to be achieved in individual courses, specific sequences of courses, and our educational programs overall.  For example, AGS’ Graduation Criteria/Competencies Grid can be applied to graduation criteria/competencies concerning Adlerian Psychology, Marriage and Family Therapy, Personal and Professional Life Coaching, and Coaching and Consulting in Organizations.
Table 6 - Graduation Criteria/Competencies Grid 3
2003 – 2004 Program Assessment Matrix

	Program Outcomes
	Direct
Assessment
Measures
	Indirect
Assessment
Measures
	Program
Standards
	2003-2004
Results
	2003-2004
Use of the Results

	Outcome 1

Graduate will have the knowledge and skills related to their professional roles in organizations, credentialing, public and private policy, advocacy for the profession and ethical and legal standards


	Take home exam

Group presentation

Case presentations

Matching quiz

Essay exam

Journaling

Book review

Write a personal ethics code

Short answer quiz
	Memberships in professional national and local organizations, e.g. NASAP, MAMFT, ICASSI summer programs; # of students pursuing licensure preparation track
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement, 700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

New mini course in APA format added to curriculum to decrease # of rewrites.  Oral standard met

MN new state requirement, all therapists must be licensed. All graduates met standards

	Outcome 2

Graduates will have knowledge and skills in studies that relate to

Multicultural and pluralistic trends, attitudes, beliefs and understanding of cultural experiences; individuals, couples, family groups and community strategies; counselor roles in social justice, advocacy and conflict resolution,; theories of multicultural counseling, identification and development; and ethical and legal considerations


	Class presentation

Take home exams

In class case review

Journaling 

Book review

Direct clinical supervisory observation

Multiple choice

Compare & contrast paper

Write a personal ethics code
	Multicultural internship opportunities; sharing multicultural ideas with a diverse student population in supervision classes
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

To meet new licensing requirements new multicultural course added to curriculum

MN new state requirement, all therapists must be licensed. All graduates met standards


	Program Outcomes
	Direct
Assessment
Measures
	Indirect
Assessment
Measures
	Program
Standards
	2003-2004
Results
	2003-2004
Use of the Results

	Outcome 3

Graduates will have knowledge and skills related to theories of individual and family development; theories of learning and personality development; human behavior; strategies for optimum development and ethical and legal considerations
	Family snapshot paper

Multiple choice exam

Compare & contrast paper

Case assessment

Essay exam

Write personal ethics code

Compare APA code with another code
	Number of students utilizing Life Style analysis in internship experiences 

Number of students working with people with disabilities

Students utilization of AGS to support life changes
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

MN new state requirement, all therapists must be licensed. All graduates met standards

Standard met.

All courses upgraded

Courses reviewed for competency levels



	Outcome 4

Graduates will have knowledge and skills related to career development, theories and decision making models, career development program planning, interrelationships among and between work and families and other life roles; career and education planning assessment instruments; career counseling processes and techniques; and ethical and legal considerations
	Develop 3 classroom activities

Write 3 case studies

Journaling

Written exam

Reflection paper

Take home project
	Number of graduates establishing own private practices

Number of students doing career counseling in internships

Number of graduates passing the state licensing exam
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

New course in Career Counseling added to curriculum to meet new LPC requirements




	Program Outcomes
	Direct
Assessment
Measures
	Indirect
Assessment
Measures
	Program
Standards
	2003-2004
Results
	2003-2004
Use of the Results

	Outcome 5

Graduates will have knowledge and skills with regards to characteristics and behavior related to the helping process and essential interviewing skills in order to develop a therapeutic relationship, counseling theories, etiology and diagnostic criteria, a general framework for practice, interpretation of technological strategies and applications and ethical and legal considerations 
	Journaling

Small group discussions

Skills demonstration tape

Skills assessment critique

Complete a 10 session didactic experience

Complete a weekend group didactic experience

Joint participation project

Ethics paper

Final paper with lit review of 10 empirical articles
	Number of private practices and agencies working in helping relationships with Adler interns.

Number of graduates who are Licensed Marriage and Family Therapists.

Requirement of minimum of 150 hours of relationship therapy for every student
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

MN new state requirement, all therapists must be licensed. All graduates met standards

10% of all LMFTs in MN are AGS grads.  Many opening own clinics, Standard met

	Outcome 6

Graduates will have knowledge and skills related to group dynamics and process components, various types of group leadership, theories of group counseling, group counseling methods, approaches for types of group work, professional presentation standards and ethical and legal considerations
	Complete workbook on video

Group activity

Take home essay exam

Attend a group didactic weekend

Lead a group

Direct clinical supervisory observation

Write personal ethic code
	Utilization of group experience in the classroom

Observation of techniques in group didactic

Utilizing a variety of group techniques in internships such as parent education groups
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

Standards met but need for a second group class expanding the knowledge base has been uncovered


	Program Outcomes
	Direct
Assessment
Measures
	Indirect
Assessment
Measures
	Program
Standards
	2003-2004
Results
	2003-2004
Use of the Results

	Outcome 7

Graduates will have knowledge and skills related to historical perspectives re: meaning and nature of assessment; concepts of standardized and non-standardized assessment; statistical concepts –reliability and validity; diversity considerations of assessment, strategies for administering, selecting and interpreting assessment; case consultation; ethical and legal consideration
	Class presentation

Take home project

Life Style assessment of a movie character

Life Style assessment of a fellow student

Final paper with lit review of 10 empirical articles

Short reaction paper
	Number of students passing licensure exam, both written & oral

Students ability o self assess in courses

Required didactic experience

Utilizing assessment techniques in internships
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

New mini course in APA format added to curriculum to decrease # of rewrites.  Oral standard met

	Outcome 8

Graduates will have knowledge and skills related to research importance, opportunities and difficulties; qualitative and quantitative research methods; use of technology, principles and models and application of needs assessment; use of research to improve counseling effectiveness; ethical and legal considerations
	Final paper with lit review of 10 empirical articles

APA formatted thesis or integrative paper
	Utilization of on-line psych library research resources, Number of graduates who are LMFT

Student & Alumni surveys

Direct clinical supervisory observation in final internship requirement as described in final integrative paper
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

New mini course in APA format added to curriculum to decrease # of rewrites.  Oral standard met


	Program Outcomes
	Direct
Assessment
Measures
	Indirect
Assessment
Measures
	Program
Standards
	2003-2004
Results
	2003-2004
Use of the Results

	Outcome 9

Graduates will have knowledge and skills related to admission to treatment; clinical assessment and diagnosis; treatment planning and case management; ethical and legal considerations as they all relate to individual and family, marriage and couples counseling
	Final exam

Class project

Write couples counseling manual

Family snapshot paper

Reflection paper 

Direct clinical supervisory observation

Essay exam

Short reaction paper
	Number of students either starting a private practice or working in the field of in home family therapy

Number of licensed graduates

Number of interns doing required 150 relationship hours
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license

Over 50% of Adler grads will be licensed
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed

>75% Grads pass licensure exam on first try
	Standard met.

All courses upgraded

Courses reviewed for competency levels

New course in legal consideration for mental health professions has been added to comply with new licensure requirements

New stats on licensure passing will not be available until next year

	Outcome 10

Graduates will have knowledge and skills related to Core Adlerian concepts of Holism, Teleology, and Social Embeddedness; Adlerian process of establishing a helping relationship; psychological investigation; interpretation and recommendation; ethical and legal considerations
	Open book quiz

Life Style of a movie character

Paper & genogram

Comparative essay

Journal

Compare and contrast paper

Oral exam based on Adlerian core competencies and in defense of the thesis which is the capstone project
	Use of Life Style analyses as a diagnostic tool in internships.

Faculty use of Systems thinking in courses.

The Schools investments in Adlerian philosophy.

Adlerian psychology acculturation of the Board of Directors.

AGS service to the Community through internship work.

Use of Adlerian principles in Administration.

Integration of Adlerian theory with present schools of thought.
	Only one grade of C allowed on the transcript at graduation.

Alls students

must complete a final integrative paper or thesis plus an oral exam

All students must meet 480 hour internship requirement

700 for new LPC license
	< 10% of AGS students needed an upgrade

50% of Thesis go through a rewrite

< 5% of AGS students need a second oral

100% of graduating students meet hours requirement within time allowed
	Standard met.

All courses upgraded

Courses reviewed for competency levels

20 Internship sites now either have clinical directors who are grads or who will provide Adlerian supervision for interns

New faculty position created, clinical supervisor, to provide licensed supervision to internship sites with no licensed supervision so all students may qualify for licensure


3 Standards 1-8 are from Council for Accreditation of Counseling and Related Education Programs (CACREP), Standard 9 is from the American Association of Marriage and Family Therapy and Standard 10 was develop by Adler Faculty and Curriculum Committee
We at AGS want to know if our students demonstrate the skills and competencies appropriate to the degree, diploma, certificate, minor or course credit they receive.  We want to know if our institutional goals and objectives relate to the objectives identified for specific courses and our educational programs overall.  Our commitment to assessment activities allows the Adler Graduate School to address these questions on a continuous basis.

Assessment of the School’s educational programs, instructional methods and learning outcomes has been continuous in recent years.  What is more, we continue to pursue an ambitious agenda of assessment activities.  Indeed, perhaps the single most important ingredient in AGS’ health is our vigilance in subjecting all aspects of the School’s operations and educational programs to careful review.  As part of this process, we have also carefully monitored and compared AGS against the practices and educational initiatives of “peer” institutions.  Data concerning comparable institutions and programs provided in Chapter 2 of this Self-Study Report

We at AGS understand that assessment methods must be both creative and dynamic, and that we must do more than simply evaluate course content, teaching methods and faculty performance as we take stock of students’ learning. Indeed, although AGS’ assessment activities have been continuous in recent years, we understand we can always do a better job of integrating assessment activities into our decision-making processes and, ultimately, into our work with students and faculty.  We understand that students and faculty are the driving forces in any institution that effectively establishes and benefits from a culture of assessment.  A flow diagram of AGS’ assessment and continued improvement process is available for review in the Resource Room

ASSESSMENT METHODS

The Adler Graduate School utilizes a variety of assessment methods.  Methods are selected based on unique assessment tasks.  Examples of assessment tasks, assessment strategies and frequency of assessment appear below. 

Direct Assessment – Formative Methods Include:

· Site supervisors evaluate performance in internship – Behavioral observation and instruments used in rating performance – Conducted as part of each internship experience

· Clinical Instructors observe/supervise application of clinical skills – Behavioral observation (or review of tape recordings) – Eight hours at end of AGS’ internship component 

· Faculty evaluate students’ performances in academic courses – Course-specific examinations/projects – Conducted as part of each AGS quarter-long course  

· Didactic Instructors evaluate students’ performance in individual and group didactic forums – Behavioral observation – Conducted in association individual and group didactic experiences

· Clinical Instructors evaluate students’ performance in internship supervision courses – Course-specific examinations/projects – Conducted as part of each quarter-long internship-related course

· Students evaluate one another’s performance in internship supervision courses – Course-specific examinations/projects – Conducted as part of more advanced, quarter-long, internship-related courses

· Students assess faculty performance – Instruments used in rating performance – Conducted at conclusion of each AGS course 

· Administrators and faculty review of faculty performance – Behavioral observation and instruments used in rating performance – Annually 

· Administrators evaluate faculty continuing education activities – Written reports – Annually 
· Faculty review students’ ongoing educational experiences – Portfolio – Planned for 2005/2006 academic year 

Evidence of use of these methods available for review in HLC Team Resource Room.

Direct Assessment – Summative Methods Include:

· Faculty evaluate students’ relative integration of knowledge base – Oral examination – Conducted at conclusion of AGS’ program

· Faculty evaluate strength of students’ theses or integrative – Writing samples/capstone project and oral examination – Conducted during final stages of AGS’s program 

· Administrators evaluate graduates’ professional performance – Quantify pass-rate on state licensure examinations and achievement of state licensure – Data collected as available

Evidence of use of these methods available for review in HLC Team Resource Room. 

Indirect Assessment Methods – Summative Methods Include:

· Evaluate student outcomes and satisfaction with AGS – Student and Alumni Surveys and Graduation Interview – Graduation Interview at end of AGS program; Student Survey every two years; Alumni survey every five years

· Identify post-graduates’ professional activities – Alumni Survey – Every five years

· Identify post-graduates’ personal activities – Alumni Survey – Every five years

Evidence of use of these methods available for review in HLC Team Resource Room.

Strategies For Executing Direct and Indirect Assessment Methods – Strategies Include:

· Surveys

· Oral examination

· Course-specific examinations/projects

· Instruments used in rating student and faculty performance

· Graduation Criteria/Competencies Grid

· Behavioral observation

· Writing samples/capstone project

· Graduation (exit) Interview

· Written reports

· Portfolio

Evidence of use of these strategies available for review in HLC Team Resource Room.

ASSESSMENT OF STUDENT PROGRESS

The Adler Graduate School implements a rigorous methodology for reviewing student progress.  The execution of this methodology constitutes a good example of the School’s commitment to assessment.  AGS takes a multi-faceted approach to the evaluation of student achievement.  This process is based on the systematic evaluation of student progress, starting with a student’s initial inquiry into the program, and extending to the final approval of graduation requirements and a Graduation (exit) Interview. 

AGS students are subject to uniform standards regarding the completion of program requirements.  For example, every AGS course is characterized by carefully selected content and clearly defined assessment methods.  AGS courses include tests, papers, case studies and/or presentations.  These assessment methods are, of course, critical to the evaluation of a student’s developing competencies.  They allow instructors to objectively assign grades and help to keep staff and other faculty members informed about individual students’ progress.
As a student progresses through his/her career at the Adler Graduate School, a number of checkpoints must be accommodated before increasingly sophisticated components of AGS’ curriculum may be addressed. For example, just as certain AGS courses require prerequisite courses, participation in internship activities and the preparation of an integrative paper or thesis are based on completion of specific foundational AGS requirements.  Similarly, one does not sit for an oral examination or final integrative paper or thesis review without having met certain requirements.  Finally, one cannot graduate from the Adler Graduate School without having successfully completed all AGS requirements.  Graduation Criteria/Competencies Grid provided earlier in this chapter

Because the internship experience is a major focus of AGS’ program, the entire internship process requires considerable oversight.  As explained previously in this chapter, students’ internship activities are closely monitored through evaluations conducted at various stages during the internship process.  Students’ progress is monitored by site supervisors, by AGS Clinical Instructors and by other students.  A description of the AGS’ Internship process (appearing in the School’s Internship Manual) available for review in HLC Team Resource Room.

Continuous Assessment – Admission Through Graduation:

· Clearly defined admission criteria

· Course assignments/examinations

· GPA and transcript review

· Checkpoints allowing movement from one educational milestone to the next – e.g., prerequisite courses leading to early stage internship activities; completion of internship activities leading to review of professional skills; completion of all courses and integrative paper or thesis leading to final oral examination; completion of internship requirements and other elements of curriculum leading to graduation  

· Criterion-based review of students’ competencies – e.g., knowledge base and professional skills

· Clearly defined graduation criteria

· Graduation Interview

Evidence of continuous assessment available for review in HLC Team Resource Room.

Decisions/changes related to Assessment Activities

The Adler Graduate School actively assesses Program Quality, Teaching Quality and Student Learning.  Indeed, assessment activities typically address one or more of these areas.  Specific components of these areas that are assessed, and examples of decisions/adaptations related to assessment activities, include:

Evidence of these assessment activities and related decisions/adaptations available for review in HLC Team Resource Room.

Program Quality

· Administrative model – Significantly expanded administrative roles and support

· Internship model – Expanded oversight of internship activities and expanded internship opportunities/partnerships

· Advisement model – Strengthened distinction between and responsibilities for program planning and professional development

· Guidelines for integrative paper and thesis projects – Strengthened guidelines for completion of capstone projects

· Process for human subjects review – Strengthened guidelines for working with human subjects in completion of capstone projects

· Curriculum – Existing courses adapted or combined and new courses/course sequences developed, as appropriate

· Course syllabi – Syllabi and faculty instruction/assessment methods subject to common organizing principles and content expectations 

· Didactic process – Reviewed, adapted and, ultimately, restored didactic experiences as part of AGS’ curriculum

· Oral examination process – Established separate components for competency-based oral examination and final review of integrative paper or thesis

· Criteria for determining a student’s readiness for successive phases of AGS’ curriculum – Step-wise progression through phases of AGS’ program replaced previously used “candidacy” criteria

· Graduation Criteria/Competencies Grid – Strengthened correspondence between graduation criteria/competencies and course learning objectives

· Student services – Clarified priorities of Student Services Director  

TEACHING Quality

· Faculty rank and responsibilities – Clarified faculty rank, responsibilities and assignment of responsibilities

· Faculty credentials – Clarified expectations for faculty credentials and increased proportion of doctoral-level faculty members

· Faculty scholarship – Established incentives for faculty scholarship

· Faculty performance – Strengthened process for peer and administrative review

· Faculty development – Established incentives for professional development

Student Learning

· Criteria for assessing acceptable knowledge base – Clarified specific graduation criteria/competencies related to knowledge base

· Criteria for assessing acceptable practical skills – Clarified specific graduation criteria/competencies related to practical skills 

· Process for reviewing internship performance – Clarified/strengthened role of Clinical Instructors in assessing internship performance

· Classroom performance of students – Clarified course-specific teaching/assessment method and strengthened grading policies  

· Post-graduate activities – Established methodology for routine assessment of professional activities

CHAPTER 3 SUMMARY

The Adler Graduate School is able to assess its overall program, faculty performance and the quality of instruction, and students’ competencies and overall learning.  In the process, we are able to review our educational programs and their various dimensions.  However, we are committed to growing continuously stronger in the area of assessment and have established clear goals for the future.  In summary, AGS has reviewed or, is in the process of reviewing, our educational programs, the performance of our faculty, student learning, and our organizational capacity for continuous improvement.  AGS’ Assessment Plan has been revised and strengthened and the School is experiencing the benefits of a “culture of assessment”.  Most importantly, the results of our assessment activities are being used – we are “closing the loop” between assessment activities, assessment results and institutional decision-making.  Data gathered through assessment activities consistently influences planning and decision-making, and have consistently led to substantive changes at AGS.

Annual Report – AGS Assessment Plan

Examples of the relationship between assessment activities and institutional decision-making, reflected in AGS 2003/2004 Annual Report.  AGS Advisory Council minutes adopting 2003/2004 Annual Report concerning assessment available for review in HLC Team Resource Room.

Methods/Strategies Used – Summary

We at AGS have been using a variety of methods in our assessment activities.  In addition to active committees, faculty and student input, and systematic review processes, in general, we have utilized criterion-based standards, assessment instruments, direct observation, writing samples and exit interviews.  As the 2003/2004 academic year was ending, we were also readying ourselves for the implementation of surveys with both students and alumni.  These surveys were conducted during the early stages of the 2004/2005 academic year.

Findings – Summary

In assessing various dimensions of AGS’ programs and infrastructure during the 2003/2004 academic year, it was clear that we needed to grow stronger in a variety of areas, including our assessment protocols (i.e., Assessment Plan) themselves, our curriculum and faculty structure, our criterion/competency-based approach to grading and monitoring student progress and faculty performance, our technological capabilities, our internship model, our advisement model, our capstone projects and associated processes for human subjects review, our oral examination process, and our administrative, Board and planning structures.

Recommendations – Summary

It was determined that each of the areas identified in the “Findings” section above would be subject to careful assessment.  In many cases, assessment processes that were already in place were strengthened and continued.  In other cases, new assessment processes were begun.  In all cases, it was determined that the key areas identified above would be subject to ongoing or periodic review.  As such, based on assessment activities conducted during the 2003/2004 academic year, a continuous process has been set in motion.

Actions Taken – Summary

Actions were taken in each of the areas that are identified in the “Recommendations” section above.  Most importantly, as indicated, considerable work was initiated to strengthen AGS’ overall Assessment Plan and associated assessment strategies, and processes have been set in motion that ensure continuous assessment processes. 

Subsequent Planning and Budgetary Implications – Summary

During the 2003/2004 academic year, separate (but integrated) Self-Study and Strategic Planning processes were initiated.  These processes have continued into the present 2004/2005 academic year.  Most notably, AGS has dedicated human and financial resources to the ongoing development of assessment activities, criterion/competency-based outcomes evaluation methods, administrative resources, faculty resources, technological improvements, program development, and overall planning capabilities.  The commitment of resources to these activities will continue during the time frame covered by the 2003/2004 – 2006/2007 AGS Assessment Plan, and beyond.  Complete 2003/2004 Annual Report (on 2003/2004 – 2006/2007 Assessment Plan) available for review in HLC Team Resource Room.  

Assessment Priorities

The Adler Graduate School adopted assessment priorities at the October 22, 2004 meeting of the AGS Advisory Council.  These priorities will remain in place for at least the 2004/2005 academic year.  They will be reviewed and adapted, as appropriate, in concert with AGS’ Assessment Committee.  An updated set of assessment priorities will be established upon completion of the 2004/2005 Annual Report on assessment activities.  Assessment Schedule and 11/05/04 AGS Advisory Council minutes adopting 2004/2005 Assessment Schedule available for review in HLC Team Resource Room.

Summary of improvements catalyzed by recent assessment activities – program and curriculum, faculty performance and student services:

· Assessment Plan itself strengthened

· Grid established that allows comparison of graduation criteria/competencies against learning objectives for every AGS course – as such, content gaps can be easily identified

· Course syllabi updated, including learning objectives, content, teaching methods and evaluation methods

· Stronger criteria for students’ progression from one phase of AGS’ program to subsequent phases established; including competencies necessary for graduation

· Every course subject to student feedback via updated student survey

· Peer Review and overall Faculty Review processes strengthened

· Reviewed and developed incentives for faculty scholarship

· Reviewed, clarified and strengthened guidelines for capstone projects –thesis and integrative paper projects – expanded number of faculty qualified to work with students engaged in these projects

· Human Subjects Review process strengthened

· Grading policies tightened

· Process for introducing new courses and content areas strengthened

· Persons associated with student advisement expanded and, thus, model has been clarified and strengthened

· Internship program reviewed and strengthened – criteria related to professional skills developed, and persons responsible for monitoring internship activities expanded considerably 

· Oral examination process reviewed and strengthened – criteria related to professional knowledge base developed

· Student services that complement academic program strengthened – primers in writing style, use of technology, preparation for professional examinations, establishing a professional counseling/psychotherapy practice offered

Assessment activities have also lead to improvements in organizational capacity:

· Governance model, including advisory committees, strengthened

· Model guiding faculty rank/responsibilities strengthened 

· Administrative staffing pattern expanded and strengthened

· Personnel policies and procedures updated

· Performance review process strengthened

· Planning and budgeting processes adapted

· Investment policy adapted

· Marketing Plan strengthened

· Resource Development Plan strengthened

Areas for ongoing assessment include:

· Faculty roles and responsibilities, course assignments, faculty development, CEU expectations, student advisement

· Criterion-based assessment of student achievement and faculty performance

· Current and prospective curriculum

· Ways to support scholarly activity among faculty and students

· Continue to regularly survey alumni and students, and faculty, staff and community partners, as appropriate

· Continue to build assessment sophistication, in general – seek effective, creative, dynamic methods for assessing program quality

Full 2004/2005 Assessment Schedule, AGS Assessment Plan and evidence of the School’s assessment activities available for review in HLC Team Resource Room.

Growth Areas

The Adler Graduate School will seek continuous improvement in its assessment activities, including: 1) Improvement in the overall coordination of assessment activities; 2) Increased involvement of faculty; 3) Better use of feedback loops as information gathered is used to improve programming, teaching effectiveness and student learning; 4) Creative use of direct and indirect assessment methods.  In the end, AGS will use assessment activities to improve our educational programs, to improve our students’ abilities to master an appropriate knowledge base and to conceptualize, analyze and integrate abstract ideas and, ultimately, to master the applied skills necessary for clinical practice.   Clearly, the Adler Graduate School’s growth objectives necessitate ongoing assessment.  
Strengths

In evaluating Criterion 3, we at AGS have examined our vision, mission and core values, our related goals, objectives and strategies, and our educational programs.  We have identified our strengths and other areas that present challenges.  In the process, we have grown increasingly enthusiastic about our future.  Our destination is clear, as are the steps necessary to reaching this destination.  We believe we are actively pursuing our vision and mission in a manner consistent with our core values, as reflected in the patterns of evidence discussed in this Self-Study Report and displayed in our Resource Room.  

The Adler Graduate School has successfully made the transition from an educational program that trains primarily Psychologists to one that trains primarily Marriage and Family Therapists.  In making this transition, we have learned a great deal about the Adler Graduate School’s educational programs – including our faculty, their methods of instruction, student learning, student services, assessment practices, and the School’s operations and educational programs in general.  In addition, we have gained confidence in our abilities to tackle any challenge.  Indeed, the Adler Graduate School’s Self-Study process has helped us to chart a course for the future that will allow our educational programs to grow even stronger. 

In short, we at AGS believe we have addressed all applicable GIR’s and accreditation criteria related to Criterion 3 and, in particular, that we have satisfied HLC concerns related to: 

· GIR 11 (“Its faculty has a significant role in developing and evaluating all of the institution’s educational programs.”)

· Criterion 3 (“The institution is accomplishing its educational and other purposes.”)

CHAPTER 4

CRITERION FOUR – CONTINUING EFFECTIVENESS

“The institution can continue to accomplish its purposes and strengthen its educational effectiveness.”

INTRODUCTION

RECENT ACTIVITIES/FUTURE DIRECTIONS

· Completed strategic planning and Self-Study processes

· AGS’ commitment to planning and ongoing effectiveness has never been stronger

· Strategic Planning Committee established as standing advisory committee

· Strategic Planning Committee will monitor AGS’ 2004/2005 – 2008/2009 Strategic Plan

· Strengthened connections between assessment, planning, budgeting and overall decision-making processes

· Demonstrating continuous improvement in educational programs

· Established foundation for future effectiveness – human, financial and physical resources are sound

Chapter 4 describes the Adler Graduate School’s commitment to planning and educational effectiveness.  It highlights the School’s progress over the last five years; accomplishments that have strengthened the School’s effectiveness for the future.  AGS’ vision, mission, core values, and related goals, objectives and strategies are clear, our human, financial and physical resources are strong and stable, and our educational programs are effective.  In short, the Adler Graduate School is healthy and will continue to accomplish its purposes well into the future.  What is more, AGS is committed to continuous improvement and the planning, budgeting and assessment processes necessary to this improvement.  

INSTITUTIONAL COMMITMENT TO PLANNING AND EFFECTIVENESS

The Adler Graduate School’s planning capabilities are strong and we have benefited significantly from our strategic planning and Self-Study processes.  The administration is participative, the School is effectively managing both internal and external influences and, tangible, agreed-upon documents guide our activities.  Indeed, our planning capabilities represent one of our greatest assets as we anticipate the future.

In recent years, circumstances in Minnesota’s mental health community forced the Adler Graduate School to “reinvent” itself.  AGS made a transition from training primarily Psychologists to training primarily Marriage and Family Therapists.  In the process, the School’s planning and evaluation processes were strengthened, producing a positive impact on programs, finances, student services and institutional effectiveness, overall.  Now, under the leadership of a fiscally responsible administration, realistic objectives have been established, along with clear strategies for achieving them.

Planning processes that have strengthened AGS include:

· Fundamental commitment to planning

· Self-Study planning process

· Strategic planning process 

· Developed plans for new courses and specialty areas

· Reviewed and adapted Board of Directors model

· Reviewed and adapted institutional committee structure

· Reviewed and expanded administrative structure

· Reviewed and adapted staff roles

· Reviewed and adapted business office, including financial oversight 

· Reviewed and adapted faculty structure – clarifies assignment of faculty members’ ranks and responsibilities and faculty development expectations

· Reviewed and adapted processes for performance review of faculty, staff and administrators

· Reviewed strategies for expense reduction and revenue enhancement – allowing for increased investment in educational programs

· Technology (e.g., computers, internet access, on-line library resources, e-mail services, audio/visual resources) reviewed and upgraded

· Marketing Plan established with clear priorities

· Resource Development Plan established with clear priorities

· Assessment Plan updated

· Reviewed and upgraded investment policy based on long-term growth

· Developed plan for acquiring and utilizing new building

PATTERNS OF EVIDENCE FOR FUTURE EFFECTIVENESS 

As mentioned in previous chapters, through strategic planning, the Adler Graduate School has established patterns of evidence that support the presence of: 1) A clear vision and mission, based on durable core values – implemented through equally clear goals, objectives and strategies; 2) A strong foundation of human, financial and physical resources that ensure our future; 3) Effective educational programs; 4) Comprehensive assessment processes. 

This Chapter presents patterns of evidence that confirm the School’s commitment to effective organizational planning and decision-making processes – processes that will allow us to accomplish our purposes and continuously strengthen our educational effectiveness.

CLEAR VISION, MISSION, CORE VALUES AND RELATED GOALS, OBJECTIVES AND STRATEGIES

The Adler Graduate School has four standing sub-committees, including the Strategic Planning Committee.  During the past year, the Strategic Planning Committee has been instrumental in revising the School’s previous mission statement and publicly stated purposes.  More specifically, the Strategic Planning Committee has developed specific Vision and Mission Statements, as well as a list of essential Core Values.  Each of these components of the School’s current Strategic Plan have been adopted by the AGS Advisory Council and the School’s Board of Directors and are identified and discussed in Chapter 1 of this Self-Study Report.  

The Strategic Planning Committee has also identified five Corporate Goals.  Together with our Vision and Mission Statements and Core Values, these Corporate Goals have informed specific goals/objectives and strategies for achieving these goals/objectives, in relationship to each of five institutional units – administration and four standing sub-committee areas – 
including:  1). Administration, 2). Program and Curriculum, 3). Student Services, 4). Finance and Marketing, and 5). Strategic Planning.

AGS Corporate Goals

11. Regain full accreditation status

12. Continue to strengthen the financial position of AGS to support current programs and allow for future program development

13. Continue to strengthen AGS faculty and thereby improve quality of education and delivery to students

14. Ensure culture of assessment surrounding all aspects of AGS

15. Increase AGS total enrollment by 10% per year over the next 5 years starting in 2005

Administration Goals/Objectives – Five-year and 2005-Specific

Administrative goals and objectives, and strategies related to the pursuit of these goals and objectives are identified in AGS’ 2004/2005 – 2008/2009 Strategic Plan.

2004/2005 – 2008/2009 AGS Strategic Plan available for review in AGS Resource Room. 

Program and Curriculum Goals/Objectives – Five-Year and 2005-Specific

Program and Curriculum goals and objectives, and strategies related to the pursuit of these goals and objectives are identified in AGS’ 2004/2005 – 2008/2009 Strategic Plan.
2004/2005 – 2008/2009 AGS Strategic Plan available for review in AGS Resource Room. 

Student Services Goals/Objectives – Five-Year and 2005-Specific

Student Services goals and objectives, and strategies related to the pursuit of these goals and objectives are identified in AGS’ 2004/2005 – 2008/2009 Strategic Plan.

2004/2005 – 2008/2009 AGS Strategic Plan available for review in AGS Resource Room. 

Finance and Marketing Goals/Objectives – Five-Year and 2005-Specific

Finance and Marketing goals and objectives, and strategies related to the pursuit of these goals and objectives are identified in AGS’ 2004/2005 – 2008/2009 Strategic Plan.

2004/2005 – 2008/2009 AGS Strategic Plan available for review in AGS Resource Room. 

Strategic Planning Goals/Objectives – Five-Year and 2005-Specific

Strategic Planning goals and objectives, and strategies related to the pursuit of these goals and objectives are identified in AGS’ 2004/2005 – 2008/2009 Strategic Plan.

2004/2005 – 2008/2009 AGS Strategic Plan available for review in AGS Resource Room. 

HUMAN, FINANCIAL AND PHYSICAL RESOURCES

Human Resources

AGS’ Self-Study process has included a thorough examination of human resources.  As such, we have a clear understanding of the resources necessary for a stable organization and those resources required for continuous growth and improvement.  

AGS’ human resources are described in detail in Chapter 2, as Criterion Two is discussed.  The Adler Graduate School is able to secure the human resources needed to fulfill its educational purposes.  Human resources – as defined by students, faculty, staff, administrators, Board members, alumni and community partners – constitute vital components of our health and stability.  As such, AGS has established an integrated, participative foundation of human resources that will help us to sustain our educational programs well into the future.

AGS is well positioned to address demands associated with continuous improvement.  Indeed, AGS is building upon its foundation in a manner that continuously strengthens our educational effectiveness.  A summary of actions taken and strategies used during the last four years, providing evidence of AGS’ commitment to healthy, stable human resources, appears in Chapter 2.
Financial Resources

In recent years, the Adler Graduate School has restructured its accounting and budgeting system.  In the process, we reduced expenses, upgraded policies, procedures and overall accountability, and restored the confidence of our auditors and the Minnesota Higher Education Services Office.  In addition, we established a budgeting process that produces useful financial roadmaps and the ability to accurately project and effectively allocate our resources.  Most importantly, we were able to free up resources for the expansion of AGS’ administrative structure and an even greater investment in the School’s educational programs.  

The Adler Graduate School has successfully adapted to a changing environment and shifting community needs.  In transitioning from a program that was primarily Psychology-oriented program to one that is primarily Marriage and Family Therapy-oriented, new student enrollment declined dramatically between fiscal years 1996 and 1999. However, thanks to the ongoing effectiveness of AGS’ program quality, teaching quality and student learning, along with an integrated set of marketing strategies, new student enrollment has increased steadily between 2000 and 2005.  Together with increasing course registration levels, increased enrollment figures have provided AGS with a solid foundation.  

AGS has established a firm foundation from which to address changing community needs.  Indeed, our transition from a program for Psychologists to one that trains primarily Marriage and Family Therapists offers evidence of this capability.  In fulfilling our commitments, we will continue to balance stability and the dynamic quality displayed by healthy organizations.  As such, we will continue to improve and we will continue to seek new ways to contribute within our community.

Between fiscal years 1998/1999 and 2004/2005, the Adler Graduate School’s tuition revenues have increased steadily.  During the same period, expenses have been carefully managed.  As a result of these parallel trends, AGS has established a sizable reserve; this reserve has been very important as AGS has sought to strengthen its programs.

The Adler Graduate School has carefully managed expenses, increased revenues and clearly outlined our future human, financial and physical resource needs.  AGS constituents have contributed to these activities and, subsequently, have participated in the processes of prioritizing goals and allocating resources.  The budgeting process that routinely accompanies these activities is clear and effective and will help to guide decision-making and an ongoing investment in AGS’ educational programs well into the School’s future.  For example, AGS’ 2004/2005 academic year budget calls for more than a 20% increase in the appropriation for educational programs.

A discussion of Criterion Two in Chapter 2 focuses on AGS’ financial strength, including a summary of actions taken and strategies used to strengthen the School’s financial resources.
Physical Resources

AGS has made significant investments in physical resources during the last four years.  Technology resources have been upgraded, resulting in better access to computers and Internet services, more effective classroom instruction, and full use of library and media center potential.  AGS’ website is also now much more sophisticated.  As a result, AGS’ educational programs, faculty effectiveness and resulting student outcomes have each improved in relationship to the School’s increased investment in physical resources. 

While the Adler Graduate School is well suited to its current home in the Eisenhower Community Center, we are a growing organization.  As such, AGS is considering a move to a new facility that would accommodate our needs well into the future.  In addition, a new facility could also accommodate multiple tenants, providing AGS with yet another revenue stream.  AGS’ possible move provides one good example of the School’s responsiveness to changing physical resource needs.  

A summary of actions taken and strategies used to strengthen AGS’ physical resources appears in Chapter 2.

EFFECTIVE EDUCATIONAL PROGRAMS

The Adler Graduate School’s educational programs are fully described in Chapter 2.  Collectively, these programs address a continuum of student interests and needs, ranging from curricula designed to fulfill specific continuing education or licensure requirements to curricula that lead to a Master’s degree, diploma, certificate or minor.  AGS’ educational programs and instruction have been characterized by high levels of quality and have lead to student outcomes that satisfy both the school’s high standards and the goals and objectives of students themselves.  What is more, since AGS is committed to a comprehensive program of assessment activities, and related planning and budgeting activities, continuous improvement in the School’s academic programs is anticipated.

COMPREHENSIVE ASSESSMENT PROCESSES

In the late 1980’s, AGS established an Institutional Review and Evaluation Committee.  In recent years, this group was been supplanted by the School’s advisory committee structure and its integrated, organization-wide assessment activities.  Now, an Assessment Committee helps AGS’ Academic Vice President in the coordination of assessment activities.  Chapter 3 provides a comprehensive description of AGS’ assessment efforts.  Every aspect of the School’s operations and educational programs is assessed.

AGS’ strategic planning and self-study processes have contributed to the maturation of the School’s assessment model.  AGS’ Assessment Plan has been updated and, in the process, we have identified and prioritized assessment activities.  Indeed, assessment activities and an outcomes orientation are important elements of the Adler Graduate School’s health.  They also play an important role as AGS continues to strengthen its educational programs.  

EFFECTIVE ORGANIZATIONAL PROCESSES

Decision-making

Chapter 2 focuses on Criterion Two.  Patterns of evidence are presented concerning the effective organization of the Adler Graduate School’s human, financial and physical resources.  Chapter 3 focuses on Criterion Three.  Patterns of evidence are presented reflecting AGS’ accomplishment of its educational purposes.  Chapter 4 focuses on Criterion Four.  Patterns of evidence are presented reflecting AGS’ commitment to planning and our resulting ability to continue to accomplish our purposes and strengthen our educational programs.  Chapter 5 also includes discussion of AGS’ decision-making processes.

AGS’ policies and practices are based on Adlerian philosophy.  As such, values that include cooperation, collaboration and mutual respect help to facilitate an integrated decision-making structure and the meaningful participation of AGS’ various constituencies.    

AGS’ network of advisory committees has been described in other sections of this Self-Study Report.  During the past four years, this structure has been used to review and revise virtually every aspect of AGS’ operations and educational programs.  Although the School’s Board of Directors and President are ultimately responsible for decisions, AGS’ advisory committee structure allows each AGS constituency to have a voice in every one of the School’s institutional departments.  As a result, AGS makes use of its considerable creative energies, challenges are being addressed and resolved, future needs are being examined and morale is high.

AGS’ organization chart appended 

Content analysis of minutes pertaining to AGS’ advisory committees provides evidence of the School’s efficient and integrated decision-making processes.  

Meeting minutes are available for review in HLC Team Resource Room.

PLANNING

The Adler Graduate School benefits significantly from its ongoing cycle of strategic planning and Self-Study processes.  Most recently, Self-Studies for Accreditation have been completed in 1999, 2003 and 2004, and a 2004/2005 – 2008/2009 Strategic Plan has been completed in 2004.  Couched in President Rislove’s fiscal policy, planning efforts have consistently resulted in challenging, yet realistic, goals and objectives, and clear strategies for achieving these objectives.  Indeed, these planning efforts ensure continuous improvement in AGS’ educational programs.

CHAPTER 4 SUMMARY

The Adler Graduate School has used strategic planning and Self-Study processes to gain a better understanding of those human, financial and physical resources necessary to the fulfillment of our educational vision, mission and core values.  These processes have facilitated effective problem solving, planning, budgeting and assessment activities; processes that each contribute to effective decision-making.  As such, our human, financial and physical resources are strong and stable, and allocated in a manner that accommodates present needs and anticipates future goals and objectives.  What is more, AGS’ constituents actively participate in decision-making related to resources, thus ensuring broad support for the School’s vision, mission, core values and related goals, objectives and strategies and, ultimately, broad support for the School’s educational programs.  With this support, AGS will continue to accomplish present goals and objectives and, in the future, will continue to strengthen its educational programs.

Growth objectives have been identified for human, financial and physical resources.  These objectives are summarized in Chapter 3, in the sections dedicated to each resource area.  In addition, in Chapter 3, clear growth objectives have been identified in the areas of assessment.  Finally, planning objectives have been identified in Chapter 4.

In short, we at AGS believe we have addressed all applicable GIR’s and accreditation criteria related to Criterion 4 and, in particular, that we have satisfied HLC concerns related to: 

Criterion 4 (“The institution can be expected to continue to accomplish its purposes and strengthen its educational effectiveness.”)

CHAPTER 5

CRITERION FIVE – INSTITUTIONAL INTEGRITY

 “The institution demonstrates integrity in its practices and relationships.”

INTRODUCTION

RECENT ACTIVITIES/FUTURE DIRECTIONS

· AGS continues to be characterized by consistency and integrity in its practices and relationships with both internal and external constituencies

· Ethicality of persons associated with AGS continues to be a strength

· Policies and procedures guiding institutional practices strengthened

· AGS’ reputation in community is sound – respect for AGS is high within all constituent groups

· AGS continues to make contributions within the human services field and within the broader community

· AGS continues to demonstrate commitment to diversity and Social Interest, in general

The Adler Graduate School’s strategic planning and Self-Study processes have included a comprehensive review of policies.  These efforts have facilitated consistency and institutional integrity.  AGS policies and practices and our relationships with both internal constituencies and external publics are characterized by clear communication, honesty, ethicality and respect for commitments we have made.  

By reviewing and, ultimately, ensuring integrity of practices and relationships, AGS has strengthened a foundation for ongoing growth and development.  The patterns of evidence cited in this chapter will help to clarify AGS’ integrity in practices and relationships.

INTEGRITY OF PRACTICES AND RELATIONSHIPS – INTERNAL

The Adler Graduate School relates to its staff, faculty and students in an honest, consistent and highly ethical manner.  AGS’ internal constituents are well informed and, as a result, actively participate in the life of the institution.  Because of the School’s healthy practices and relationships with its internal constituents, we are able to effectively pursue our vision, mission, core values, and related goals, objectives and strategies.

AGS’ practices and relationships with internal constituents are guided by the following documents:

· Articles of Incorporation

· By-laws

· AGS Personnel Policy Manual

· Internship Manuals

· Student and Faculty Handbooks

· AGS Catalog

· Meeting minutes

· Audited financial records

Each of these documents is available for review in HLC Team Resource Room.

AGS’ Articles of Incorporation and By-laws are on file with Minnesota’s Secretary of State, as required by law.  Revisions in AGS’ By-laws occur only as an action by the School’s Board of Directors.  

As part of AGS’ Self-Study processes, during the past three years, the School’s guiding documents have been revised.  For example, President Rislove has effectively consolidated AGS’ policies and procedures in the form of a Policies and Procedures Manual.  In the process, President Rislove catalyzed a thorough and ongoing review of policies and procedures across the institution.  The Adler Graduate School’s Student Internship Manual and Site Supervisors’ Internship Manual have both been revised, as have the School’s Student and Faculty Handbooks.  Each of these manuals and handbooks is a valuable source of policies and procedures, as well as a source of ethical guidance.  Finally, the AGS Catalog has also been revised.  This is not uncommon.  AGS’ Catalog is frequently updated and annually submitted to MN HESO, along with other promotional materials, as part of the State’s annual registration process.  This annual process helps to ensure the correspondence between the School’s educational programs and our public, advertised assertions and, ultimately, AGS’ institutional integrity.

Minutes are regularly recorded in conjunction with all Board, advisory committee and ad hoc committee meetings.  These minutes are available for review by any AGS constituent with a reasonable interest in them.  

Minutes are recorded by each of the following groups:

· Board of Directors

· Self-Study Committee 

· Assessment Committee

· AGS Advisory Council

· Strategic Planning Committee

· Finance and Marketing Committee

· Program and Curriculum Committee

· Student Services Committee 

· Personnel Committee (ad hoc)

· Faculty Senate

· Student Association

The Adler Graduate School is subject to an annual audit.  The audited financial statements resulting from this process are available for review by AGS’ various constituents and the general public.  

Copies of the Adler Graduate School’s Articles of Incorporation, By-laws, Personnel Policy Manual, Internship Manuals, Handbooks, Catalog, minutes and recent audited financial statements are available for review in HLC Team Resource Room.

INSTITUTIONAL RELATIONSHIPS

The Adler Graduate School’s Catalog and Student and Faculty Handbooks describe the expectations for ethical relationships between faculty and students, as well as a grievance procedure to be followed for resolution of concerns.  In addition, many faculty and administrative staff hold professional licenses and/or affiliate with professional organizations that govern ethical standards.  AGS encourages these professional relationships and supports the high standards associated with them.

AGS administrators invite discussion and direct communication when concerns are raised or disputes occur.  President Rislove and members of his staff proactively and routinely seek input from each of AGS’ constituent groups.  Indeed, the style characterizing President Rislove’s administration is participative; resulting relationships are characterized by courtesy, respect and clear boundaries.

AGS has worked hard to facilitate the contributions of its Student and Alumni Associations.  The Student Association is guided by clear By-laws, holds regular meetings, elects officers and identifies projects worthy of their attention.  President Rislove meets regularly with representatives of the Student Association and, as a result, makes use of that forum as another valuable source of advisement.  The President of the Student Association represents students on the Adler Graduate School’s Board of Directors.

The Adler Graduate School’s Alumni Association is currently being revitalized.  While alumni have consistently participated in the life of the School, they have often been only loosely organized.  Still, alumni contribute significantly to activities like: 1) The development of internship sites for AGS students; 2) The School’s Adler Connections events; 3) Serving as mentors for current AGS students. 

INTEGRITY OF PRACTICES AND RELATIONSHIPS – EXTERNAL

The Adler Graduate School represents its programs to the public in a fair and accurate manner.  AGS utilizes a variety of methods in relating to the public.  Written materials are complemented by a web-based communications strategy.  In either case, AGS aspires to a high level of institutional integrity in its external practices and relationships.  

When a prospective student first contacts AGS, he/she will likely receive an AGS Catalog, application materials and, if necessary, information concerning financial aid.  Depending on one’s relative interest in admission, a prospective student may also be interviewed by AGS’ Student Services Director.  The School also implements an outreach strategy and hosts “Adler Connections” events for faculty, staff, alumni, current students and prospective students.  The Adler Graduate School’s Marketing Plan, Catalog, application packet and financial aid packet are available for review in HLC Team Resource Room.

POLICIES AND PRACTICES – CONSISTENCY

The Adler Graduate School’s policies and practices are characterized by consistency.  In fact, during the past four years, every aspect of the School’s operations and educational programs has been subject to review.  The primary objective of this exhaustive review has been consistency between stated policies and actual practices.  The result of this review is a learning environment characterized by high integrity, clear roles and responsibilities, and high expectations regarding ethical conduct. 

Policies and practices in the following operational areas have been reviewed as to their consistency:

· Personnel policies and procedures 

· Roles of advisory committees

· Policies and procedures guiding faculty rank, assignments and performance review

· Policies and procedures concerning students (e.g., sequential model for completion of graduation requirements, evaluation of competencies, completion of internship requirements, completion of thesis/integrative paper, oral examinations, grade expectations)

· Programs and curriculum (e.g., consistency of syllabi and course content)

· Accounting policies and practices

· Investment policy

· Student services and related fees

AGS’ manuals, handbooks, catalog and meeting minutes reflecting policy changes during the past two years are available for review in HLC Team Resource Room.  

RESPECT FOR COMMITMENTS

The Adler Graduate School honors its commitments and the expectations associated with these commitments.  Obligations to internal constituencies and external publics are respected.  That is, AGS is careful to accurately portray its capabilities within the community it serves.  In describing these capabilities, we neither overstate nor understate them.  Indeed, each of the documents describing the Adler Graduate School, both internally and externally, is crafted with full and candid disclosure, institutional integrity and ethicality in mind.

AGS honors its contract with students.  Students are admitted according to clear criteria.  Once admitted, they follow clear pathways toward their educational objectives.  If problems occur along these pathways, AGS implements an equally clear problem resolution methodology.  

AGS also honors its relationships with organizations providing internship sites for our students.  AGS representatives are in regular contact with their counterparts at internship sites.  Expectations of one another are clear and troubleshooting, whenever necessary, is accommodated.  As a result, AGS students typically enjoy very constructive relationships during the applied, internship portions of their AGS careers.  

AGS continues to enjoy an informal, but important, collegial relationship with the Adler School of Professional Psychology in Chicago.  Early in AGS’ history, our Master’s degree was offered via a contractual relationship with the Chicago School.  When AGS received separate accreditation, this formal relationship was discontinued.  

As AGS has expanded enrollment and its educational programs, we have continued to observe all appropriate standards.  For example, as our specialty areas have matured, institutional honesty and integrity has been evident in all communications and program administration.  In short, we at AGS continue to respect our obligations to our constituents and the community overall.

COMMUNITY CONTRIBUTIONS

The Adler Graduate School is committed to community service.  In fact, AGS’ service orientation is reflected in our vision, mission, core values, and associated goals, objectives and strategies.  Indeed, our service orientation naturally derives from fundamental Adlerian values such as Social Interest.  AGS students, faculty and staff are expected to display this orientation.  One example of this orientation is the collective contribution made by AGS students through their internship activities.  Approximately 175 students participate in internships each year; in effect, contributing approximately 25,000 hours of supervised community service (often with underserved populations) annually.  

In addition to our relationships with internship sites, AGS is also engaged in partnerships with a variety of other community resources.  For example, the Adler Graduate School serves churches and religious organizations by training clergy to become licensed Marriage and Family Therapists.  We have also established a sponsoring relationship with Watershed Charter High School, a Waldorf School.  This sponsorship is required of charter schools by State law and, thus, is very helpful to Watershed School.  It constitutes a good example of AGS’ Social Interest in action.

The Adler Graduate School serves the community by graduating highly skilled mental health professionals.  We offer the only Adlerian-based Master’s degree in the State of Minnesota; 567 persons have been granted Master’s Degrees from the Adler Graduate School.  What is more, AGS has more alumni licensed by the State of Minnesota in Marriage and Family Therapy than any other school in Minnesota.

ACCESS, EQUITY, DIVERSITY

The Adler Graduate School adheres to HLC’s Statement on Access, Equity, and Diversity and that Statement’s primary tenants:  1) Diversity enriches higher education; 2) A diverse environment prepares students to live and work in a pluralistic society; 3) Institutions must create and maintain environments that encourage sensitivity to diversity and discourage insensitivity to same; 4) Institutions must create and maintain policies, practices and guiding principles that facilitate a diverse institutional environment.

Social Equality and Social Interest are core components of Adlerian Psychology.   Adler believed that healthy persons embrace these values in their relationships with others and their broader communities.  Indeed, these values are woven into the mission, administration and curriculum of the Adler Graduate School.  As such, the mutual respect and cooperation that characterize relationships at AGS make the School an attractive choice among diverse groups of people.

AGS is an equal opportunity educator and employer.  AGS’ Catalog and Student and Faculty Handbooks contain non-discrimination statements.  The School is committed to providing equal education and employment opportunities in accordance with all applicable State and Federal laws regarding equal education and employment. The School does not discriminate on the basis of race, color, creed, religion, national origin, sex, sexual orientation, physical or mental disability, age, marital status, military status, public assistance status or any other classification protected under applicable law.  This non-discrimination policy applies to the employment of staff and faculty, the admission and treatment of students, and to the operation of all educational programs.  

Over time, AGS has attempted to increase the diversity of its staff, faculty, and student population.  While we have generally achieved a diversity profile that matches the State of Minnesota, we are committed to building upon this foundation as we endeavor to serve the needs of an increasingly diverse community.  As such, AGS will continue to implement a Marketing Plan that includes strategies for achieving a more diverse educational environment.  AGS’ Marketing Plan available for review in HLC Team Resource Room. 

Thirteen percent of AGS’ current student population is comprised of foreign-born students and/or students of color.  Indeed, in recent years, the School has begun to admit an increasing number of new immigrants from countries in East and West Africa, Southeast Asia and Eastern Europe.  Two thirds of AGS students are female.  In addition, many of our students identify with Gay, Lesbian, Bisexual or Transgender communities.   All age groups are represented among AGS students.  Finally, AGS’ facilities are handicapped accessible.

Many of AGS’ students are already practicing therapists when they enter the School, and require specific coursework in order to complete licensure requirements.  Other students enter AGS with an intention to change career paths and use AGS to continue their education and practical training.  Still other students enter AGS as practicing clergy, from a variety of denominations, and seek to increase the counseling skills necessary for today’s work with their congregants.
AGS’ curriculum and internship sites have become increasingly diverse in recent years.  For example, the curriculum includes two courses in Multi-Cultural Counseling.  In addition, courses and internship opportunities in the areas of addictions, human sexuality, and attention deficit and hyperactivity speak to unique problems, lifestyles and disabilities.  As such, diversity is served.  Clearly, the content of AGS’ courses reflect the growing diversity of our community.  Similarly, many AGS students are now trained in, and/or eventually work in, highly diverse (e.g., race, sexual orientation) professional settings.

CHAPTER 5 SUMMARY

The Adler Graduate School has benefited significantly from the comprehensive review of policies and practices associated with our Strategic Planning and Self-Study processes.  The roles and responsibilities of the School’s various constituencies have been clarified and integrated.  We have reconfirmed the importance of our foundational Adlerian values and worked hard to update all written documents.  In the process, we have ensured the consistency of policies and practices.

AGS demonstrates integrity in its practices and relationships.  Policies and practices are consistent and the School’s relationships with both internal constituencies and external publics are characterized by institutional honesty and integrity, ethicality and respect for the commitments we have made.  Finally, although we have work that remains to be done, the Adler Graduate School is committed to increasing levels of diversity.

In short, we at AGS believe we have addressed all applicable GIR’s and Criteria for accreditation related to Criterion 5. 

CHAPTER 6

CONCLUSIONS

The Adler Graduate School has restored its financial and organizational health since our Comprehensive Evaluation Visit in 1999 and Focused Visit in 2000.  While fiscal years 1997/1998 through 2000/2001 constituted a very difficult time for AGS, it is also true the last four years have been characterized by growth and maturation unmatched in our 35-year history.  Naturally, circumstances characterizing fiscal years 1997/1998 through 2000/2001 compelled us to prioritize our objectives, carefully focus our resources and, ultimately, adopt problem-solving strategies that were both efficient and effective.  However, in the end, the intersecting strategic planning and Self-Study processes AGS has engaged in have proven to be invaluable.  Each of these efforts has contributed to dramatic improvements in the Adler Graduate School’s financial health, student enrollment and our overall organizational infrastructure and general demeanor.

Most, if not all, organizations experience difficult periods.  Starting at the end of fiscal year 1999, HLC and its representatives formally expressed some concern.  As such, AGS’ 1999 Comprehensive Visit resulted in the assignment of clear growth objectives.  Our 2000 Focused Visit and 2003 Comprehensive Visit further refined these objectives.  During the past five years, the Adler Graduate School has pursued these growth objectives.  As a result, for the past five years, AGS has strengthened its infrastructure, invested heavily in its educational programs, re-established a healthy cash reserve, and increased enrollment and course registrations.  In short, the School’s overall performance has been strong.

Even during fiscal year 1997/1998 and before, the Adler Graduate School was aware of the challenges and transitions it faced.  Indeed, as a result of changes in State licensure laws, taking effect at that time, we were deeply involved in the process of proactively moving from a program that trains Psychologists to one that trains primarily Marriage and Family Therapists.  In fact, as a result, AGS can now boast of having trained 10% of Minnesota’s licensed Marriage and Family Therapists. Clearly, this transition has been successful and we are proud and gratified to report that stability, even growth, has characterized the time period from fiscal year 2000/2001 through fiscal year 2004/2005.  Even in the context of a transition in our programs and a difficult overall economy, the Adler Graduate School has become increasingly strong.

AGS has emerged from a half-million dollar deficit at the end of fiscal year 1997/1998 to a budget reserve that will exceed $500,000 by the end of fiscal year 2004/2005.  The Minnesota Higher Education Services Office and AGS’ independent auditors have each endorsed our ongoing viability.  During the past five years, student enrollment and course registrations have steadily increased to levels that fully support the School’s expense budget.  

AGS’ Board of Directors has gone from a group of three persons to an eleven-member group with skill sets that comprehensively meet the School’s leadership needs.  Just as importantly, President Rislove’s leadership model and associated advisory committee structure have stimulated the active, constructive involvement of all AGS constituencies.  

Administrative staffing has been reviewed – existing roles were streamlined and several new roles were established in an effort to strengthen administrative infrastructure and educational programs.  Roles and responsibilities are clearer than ever and, as a result, AGS’ division of labor is both efficient and effective.  

Assessment activities have been methodical and comprehensive.  All aspects of AGS’ operations and educational programs have been subject to in-depth review.  

Resource development activities have also matured.  In short, we have taken stock of our resources, identified priorities and, subsequently, carefully focused our efforts.  One good example of this process can be seen in the form of the capital campaign we have initiated; a campaign model that can be replicated, in the future, through other fundraising efforts.  

Finally, our marketing activities are now tied to a clear plan, our investment policy is more conservative and consistent with methodical, long-term growth, and our bookstore is profitable.  

The Adler Graduate School’s purposes for undertaking this Self-Study process have been satisfied.  We have focused our resources on a comprehensive, thoughtful examination of AGS’ strengths and challenges.  As a result, we have enhanced our ability to achieve our vision, mission, core values, and related goals, objectives and strategies. 

The Adler Graduate School has a clear picture of our current strengths and weaknesses and, most importantly, our next steps.  Our processes of self-reflection, evaluation and discussion during the last five years have strengthened the School and helped us to develop a model for the future.  In short, we have also established patterns of evidence that justify the removal of our probationary status and the restoration of full accreditation.
Key points emerging from the Adler Graduate School’s Self-Study process include:

· AGS’ vision, mission and core values, and our related goals, objectives and strategies, are unique and reflect the School’s Adlerian philosophy and values.  AGS is one of only two accredited graduate programs in the country offering a Master of Arts Degree in Adlerian Counseling and Psychotherapy.  Social Interest and Social Equality characterize Adlerian philosophy and are woven into the fabric of the School.  Present conditions in our communities and nation, overall, would suggest these values take on more importance each day

· AGS’ human, financial and physical resources are stable, sustainable and growing continuously.  Our constituents are committed to the School.  Administrators, staff and faculty are competent and creative.  Current students are achieving their educational objectives and prospective students’ interest is high.  Finally, our alumni are intimately involved in the life of the School

· AGS provides its students with a dynamic, substantive educational experience.  This is our most essential purpose.  Our planning, budgeting and assessment activities all revolve around this purpose

· AGS’ future is stable.  We will maintain present programming and, if appropriate, make necessary adaptations.  In addition, as community needs change, we will respond

· AGS demonstrates institutional integrity.  Our leadership and highly engaged constituencies have seen to this.  Policies and practices are consistent and both internal and external relationships are healthy and effective       

The Adler Graduate School has addressed the concerns identified by HLC representatives.  We have met or exceeded tangible, operational objectives associated with these concerns, and we have an infrastructure, characteristic of a rigorous, substantive graduate school, that will ensure our effectiveness, continuous improvement and institutional integrity well into the future.  

In addition, we at AGS believe General Institutional Requirements and NCA Criteria for Accreditation have been satisfied.  The patterns of evidence established through the Adler Graduate School’s strategic planning and Self-Study processes, and presented in this Self-Study Report, support this claim.  Clearly, AGS will continue to build upon its healthy foundation and will reinforce the improvements we have generated, address the challenges identified in this Self-Study Report, and responsibly stay alert to new challenges.

The Adler Graduate School satisfies all General Institutional Requirements and Criteria for Accreditation.  In particular, patterns of evidence provided in previous chapters reflect resolution related to the following concerns expressed by the 2003 Comprehensive Visit Team.

GIR 5 (“It has a governing board that possesses and exercises necessary legal power to establish and review basic policies that govern the institution.”) 

GIR 11 (“Its faculty has a significant role in developing and evaluating all of the institution’s educational programs.”)

GIR 20 (“Its financial documents demonstrate the appropriate allocation and use of resources to support its educational programs.”)

GIR 21 (“It has financial practices, records, and reports that demonstrate fiscal viability.”) Criterion 2 (“The institution has effectively organized the human, financial, and physical resources necessary to accomplish its purposes.”)

Criterion 3 (“The institution is accomplishing its educational and other purposes.”)

Criterion 4 (“The institution can be expected to continue to accomplish its purposes and strengthen its educational effectiveness.”)

In addition, at the time of the December 2004 Comprehensive Visit, the HLC indicated that the Adler Graduate School must provide evidence demonstrating:

16. An effectively organized Board of Trustees with the ability to provide appropriate leadership for an institution offering graduate education 

17. An effectively organized system of academic management appropriate to an institution offering graduate education

18. An effectively organized system of academic governance which involves faculty in decision making

19. Continued development of financial resources that are effectively reinvested in the academic endeavor. 

As with concerns related to GIRs and Criteria for Accreditation, we at AGS also believe these concerns have been resolved.  

CHAPTER 7

REQUEST FOR ACCREDITATION

In fall 2003, the North Central Association of Colleges and Schools Higher Learning Commission took the following action:

Adler Graduate School is placed “on probation” because the institution is in jeopardy of failing to fulfill GIR 5 (“It has a governing board that possesses and exercises necessary legal power to establish and review basic policies that govern the institution.”)’ GIR 11 (“Its faculty has a significant role in developing and evaluating all of the institution’s educational programs.”); GIR 20 (“Its financial documents demonstrate the appropriate allocation and use of resources to support its educational programs.”); GIR 21 (“It has financial practices, records, and reports that demonstrate fiscal viability.”); and Criterion 2 (“The institution has effectively organized the human, financial, and physical resources necessary to accomplish its purposes.”); Criterion 3 (“The institution is accomplishing its educational and other purposes.”); and Criterion 4 (“The institution can be expected to continue to accomplish its purposes and strengthen its educational effectiveness.”)

At the time of its next Comprehensive Visit in December 2004, the Adler Graduate School must provide evidence demonstrating:

20. An effectively organized Board of Trustees with the ability to provide appropriate leadership for an institution offering graduate education;

21. An effectively organized system of academic management appropriate to an institution offering graduate education; 

22. An effectively organized system of academic governance which involves faculty in decision making;

23. Continued development of financial resources that are effectively reinvested in the academic endeavor.

Based on the patterns of evidence documenting AGS’ faithful and effective response to HLC concerns, and the patterns of evidence confirming AGS’ compliance with all General Institutional Requirements and Criteria for Accreditation, and, most importantly, the patterns of evidence reflecting AGS’ stability and the long-term sustainability of our financial and organizational health, and the quality of our educational programs, the Adler Graduate School respectfully requests the removal of our probationary status and the restoration of full accreditation.

GENERAL INSTITUTIONAL REQUIREMENTS
“General Institutional Requirements reflect the Commission’s basic expectations of all affiliated institutions of higher education…they establish a threshold of institutional development…and define the broadest parameters of the universe of institutions of higher education.” 

INTRODUCTION

This section of AGS’ Self-Study Report demonstrates that the Adler Graduate School meets the General Institutional Requirements of the Higher Learning Commission of the North Central Association.

GIR # 1 – The Adler Graduate School has a mission statement, formally adopted by the governing Board and made public, declaring that it is an institution of higher education.

Based on a strategic planning exercise conducted during the 2003/2004 and 2004/2005 academic years, the Adler Graduate School’s Board of Directors formally adopted a specific set of core values, new vision and mission statements, and related goals, objectives and strategies.  This information is published in the AGS Catalog, on the AGS website, in our handbooks and in numerous brochures, flyers and advertisements.

VISION STATEMENT  

The Vision of the Adler Graduate School is to create a learning community to develop professional practitioners with a strong foundation in Adlerian psychology and philosophy, who facilitate healthy lifestyles and community cohesiveness among individuals, families, schools and organizations.

MISSION STATEMENT

The Mission of the Adler Graduate School is to provide Adlerian and non-Adlerian instruction to train professional counselors and therapists to be practitioners focused on achieving a balance between self and social interest, and to facilitate healthier life styles among the people, organizations and communities they serve.  Promoting social interest in others through cooperation and collaboration allows individuals to add value to their lives in work, community, relationships and individual health.

AGS’ vision and mission statements are appropriate to an institution of higher education and is supported by the following core values:

· Promoting creative thinking and advancing knowledge of the profession by increasing competency, and promoting ethical practices through the application of Adlerian principles and philosophy.

· Embodying a culture of diversity, openness and collegiality among students and faculty by developing a continuous, dynamic, planning and implementation model to ensure adequate graduate educational programs.

· Supporting Master’s and specialty programs utilizing an Adlerian focus.

· Supplying the School with the human, financial, and physical resources to ensure its future.  

GIR # 2 – The Adler Graduate School is a degree-granting institution.

The Adler Graduate School offers a Master of Arts Degree in Adlerian Counseling and Psychotherapy, a post-Master’s Diploma in Adlerian Psychotherapy, two certificates and a minor in specific specialty areas – a certificate in Personal and Professional Life Coaching, a certificate in Coaching and Consulting in Organizations, and a minor in Art Therapy.  Sixty-four quarter credit hours of academic credit must be successfully completed to earn the Master of Arts degree in Adlerian Counseling and Psychotherapy.  The Diploma in Adlerian Psychotherapy requires 36 credits and the specialty areas require 12 credits each.

GIR # 3 – The Adler Graduate School has legal authorization to grant its degrees, and it meets all the legal requirements to operate an institution of higher education wherever it conducts its activities.

Authorization to confer the Master of Arts Degree in Adlerian Counseling and Psychotherapy has been granted by the Minnesota Higher Education Services Office (MN HESO), formerly the Minnesota Higher Education Coordinating Board (HECB), which is, by statute, responsible for authorizing institutions of higher education to offer specific degree, diploma and certificate programs in the State of Minnesota.   Formal legal authority to operate as a degree-granting institution, as well as the authority to offer a Master of Arts Degree in Adlerian Counseling and Psychotherapy in the State of Minnesota, was originally received from HECB, effective February 1, 1989.  Subsequently, the Adler Graduate School was accredited to offer the Master of Arts Degree in Adlerian Counseling and Psychotherapy by The Higher Learning Commission of The North Central Association of Colleges and Schools (NCA), effective February 15, 1991.

GIR # 4 – The Adler Graduate School has legal documents to confirm its status: not-for-profit, or public.

The Adler Graduate School operates under authority granted by the Minnesota Higher Education Services Office in 1989 and by HLC in 1991.  AGS is a private, not-for-profit institution, incorporated in the State of Minnesota in 1969 under Section 501 (c) (3) of Chapter 317A of Minnesota Statutes.  In addition, AGS is governed by By-laws formally adopted in 1976 and revised, as appropriate, in subsequent years.

GIR # 5 – The Adler Graduate School has a governing Board that possesses and exercises necessary legal authority to establish and review basic policies that govern the institution.

The Adler Graduate School’s Board of Directors operates under the same authority described in GIR #4.  

The AGS Board of Directors includes as many as eleven members, all of whom are supportive of Adlerian Psychology as a basis for counseling and psychotherapy.  The Board of Directors is diverse; members come to AGS from fields including higher education, law, finance, resource development and the human services.  Most AGS Board members hold positions of leadership in their fields and are well qualified to guide and support the goals of the School.

Members of AGS’ Board of Directors generously contribute their time and skills as they oversee the pursuit of AGS’ vision, mission and core values, and related goals, objectives and strategies.  All policy matters relating to the functioning of the Adler Graduate School are considered and approved through monthly or bi-monthly meetings of the Board.

GIR # 6 – The Adler Graduate School’s governing Board includes public members and is sufficiently autonomous from the administration and ownership to assure the integrity of the institution.

The Adler Graduate School’s governing Board is presently comprised of eleven members, including representatives from higher education, legal, financial, business, resource development and human services fields.  AGS’ Board functions as a decision-making body and recruits individuals capable of contributing to the continued growth and development of the School.  AGS Board members are expected to be objective, free of conflicts of interest and capable of decision-making that is not unduly influenced by special interest groups.

GIR # 7 – The Adler Graduate School has an executive officer designated by the governing Board to provide administrative leadership for the institution.

The President and Chief Executive Officer of the Adler Graduate School is Dr. Dennis Rislove, appointed by the Board of Directors in June 2001.  Dr. Rislove has full authority in managing the day-to-day activities of the Adler Graduate School and in carrying out policies established by AGS’ Board of Directors.  The mailing address and telephone number for President Rislove are:

Dr. Dennis Rislove
President and Chief Executive Officer
Adler Graduate School
1001 Highway 7, Suite 311
Hopkins, MN 55305
952-988-4170

GIR # 8 – The Adler Graduate School’s governing Board authorizes AGS’ affiliation with the Higher Learning Commission.

The Adler Graduate School’s Board of Directors understands and endorses the relationship between AGS and the Higher Learning Commission.  AGS’ Board of Directors approved this relationship through formal action in 1985 and again in 1991 and, subsequently, has honored its terms, without exception.

GIR # 9 – The Adler Graduate School employs a faculty that has earned from accredited institutions the degrees appropriate to the level of instruction offered by the institution.

The Adler Graduate School employs 40 faculty members, four of whom are both full-time and hold doctoral-level degrees.  Thirteen other faculty members hold Doctoral-level degrees.  Fifteen instructors hold Master’s degrees and teach, three hold Master’s degrees and serve as Clinical Instructors only, and five hold Master’s degrees and serve as Didactic Instructors only.  Thus, among 32 teaching faculty members, 17 – or 53% of teaching faculty – hold doctoral-level degrees.  Most faculty members are practicing counselors and psychotherapists and have served the Adler Graduate School for many years.

GIR # 10 – A sufficient number of the faculty are full-time employees of the Adler Graduate School.

The Adler Graduate School offers one degree, a 64-credit Master of Arts Degree in Adlerian Counseling and Psychotherapy.  Consistent with the Higher Learning Commission’s expectations, AGS has four full-time faculty members.  Full-time status is defined as teaching 24 credits/year, being on AGS’ payroll 40 hours/week, or by specific proportional combinations of these credits and hours.  A table describing these specific combinations of credits and hours is available for review in the HLC Team Resource Room.

GIR # 11 – The Adler Graduate School’s faculty has a significant role in developing and evaluating all of the School’s educational programs.

AGS Faculty members are highly qualified, both by academic preparation and by professional training and experience.  Most are active in both academic and applied professional settings.  AGS faculty members are represented on every institutional committee.  Faculty members and administrators work together effectively, and faculty members play significant roles in the development, approval and on-going evaluation of AGS’ curricula, as well as all other components of the School’s operations and educational programs. 

As indicated in Chapter 2 of this Self-Study for Accreditation, faculty members are at the center of AGS’ organizational framework.  In addition, AGS administrators and Board members are committed to building upon the roles and influence of faculty members wherever and whenever possible.  For example, faculty members have been essential to, and have played leadership roles in, projects such as the development of the School’s model for faculty ranks, the competencies grid that guides student assessment, prospective programs such as the School Counselor Program, our new website, and our Marketing and Strategic Plans.  Besides the faculty’s obvious roles as instructors and administrators, members are actively involved in all aspects of the School’s institutional life, including:

· Strategic planning

· Institutional governance – e.g., participation in advisory committees

· Program and curriculum development

· Assessment of faculty performance

· Assessment of student learning

· Advisement and other student services 

· Marketing

· Planning and budgeting 

GIR # 12 – The Adler Graduate School confers degrees.

Since first being accredited by NCA in 1991, the Adler Graduate School has conferred Master’s degrees upon 567 students.

GIR # 13 – The Adler Graduate School has degree programs in operation, with students enrolled in them.

Consistent with the Adler Graduate School’s mission, AGS is a single-purpose institution, offering curricula focusing on the needs of persons already in, or seeking to enter, human services and counseling professions.  Admission requirements and the curricula for AGS’ programs are found in the AGS Catalog.

The Adler Graduate School offers a Master of Arts Degree in Adlerian Counseling and Psychotherapy, a Diploma Program in Adlerian Psychotherapy and curricula in three specialty areas – certificates in Personal and Professional Life Coaching and Coaching and Consulting in Organizations, and a minor in Art Therapy.  173 students are currently enrolled in the Master of Arts Program.  There are no students enrolled in the Diploma Program and 11 are currently pursuing specific specialty areas apart from a Master’s degree.  Many other students pursue certificates or a minor in specialty areas as part of their Master’s degree program.

GIR # 14 – The Adler Graduate School’s degree programs are compatible with the School’s mission and are based on recognized fields of study at the higher education level.

The Adler Graduate School’s primary program, leading to a Master of Arts degree in Adlerian Counseling and Psychotherapy, offers a unique blend of intensive Adlerian theory and traditional training in psychotherapy.  It stimulates the intellectual pursuit of knowledge in the field of counseling, while emphasizing the values of Adlerian psychology.  It demands academic rigor, while promoting the personal growth necessary for development as a successful psychotherapist.

In addition to being a value-centered theory, Adlerian principles constitute a usable, pragmatic psychology – one that has application in a variety of professional settings.  This high level of utility is evident in the supervised practice and internship experiences that comprise a significant part of AGS’ degree program.

AGS’ Master of Arts program is designed to provide a combination of theoretical knowledge, practical skills and supervised clinical experiences.  The 64-quarter credit hours include 28 credits in required courses, 24 elective credits and 12 internship credits.  Credits are divided among eight focus areas, as determined by the licensure track a student is pursuing.  In addition, a thesis or integrative paper is required, as well as a final oral examination.

GIR # 15 – The Adler Graduate School’s degrees are appropriately named, following practices common to institutions of higher education in terms of both length and content of the programs.

The Master of Arts degree in Adlerian Counseling and Psychotherapy is clearly and appropriately named.  The degree title, including an emphasis on “Adlerian Counseling and Psychotherapy”, distinguishes it from more generic counseling and psychology programs.

The length of study and the content associated with the Master of Arts degree in Adlerian Counseling and Psychotherapy are consistent with institutions of higher education.  Prerequisites for admission include successful completion of a baccalaureate degree and twelve credit hours in psychology or a related field.  The degree program requires students to complete a minimum of 64 credits of graduate-level work, divided into specific focus areas, as determined by the licensure track a student is pursuing.  These areas integrate general psychological foundations, Adlerian Psychology and the practical applications of theory with professional practice.  The clinical component of the Master of Arts degree in Adlerian Counseling and Psychotherapy includes an internship, supervised work in small groups and a thesis or integrative paper that serves as the program’s capstone activity.  Students typically need two and one-half to three years to complete AGS’ Master of Arts degree in Adlerian Counseling and Psychotherapy.

GIR # 16 – The Adler Graduate School’s undergraduate degree programs include a coherent general education requirement consistent with the institution’s mission and are designed to ensure breadth of knowledge and to promote intellectual inquiry.

The Adler Graduate School offers no undergraduate programs.  However, a degree from an accredited undergraduate program is required for admission.

GIR # 17 – The Adler Graduate School has admission policies and practices that are consistent with the institution’s mission and appropriate to its educational programs.

The Adler Graduate School’s program objectives and admission requirements have been formally adopted and are clearly described in the AGS catalog and other publications.  All applicants receive published materials describing AGS’ programs, objectives, courses, personal and academic demands, costs and time commitments.  All applicants for admission to the program are personally interviewed before an admission decision is made.  Personal interviews offer AGS representatives the opportunity to clarify programs, and applicants the opportunity to describe their unique academic and professional objectives.  Ultimately, interviews allow all concerned to determine whether AGS’ programs and individual applicants are compatible.  Specific admission requirements include:

· Admission interview

· Baccalaureate degree

· Twelve credit hours in psychology or a related field

· 3.0 GPA

· Personal goal statement

· Three letters of recommendation

Accurate, fair and comprehensive descriptions of the Adler Graduate School’s programs, activities and policies are available to all interested persons.  The AGS Catalog and Student Handbook are the primary documents describing these programs, activities and policies.  In addition, e-mail, direct mailings of brochures, advertisements, announcements and descriptions of AGS’ educational programs help both to inform the public and generate a pool of potential students.  Finally, AGS makes effective use of a web page that includes a list of internship sites, a job board and links to other Adlerian resources.

GIR # 18 – The Adler Graduate School provides its students access to those learning resources and support services requisite for its degree programs.

The Adler Graduate School provides the resources and services necessary to the successful completion of AGS’ programs.  What is more, so as to insure continuous improvement of these resources and support services, AGS regularly conducts surveys with students and alumni, and on a more infrequent basis with faculty members, administrative staff and internship providers.  AGS students have access to a library and computers to access research-oriented databases and information concerning prospective internship sites.  Financial aid resources are available to facilitate the advanced training many students would otherwise find inaccessible.  Finally, AGS supports its internship component by maintaining relationships with a broad array of organizations that offer internship opportunities.  

AGS’ Student Services Office sponsors “Adler Connections” events in an effort to develop and maintain contact between students, alumni, faculty and staff.  The facilitation of collegial and/or mentoring relationships between alumni and students and increased awareness of internship opportunities are important objectives of these meetings.

GIR # 19 – The Adler Graduate School has an external financial audit by a certified public accountant or a public audit agency at least every two years.

The Adler Graduate School has an external financial audit completed by a certified public accounting firm on an annual basis.  Audited financial statements from the past two years are enclosed with this self-study.  

Additional copies of audited statements are available in the Resource Room.

GIR # 20 – The Adler Graduate School’s financial documents demonstrate the appropriate allocation and use of resources to support its educational programs.

The Adler Graduate School has invested considerable resources in developing its accounting and budgeting systems.  Revenues and expenses are tracked by functional areas of operation and can be tracked in relationship to the School’s support of its educational programs.  As part of AGS’ increased sophistication in its accounting and budgeting systems, the School has continued to increase its investment in its educational programs.  For example, AGS’ 2004/2005 academic year budget calls for a 25% increase in the appropriation for educational programs. 

The total educational and general expenditures per full-time equivalent Master’s student at AGS, historically, have been similar to, or greater than, those of other Master’s degree granting institutions.  Over the last three years, the average annual educational and general expenditures per full-time equivalent Master’s student at AGS was $12,606, an especially impressive figure when compared to other institutions that, unlike AGS, make significant expenditures for research and scholarships.  While AGS’ annual educational and general expenditures per full-time equivalent Master’s student are equal to or greater than those of comparable institutions, the portion of these expenditures that is designed for instructional purposes only is better than that of other institutions.  According to the National Center for Education Statistics (NCES), in 1999-2000, the percentage of total expenditures dedicated to the instruction of Master’s students was between 35.6% for for-profit institutions and 38.1% for not-for-profit institutions.  AGS has exceeded these percentages in each of the past two years, with an expenditure allocation for instruction ranging from 40% to 45% of the School’s total budget.

GIR # 21 – The Adler Graduate School’s financial practices, records, and reports demonstrate fiscal viability.

The Adler Graduate School has planning processes in place that guide financial decisions, as well as accounting, reporting and budgeting systems that provide the basis for fiscal management and control.

GIR # 22 – The Adler Graduate School’s catalog or other official documents includes its mission statement along with accurate descriptions of:

· Its educational programs and degree requirements

· Its learning resources

· Its admission policies and practices

· Its academic and non-academic policies and procedures directly affecting students

· Its charges and refund policies

· The academic credentials of its faculty and administrators

Accurate, comprehensive descriptions of the Adler Graduate School’s programs, activities and policies are available to all interested persons.  The primary documents describing these programs, activities and policies are the AGS Catalog, the AGS website, Student Handbook and a web page newsletter that is available to all students.  In addition, direct mailings describing AGS’ educational offerings serve to both inform the public and generate a pool of prospective students.  In many cases, the primary source of information for applicants to AGS’ Master of Arts program in Adlerian Counseling and Psychotherapy is AGS alumni and students.  

All interested persons participate in interviews and other screening processes in order to ensure that their personal, professional and academic qualifications meet the published admission criteria of the Adler Graduate School’s published admission criteria.

GIR # 23 – The Adler Graduate School accurately discloses its standing with accrediting bodies with which it is affiliated.

While the Adler Graduate School is presently on probation, current students, as well as those who enroll during this probationary period, understand degrees conferred during this period will be from an accredited institution.  In a worst case scenario, they also understand that a “teach out” process, possibly in conjunction with another accredited institution, will insure that all degrees conferred are ultimately accredited.

GIR # 24 – The Adler Graduate School makes available upon request information that accurately describes its financial condition.

The primary publications of the Adler Graduate School include the AGS Catalog and Student Handbook.  Information concerning AGS is also available through the School’s website – (www.alfredadler.edu).  These sources of information describe the financial obligations assumed by students enrolled in AGS’ programs.  Information related to the financial condition of the School is made available to persons who have a legitimate reason for requesting such information.  AGS’ Catalog, Student Handbook and website identify the kind of financial information available to the public and how this information may be obtained.

Basic Institutional Data Forms are bound separately

�  Adler School of Professional Psychology in Chicago is the other such institution.  Adler School of Professional Psychology is accredited by the North Central Association’s Higher Learning Commission.


�  In his Report, Dr. Patton did suggest that AGS could do a better job of documenting faculty licensure status, professional affiliations, graduate course work, and clinical experience.  AGS has addressed these concerns.


�  President Rislove served as Superintendent of various school districts in Minnesota and Wisconsin for 28 years before accepting the presidency at Adler. While employed as Superintendent of Schools, Rislove was the Chief Executive of annual budgets as large as $40 million, and faculty and staff groups as large as 800 employees.  Under his responsibility were the hiring and supervision of faculty, purchase and management of complex technology, and the management of facilities, including as many as ten different school sites in one district.


�  One portion of the marketing plan is an advertising campaign designed to attract prospective students.  The advertisement plays on five local radio stations.  The advertisement directs listeners to the radio station website, which links to AGS’ website.  AGS has received approximately 8,000 hits as a result of this advertising.
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